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1. GENERAL INFORMATION

1.1 INTRODUCTION TO EUROLTA

EUROLTA Level 1 (European Certificate in Language Teaching to Adults) is an internationally recognized
qualification for those who wish to teach modern languages to adults. It is recognized by all member
organizations of the ICC — the International Language Association and guarantees that the holder of the
qualification has acquired a high level of proficiency in teaching of a foreign / second language to adults.
The training programmes offered under the EUROLTA scheme reflect a modern approach to language
teaching and teacher training. The certification process is based on the evaluation of a dossier

containing samples and documentation of the teacher's work.

1.2 INFORMATION ABOUT ICC - THE INTERNATIONAL LANGUAGE ASSOCIATION

Some basic information on the ICC — the International Language Association and its partners, the Eltacs

Project and the EUROLTA Scheme are going to be presented in the following chapters.

1.2.1. WHAT IS THE ICC-THE INTERNATIONAL LANGUAGE ASSOCIATION

“1CC

tha internatinnal lanniniana assneiatinon

The ICC - International Language Association ( www.icc-languages.eu ) is a not-for-profit-organisation

whose aim is to promote and improve the learning and teaching of languages in adult education
through joint developments and the good practice of its members. It promotes and facilitates the
training of teachers as a means of improving the quality of language teaching in the member
organisations in order to pool expertise in the further development of the EUROLTA scheme.

The ELTACS project (European Language Teachers Assessment and Certification Scheme) is a
dissemination project funded by the European Commission as a part of the Education and Culture DG

Lifelong Learning Programme. ( http://www.eltacs.eu/)

Aims of the ELTACS Project:

to update and disseminate the existing European Certificate in Language Teaching to Adults:

EUROLTA


http://www.eurolta.eu/
http://www.eltacs.eu/
http://eurolta.eu/
http://eurolta.eu/

to carry out needs analyses and surveys of current language teacher training

to initiate an innovative teacher training scheme which complements the existing training model as

EUROLTA certification for teacher trainers

The EUROLTA scheme encompasses:

the EUROLTA framework: A set of curricular principles and guidelines

the EUROLTA international procedures: Common standards regarding roles and responsibilities of

all actors at international, national and individual course levels.
It addresses three levels of implementation:

an international level: principles and procedures

a national or institutional level: working rules and modes of delivery

an individual trainer level: continuous professional development and benchmark opportunities

through national and international networks.


http://eurolta.eu/
http://eurolta.eu/

1.2.2. MEMBER ASSOCIATIONS

The ICC — the International Language Association has member organizations in 18 countries in Europe

and USA. For the complete list of all member associations: http://www.icc-languages.eu/member-

organisations

Member organisations in several countries:

Country

Member
Organization

Bulgaria

Czech Republic

mllBn @Tr N

European Centre for Education and Training

University of West Bohemia

Turku University of Applied Sciences

Finland
Deutscher Volkshochschul Verband
Germany MONDIALE-Testing GmbH
Panhellenic Federation of Foreign Language School
Greece Owners (PALSO)
Morocco Moulay Ismail University

Netherlands

TELLConsult

Folkeuniversitetet Adult Education Association

Norway
I I Peru UK Vivential
Serbia St. Nicolas School


http://www.icc-languages.eu/member-organisations
http://www.icc-languages.eu/member-organisations
http://www.icc-languages.eu/member-organisations/bulgaria/96-bulgaria
http://www.icc-languages.eu/member-organisations/czech-republic/97-czech-republic
http://www.icc-languages.eu/member-organisations/finland/99-finland
http://www.icc-languages.eu/member-organisations/germany/101-germany
http://www.icc-languages.eu/member-organisations/greece/102-greece
http://www.icc-languages.eu/member-organisations/morocco/103-morocco
http://www.icc-languages.eu/member-organisations/netherlands/104-netherlands
http://www.icc-languages.eu/member-organisations/norway/105-norway
http://www.icc-languages.eu/member-organisations/peru
http://www.icc-languages.eu/member-organisations/serbia/108-serbia

e Bern University of Applied Science
e Flying Teachers

n Switzerland e Hotelfachschule Thun
e MIGROS Club Schools

- - Sweden e Folkuniversitetet

United Kingdom e University of Westminster

United States e EuroCsys

The EUROLTA accredited centres:
http://eurolta.jimdo.com/eurolta-centres/
BULGARIA

_ecT

European Centre for Education and Training (ECET)

Contact: Mr Boian Savtchev
135, Knyaz Boris | St.
1000 Sofia
Bulgaria
Tel: +359 2 988 4220
Fax: +359 2981 1474
Email: ecet@dir.bg
wwg.ecet.bg
\

Helping People In Need

SSIST NET

Assist Net EOOD

Contact: Ms Slavina Lozanova

Managing Director

19, Tsar Asen Str. App.3

1000 Sofia

Bulgaria

Tel: ++35929810051
++35929890047
++359889139846


http://www.icc-languages.eu/member-organisations/switzerland/109-switzerland
http://www.icc-languages.eu/member-organisations/sweden/110-sweden
http://www.icc-languages.eu/member-organisations/united-kingdom/111-united-kingdom
http://www.icc-languages.eu/member-organisations/united-states/112-mexico-and-united-states
http://eurolta.jimdo.com/eurolta-centres/
mailto:ecet@dir.bg
http://www.ecet.bg/

Email: assist net@abv.bg
slavinal@abv.bg

http://www.assist-net.eu/
CZECH REPUBLIC

ZAPADOCESKA
> UNIVERZITA
V PLZNI

University of West Bohemia

Contact: Ms Jana Cepickova
The University of West Bohemia
Univerzitni 8

306 14 Plzen

Czech Republic

Tel: 0042 0603949022

Email: jcepicko@ujp.zcu.cz
WWW.U|p.ZCU.CZ
WWW.Ujp.zcu.cz/projekty

FINLAND

S’

TURUN AMHAT TIKORK £A KOURY
TURKU URIVERSITY OF APPLIED SCIENCES

Turku University of Applied Sciences
Language Centre

Contact: Ms Marjo Joshi, MA
English Language and Communications

Lemminkaisenkatu 30, room B316
20520 Turku, Finland

Tel.: +358 40 355 0378

Email: marjo.joshi@turkuamk.fi
www.turkuamk.fi/kielikoulutuskeskus

GERMANY

Bayarischer bvv

\ilkshochschulverband eV,
Bayerischer Volkshochschulverband e.V.

Contact: Ms Gudrun Wenzel

Tel:+49 89 5 10 80 23

Email: Gudrun.Wenzel@vhs-bayern.de

Find out more EUROLTA Teacher Training on the BVV EUROLTA website

GREECE



mailto:slavinal@abv.bg
mailto:slavinal@abv.bg
http://www.assist-net.eu/
mailto:jcepicko@ujp.zcu.cz
http://www.ujp.zcu.cz/
http://www.ujp.zcu.cz/projekty
http://eurolta.jimdo.com/
http://www.turkuamk.fi/kielikoulutuskeskus
mailto:Gudrun.Wenzel@vhs-bayern.de
http://www.eurolta-bayern.de/

KENTPO EAAHNIKOY
NMOA|TIZMOY
L
www.hcc.edu.gr

Hellenic Culture Centre
Education Language and Culture

Contact: Ms Ifigenia Georgiadou

Director

2-4 Argyrokastrou str., 11362, Athens, Greece
Tel: (0030 2105238149 and (0030) 6944105484
Fax: (0030) 2108836494

Email: ifigenia@hcc.edu.gr

www.hcc.edu.gr

LITHUANIA

VALSTYRES BSTITUCLIY XALEY CENTRAS
PUNLIC SPAVICT LANGUAGE CFNTRE

Public Service Language Centre, Lithuania

Contact: Ms Audroné Auskeliené
Vilnius St 39/6

LT-01119 Vilnius

Lithuania

Tel.: #3705 2120 291

Fax: +3705 2120 370

Email: direktore@vikc.lt
http://www.vikc.lt/?lang=en

C

Lietuvos Kalbu Pedagogu Asociacija,Lithuania

Contact: Ms Egle Sleinotiene
Didlaukio gt. Nr. 49

LT-08303 Vilnius

Lithuania

Email: Ikpa.informacija@gmail.com
www.lkpa.uki.vu.lt

MEXICO & UNITED STATES

EUROCSYS

Ed.vwkvk\ptcobm
EuroCsys - Education for Application


mailto:%20ifigenia@hcc.edu.gr
http://www.hcc.edu.gr/
mailto:direktore@vikc.lt
http://www.vikc.lt/?lang=en
mailto:lkpa.informacija@gmail.com
http://eurolta.jimdo.com/

Contact: Claudia Schuhbeck
Tel.: 449 113 8087

Email: info@eurocsys.org
http://eurocsys.org

Main contact office and address
Centro Comercial Plaza Kristal. Mezz. 13
Aguascalientes, Ags 20250, Mexiko

EuroCsys EUROLTA centre
Universidad Tecnologica Cancun
Carretera Cancun-Aeropuerto
Km. 11.5, Mz. 5, Lt 1, SM 299
77565 Cancun, Q.R., Mexico

ROMANIA

University of Pitesti

Contact: Dumitru CHIRLESAN

110040 Pitesti Str. Targul din Vale, nr.1,Arges, Romania
Tel.:+40 248 222 260 / +40 722 551 834

Fax:+40 248 222 260

Email: dchir@gie.ro
http://www.upit.ro/

SWITZERLAND

klubschule

Migros-Genossenschafts-Bund,
Koordination Klubschulen / Freizeitanlagen

Contact: Ms Margrit Stutz-Hasler

Leiterin Ausbilderinnen/Ausbilder

Tel: 0041(0)44 277 20 34

Email: margrit.stutz@mgb.

More information about training courses can be found > here

XFUING TEACHERS®

Flying Teachers
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http://eurocsys.org/
mailto:%20dchir@gie.ro
http://www.upit.ro/
mailto:margrit.stutz@mgb.ch
http://www.klubschule.ch/Angebote/Ausbildung-fuer-Ausbildende/Angebote-fuer-Sprachkursleitende/SVEB-EUROLTA-Zertifikat
javascript:;

Contact: Sue Wood
Universitatsstrasse 86

CH-8006 Ziirich

Tel. +41 (0) 44 350 3344

Fax: +41 (0)44 350 3345

Email: office@flyingteachers.ch
www.flyingteachers.com

UNITED KINGDOM

21 University of Westminster
University of Westminster
Contact: Rob Williams

Department of Diplomacy and Applied Languages
309 Regent Street

UK- London W1B 2UW

Tel: +44 20 7915 5486

Mobile: +44 776 32 18 498

Email: r.williams04@westminster.ac.uk
www.westminster.ac.uk

The Associated partners of the ELTACS Project are the following:

(http://www.eltacs.eu/associatepartners )

. Universidad La Condordia - Mexico

. ABACUS Learning Systems - UK

o Language Training London - UK

. SKYLIGHT GmbH - DE

. EDUCA - education centre - CZ

. Ministry of Education - BG

. Sofia University - BG

o New Bulgarian University - BG

o Human Resource Development Centre - BG

. University of Veliko Tarnovo - BG

. National Agency for Community Programmes in the Field of Education and Professional
Training - RO

Folkuniversitetet - SE

11


mailto:office@flyingteachers.ch
http://www.flyingteachers.com/
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http://www.westminster.ac.uk/about-us/schools/humanities/departments/modern-and-applied-languages/departmental-projects
http://www.eltacs.eu/associatepartners

. International House Berlin - DE

. Hessischer Volkshochschulverband - DE

. Bayerischer Volkshochschulverband - DE

. CLIDA Centro Linguistico Italiano Dante Alighieri - IT
. Volkshochschule Aschaffenburg - DE

o Romanian Martime Training Centre - RO

. Flying Teachers Hungary — HU

1.2.3. WHAT IS THE HELLENIC CULTURE CENTRE (HCC)

The HELLENIC CULTURE CENTRE (HCC) is a non - formal education organisation specialised in teaching
Greek as a second and as a foreign language. It started off in 1995 on Ikaria Island, Aegean Sea, where it
functioned with great success for ten years, holding one of the first International Summer Schools for
Greek in Greece, with Greek courses, cultural activities and teacher training for teachers of Greek as a
foreign language. In 2005 it continued its actions in Athens, where it is now based, and has also been
operating in the Greek island of Lesvos (from 2005- 2013, in cooperation with the local non-profit
organisation Aeolis) and abroad in Brussels, Berlin, Milan, Barcelona, Istanbul, and Larnaka, Cyprus (for

the teacher training seminars).

HCC now organizes the International Summer School for Greek Language and Culture at the island of
Santorini (Thira) since 2014. It also develops cultural activities and initiatives, mainly in the area of
cultural tourism. Its aim is to sensitize and mobilize the citizens of Santorini towards developing and

promoting the Greek language and culture worldwide, and to promote language learning and teaching.

HCC offers teacher training on Didactic Methodology, courses on Intercultural Education, and on Adult
Education. Nearly all HCC's training programmes are offered online and face to face. The staff of the
HCC are experienced and specialized teachers (philologists, linguists, translators) as well as special
associates (lawyers, economists, social anthropologists, sociologists, political scientists), who work
within the teaching and research field. The HCC cooperates with relevant organisations in Greece and

abroad and participates in national, European and International projects as well.

HCC is an exclusive provider of high quality Greek courses and cultural activities, it helps its students,
both language learners and trainee teachers, to enjoy the learning process and vouch for professional as

well as personal development.

12



It cooperates with relevant organizations and Universities in Greece and abroad and participates in
national, European and international projects like:

SuN.Com: http://www.sun-languagecommunity.eu/

GLOSSA 1 and Glossa 2: www.ellinikiglossa.eu

Listening to Cultures: http://www.hcc.edu.gr/en/european-projects-2/221-listeningtocultures

Cross Cultural Friends: http://www.hcc.edu.gr/en/component/content/article/213

Foreign Language Trainer for Mother Tongue: http://www.hcc.edu.gr/el/european-projects/165-

foreign-language-trainer-for-mother-tongue

ORIENTATION: http://www.hcc.edu.gr/en/european-projects-2/193-orientation

Montessori Methodology in Language Teaching: http://www.mmlt.eu

Metoikos: www.metoikos.eu

M-LANG: http://www.histproject.no/node/903

Learning to Learn by Teaching : https ://moodle.unitus.it/progetti/

Ifigenia Georgiadou, founder of HCC and Myriam Fischer, Eurolta Master Trainer and ICC-International

Language Association Auditor, Athens, October 2011
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../../AppData/Local/HCC/Documents/ΚΑΘΗΓΗΤΕΣ/ΣΕΜΙΝΑΡΙΑ%20ΚΑΘΗΓΗΤΩΝ/ΣΕΜΙΝΑΡΙΑ%20ΚΕΠ%202015-2016/Eurolta%20assessment%202016%20Apr/https%20:/moodle.unitus.it/progetti

1.3 AIMS AND UNDERLYING CONCEPTS IN THE EUROLTA FRAMEWORK

A key element in the delivery of quality language teaching is the qualification of teachers. The ICC -
International Language Association recognises that many teachers of languages engaged in the field of
adult education look for opportunities to advance in their profession. They often do not have the
possibility to gain certification for the tasks they are fulfilling. The ICC - International Language
Association maintains a competence-based framework for language teaching, which allows teachers to
plan and track their professional development in an international context. The framework also enables
participating institutions to qualify and certify their teachers’ proficiency using a common frame of
reference, which cuts across educational sectors and national boundaries.

The EUROLTA Framework defines objectives and aims for teacher training as well as assessment criteria
for certification at two levels. These two levels are described below. EUROLTA allows teachers to gain
certification of their language teaching competence within one national or institutional context which is
transferable to other contexts both nationally and internationally. The EUROLTA Framework thus sets

standards for quality teacher training for language teachers.

14



1.4 FAQs REGARDING EUROLTA
Certificates/ Diplomas that can be obtained

A EUROLTA Level One Certificate is the first (lower) degree of EUROLTA qualification for teachers of
languages to adults. The Level One Certificate certifies the holder’s ability to plan and deliver classes of
a set study programme and recommended teaching resources within a certain institutional context as
well as to reflect on one’s performance and that of one’s peers. The Level One Certificate is a

Europe-wide recognized qualification in the adult language education.

The EUROLTA Level Two Diploma is the second (upper) level of competence in the teacher training
programme defined in the EUROLTA framework. The Diploma is a suitable in-service qualification for
teachers of languages to adults. EUROLTA Diploma level language teachers are typically those entrusted
with an extended range of tasks, including, for example, the adaptation of a general course framework
and materials to the needs of specific target groups. In addition, they are able to provide guidance for
other, less experienced teachers within the context of her/his course. They are also familiar with

common managerial tasks related to the provision of language courses.

The EUROLTA Certificate on “Online Language Teaching to Adults” is a Level 1 degree of EUROLTA
qualification specialized in online learning and teaching a language to adults. The Certificate on “Online
Language Teaching to Adults” certifies the holder’s ability to plan and deliver online lessons of a set
study programme and recommended online teaching resources within a certain institutional context as
well as to reflect on one’s performance and that of one’s peers. The Certificate on “Online Language

Teaching to Adults” is a Europe-wide recognized qualification in the adult language education.

>
Benefits of the certificates/ diplomas

- EUROLTA is an international programme designed specifically for foreign language training in adult
education, offering teachers ongoing professional development with benchmarking opportunities
through national and international networks.

- It enables teachers to gain certification and recognition of their language teaching competence (in
teaching any language and their own mother tongue as a second/ foreign language) within one national
or institutional context which is transferable to other contexts (national and international).

- It offers a clear advantage to those wishing to work in different national environments as the
qualification is recognized by organizations operating in a number of European countries.

- EUROLTA sets standards for quality teacher training using portfolio-based assessment,

15



learner-centered methodology in practical and flexible training/teaching contexts.

In short terms, the benefits are :

Practical and flexible training related to the trainee’s own teaching context

A qualification open to teachers of all languages to adults

Portfolio-based assessment

Programmes that are based on the principles of the Common European Framework of

Reference for Languages (Council of Europe)

A learner-centred methodology based on reflection on one’s own practice

An internationally recognized and monitored qualification

>
How to obtain a Certificate - Level 1

The holder of a EUROLTA Level One Award (Certificate) will attend and participate actively in a
200 hour teacher training course offered by the Hellenic Culture Centre through the modality of

blended learning.

S/he should demonstrate the knowledge and skills necessary to plan, deliver and evaluate language
learning lessons following a set course programme within a given institutional context. The candidates
will also demonstrate the ability to reflect on their own practice and take responsibility for their further

development as language teachers.

The Certificate is a suitable pre- or early in-service qualification for teachers of languages to adults.
More experienced teachers without formal qualifications can also benefit from a course leading to the
Level One Certificate because the EUROLTA approach is based on reflection on practice. Experienced
teachers who complete the course can therefore both obtain a recognised qualification and develop

their professional competence further.

16



EUROLTA course level 1, face to face training, 2013-2014

17



1.5 EUROLTA AIMS AND OBIJECTIVES

The aims and objectives of a EUROLTA training programme is to help trainees to become aware of the
issues and processes involved in learning a foreign language in an adult education context and to gain

confidence in their ability to contribute positively to these processes. In particular, trainees should

become more aware of the system of the target language and be made familiar with the tools

and know-how necessary to analyse communication and language use,

develop awareness of current theories of language acquisition and of socio- cultural and

intercultural issues involved in language learning and integrate this knowledge in their teaching,

learn to recognise learners as individuals with their own learning styles, motivation and aims

and act appropriately in their teaching,

gain confidence and acquire skills in managing processes in the classroom,

develop a repertoire of teaching skills and techniques and become able to make judgements as

to when and how to use them,

develop the ability to make judicious choices with regard to teaching/learning materials and to
adapt or supplement them to cater for the specific needs of groups and individual adult

learners,

develop observation and analytical skills in order to evaluate what is going on in the classroom,
and to become aware of their own strengths and weaknesses in different areas of knowledge

and expertise,

learn to plan ahead in the short-term as well as in the long-term,

understand the context of their teaching and acquire a clear view of what their responsibilities

towards the learners are as defined by the institution they are teaching in,

18



develop a cooperative attitude both in relation to learners and colleagues,

become aware of the help and resources available for teaching (materials, reference materials,
cooperation with colleagues, professional associations, etc.) as well as the avenues and
resources available for further self-development beyond the training programme.

EUROLTA teaching session of a trainee teacher 2014-2015

1.6
EUROLTA COURSE METHODOLOGY AND APPROACH - SET UP AND ORGANISATION

>
Methodology and approach

The EUROLTA course in each member institution is set up and organised following the same
methodology and approach in terms of the general pedagogical aims and strategies. However each
institution depending on its specific orientation in teachers’ training can modify its training course
accordingly. Thus, Hellenic Culture Centre has worked in this direction integrating the EUROLTA

philosophy and methodology in its training seminars for teachers of Greek as a foreign / second

19



language and other foreign languages.

The methodology and approach adopted in the training reflects the overall aims stated above. In
particular, it aims to
o reflect the general ethos of the ICC — the programme training courses, which implies a "learning
by doing, reflecting and sharing ideas" approach
e be characterised by a cooperative learning style, involving trainees wherever possible in the
planning and shaping of the programme
e present opportunities to extend theoretical knowledge of language, learning and teaching as
well as to evaluate and improve practical skills
e integrate practical exercises and the observation of teaching/learning (themselves, their own
classes, others, other classes, video sequences) with subsequent analysis
e provide opportunities for self-evaluation, assessment by peers as well as offer opportunities for
trainees to evaluate the training programme
Through awareness-raising tasks, experimentation, reflection, adaptation and transfer of training
contents to their teaching contexts, the trainees should
develop their teaching competence as well as appropriate strategies to continue their development

after the training period is over.

>
core components of training programmes

The following core components reflect the methodology envisaged.

Core components at level one are:
e drawing up lesson plans
e detailed preparation of particular teaching sequences or activities

e reflection on specific teaching techniques or activities

e 6 focused class-observation (live or video) with subsequent evaluation and reflection
e observation and analysis of individual learning strategies and styles

e observation and analysis of an adult learner group

e analysis of teaching / learning material

e analysis of the system of the target language to be taught
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e planning a sequence of lessons to demonstrate linking and recycling material within prescribed
programmes
e 4 teaching sequences conducted by the trainee and observed by a trainer with subsequent

analysis

[Core components at level two cover level one and also include:

.
drawing up or adapting course plans for specific learner groups

e reflection on overall course plans and outcomes (i.e. reflection on challenges that teachers
might be confronted with)

e focused, critical evaluation, feedback and guidance to other teachers working within a given
programme

e observation and analysis of an adult learner group over a period of at least 10 lessons

e analysis of curricula

e 4 teaching sequences conducted by the trainee and observed by a trainer with subsequent

analysis ]

>
Project work

Small-scale project work is to be integrated into course activities. The projects should centre on
observation and evaluation rather than theory-based research. The trainees should be encouraged to
work on projects in pairs or groups. A collaborative attitude towards learning and development is a

central aim of EUROLTA teacher training.
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2. EUROLTA TRAINING

2.1. EUROLTA TRAINER’S PROFILE AND REQUIREMENTS

Applying for a Level One Certificate course pre-requisites

To be a language teacher or a teacher who has at least C1 level in the target language

to be a practitioner language teacher (with or without a formal qualification) or to be a
prospective language teacher

To have access to a language organization which offers teaching practice opportunities (if this
is not at all possible, the HCC may offer this possibility)

To have access to a language organization which provides them a syllabus, lesson plans and
didactic materials (if this is not at all possible, the HCC may offer this possibility)

To have access to a network of teachers where they can have chances to meet more

experienced teachers

To attend at least 80% of the course programme

Level 1 assignments and Learning Procedures

drawing up lesson plans

detailed preparation of particular teaching sequences or activities

reflection on specific teaching techniques or activities

focused class observation (live or video) with subsequent evaluation, at least 6 lessons
observation and analysis of individual learning strategies and styles

observation and analysis of an adult learner group

analysis of teaching /learning material

analysis of the system of the target language to be taught

planning a sequence of lessons to demonstrate linking and recycling material within prescribed
programmes

4 teaching sequences conducted by the trainee and observed by a trainer with subsequent
analysis (at least one of them should be attended by the trainer in person, the others could be

video-recorded , with two cameras, if possible)*
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o Small-scale project work in pairs or groups is to be integrated into course activities. The projects
should centre on observation and evaluation rather than theory-based research. The trainees
should be encouraged to work on projects in pairs or groups

e one individual assignment focusing on the area of Language Awareness

e one individual assignment focusing on the area of Language and Culture

e one individual assighnment focusing on the area of Planning and Evaluation

e one individual or group assignment focusing on the area of Language Learning Processes

e oneindividual assighment in a non-core area of content beyond those listed above (i.e. ICT in
training, special group of learners )

*At least one of these lessons should be face to face with the trainer present in the classroom. This can
also be a microteaching session in a teacher training. The other 3 lessons could be video-recorded, but in

that case two cameras are recommended, in order to show the teacher and the reaction of the students
at the same time. One of the 4 lessons can be online. One of the 4 lessons can be one-to-one.

EUROLTA Training face to face 2013-2014
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2.2. EUROLTA TRAINER PERSONAL INFORMATION SHEET

Kévrpo EAinvikov [Holitiopov - Hellenic Culture Centre
Erxnoidsvon, I'‘doca kor [Toliticudés - Education, Language, and Culture

www.hce.edu.gr. e-mail: ifigenia@hcc.edu.gr

AITHZH EFTPADOHZ
EUROLTA Certificate (200 h, October-June, 900 euro) EUROLTA Diploma (200 h, October-June, 900

euro)

JUMMANPWOoTe Kal oteilte TNV aitnon ue e-mail (Ifigenia@hcc.edu.gr) f fax (+30 210 8836494)
Ovopa:

Enwvupo:

Huepounvia Mévvnong:

TitAog KaL cuvtoun meplypadr opéa OMou epyaleoTe:
lotooeAida Tou dopéa:

Taxudpoutkn dtevBuvon yla aAknAoypadia:

TnA:

Fax:

E-mail:

Mpoowmo Kot TNAEPWVO EMLKOWVWVIAG O TEPIMTWAN AVAYKNG:
Ao mou mAnpodopnBnKATE yla TO OEULVAPLO;

TL SL6OKTIK gUMELpia EXETE; (TTOU KaL yLa TTOGO XPOVO EXETE S16AEEL- S16AOKETE, ol pabrpata, KAT)

Mota Atav - elval Ta BACIKA XAPAKTNPLOTIKA TwV pabntwv oag; (nAkia, kataywyr, epyacia, popdwtiko emninedo,
Klvntpa, KAm)

Mota S16aKTIKA eyXeLpidla xpnotpomnotioate / XpnOLUOMOLE(TE;

Mola Bepatikn evotnTa odg eviladEpel eplocoTePO; Me molov Tpomno Ba aflomolnoste Ta

OUMOTEAECLOTO TOU CEULVAPLOU;

Yridpxouv 8laitepeg amaltnoelg avadopkd pe Th Slapovn A TIG LETOKIVAOELG 00
Yrnapyel kamola 181K anaitnon ywa tn dtatpodn oag;

AN\ oxoAla
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To ouvOAlkd KOOTOG TOU ogpvapiou TPEMEL va KataBAnBel tnv teAeutaio nuépa eyypadrg oTo TMPOYPAUUA.
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2.3. THE EUROLTA CONTENT AREAS

The topics and issues to be explored in basic teacher training programmes are grouped into the

following content areas:

1. Language awareness
. Language and culture
. Language learning processes

2
3
4. Language teaching
5. Planning and evaluation
6

. Self-assessment

The framework recognises that language education and training takes place in a variety of contexts.
Content areas covering specific domains may take the form of add-on modules or be used as the carrier
content for specific target groups of trainees (i.e. they become the context within which teaching and
learning methodologies are situated). Below is a list of four suggested areas. This list is merely an

indication and can be added to over time as EUROLTA is used in a variety of domains.

Vocationally oriented language learning (VOLL)
Content language integrated learning (CLIL)

Language learning through and with ICT

P wonNoe

Teaching Languages to special groups of learners

HCC training programme for teaching Greek as a foreign/ second language for Level 1 includes training

on the topics and issues of the 6 EUROLTA content areas as well as Content Area 2 (Language and ICT)
AND Content Area 4 (Teaching special groups of learners). For Level 2 it includes the Content Area 10
(teaching languages to special groups of learners), 9 (Language and ICT) and 7 (Vocationally oriented
language learning, focusing in professional translators and interpreters who learn Greek for

professional reasons).

2.4. EUROLTA QUESTIONNAIRE TO TRAINEES

EPQTHMATOAOINO ANATKQN KAI XAPAKTHPIZTIKQN EKMAIAEYOMENOY

ONOMA - EMNQNYMO
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MPOZQIIKA >TOIXEIA

EKMAIAEYZH

ENIMOPOQ2H

NPOYMHPEZIA STHN EKMAIAEYZH

EMMEIPIA 2THN EKMAIAEYZH ENHAIKQN

EMMEIPIA 2THN E= AMOZTAZEQZ AIAAZKAAIA KAI TH XPHZH TMNE ZTHN TA=ZH

ZENEZ TAQ23EZ ( MaBalvete Twpa pla ££vn yAwooa;)

ENAIAOEPONTA

TPAWTE MAZ AITA AOTIA TIA THN EMMEIPIA ZAZ QX TQPA QX KAOHIHTHZ KAI TIZ MPOZAOKIEZ ZAZ
AMO TO MPOTPAMMA MIZTOMOIHZHZ
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3. HELLENIC CULTURE CENTRE - EUROLTA TRAINING SEMINAR
An Extended Blended learning programme : face to face sessions and online training, 200 hours in one

academic year for Level One (Certificate).

3.1 AIMS OF THE TRAINING

The overall aims and objectives of this training programme is to help trainees to become aware of the
issues and processes involved in learning/ teaching a foreign language in an adult education context
and to gain confidence in their ability to contribute positively to these processes.

After the training, trainees will:

) become more aware of the system of the target language and be made familiar with the tools

and know-how necessary to analyze communication and language use,

. develop awareness of current theories of language acquisition and of socio-cultural and
intercultural issues involved in language learning and integrate this knowledge in their

teaching,

. learn to recognize learners as individuals with their own learning styles, motivation and aims

and act appropriately in their teaching,
. gain confidence and acquire skills in managing processes in the classroom,

. develop a repertoire of teaching skills and techniques and become able to make judgments as

to when and how to use them,

. develop the ability to make judicious choices with regard to teaching/learning materials and to

adapt or supplement them

. cater for the specific needs of groups and individual adult learners,

. develop observation and analytical skills in order to evaluate what is going on in the classroom,
and to become aware of their own strengths and weaknesses in different areas of knowledge

and expertise,
. learn to plan ahead in the short-term as well as in the long- term,

. understand the context of their teaching and acquire a clear view of what their responsibilities

towards the learners are as defined by the institution they are teaching in and/or the partners
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to their contract,

. develop a cooperative attitude both in relation to learners and colleagues,

. become aware of the help and resources available for teaching (materials, reference materials,
cooperation with colleagues, professional associations, etc.) as well as the resources available

for further self-development beyond the training program,

. develop strategies for further development as professionals beyond the training course,

through activities such as observation, materials development projects and action research.
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3.2 INDICATIVE / PROVISIONAL TIME SCHEDULE OF THE TRAINING

3.2.1. EUROLTA CERTIFICATE

LEVEL 1 —200 H (dates are indicative only)

PHASES OF THE DATES
TRAINING

PHASE 1 12/10-19/11/2015
PHASE 2 20/11-29/11/2015
PHASE 3 30/11-6/12/2015
PHASE 4 7/12/15-10/1/16
PHASE 5 11/1-20/4/16
PHASE 6 21/4-15/5/16

HOURS

26 H

42 H

9 H
0-25H

73-98 H

25H

MODE

ONLINE A 1-2

FACE TO FACE
SEMINARS +
MEETINGS WITH
THE TRAINERS+
OBSERVATION*+
LESSONS
CONDUCTED BY
THE TRAINEES

ONLINEA 3
MEETINGS WITH
THE TRAINERS +
OBSERVATION* +
LESSONS

CONDUCTED BY THE

TRAINERS
ONLINE B.1-2
MEETINGS WITH
THE TRAINERS+
OBSERVATION*+
LESSONS
CONDUCTED BY
THE TRAINEES -
5 ASSIGNMENTS

PREPARATION OF
THE PORTFOLIO

EVALUATION AND
FINAL REFLEXION

COMMENTS

* 6 OBSERVATIONS OF
EXPERIENCED TEACHERS

+4 LESSONS CONDUCTED BY THE
TRAINEES + MEETINGS WITH THE
TRAINERS AND

SELF EVALUATION - FEEDBACK

(THE TRAINEES WHO ATTENDED
THE FACE TO FACE

SEMINARS AND OBSERVED
LESSONS

IN SANTORINI DO NOT HAVE TO
REPEAT

AT THIS FACE)

* IN CONTINUATION OF THE PHASE
2 FOR OBSERVATIONS AND
LESSONS LEFT TO BE CONDUCTED
(THE TRAINERS WHO OBSERVED
LESSONS IN SANTORINI DO NOT
HAVE TO REPEAT IN THIS PHASE)
*IN CONTINUATION OF THE PHASE
2 &4 FOR

OBSERVATIONS AND LESSONS LEFT
TO BE

CONDUCTED

THE TRAINEES WHO ATTENDED
THE FACE TO FACE SEMINARS AND
OBSERVED LESSONS IN SANTORINI
DO NOT HAVE TO REPEAT IN THIS
PHASE
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3.3. TRAINING CONTENT

3.3.1. EUROLTA CERTIFICATE

200 HOURS OF TRAINING OCTOBER 2015 - JUNE 2016 (dates are indicative only)
Phase 1.1: Online Al1. 12.10 — 18.10.2015 (10 hours)

The EUROLTA framework and International Procedures - Familiarization with DropBox

Presentation of participants, presentation of the seminar programme and learning outcomes

Presentation of the EUROLTA framework and International Procedures

A “Learning by doing and reflecting” approach under the EUROLTA framework

EUROLTA scheme: The certification dossier

How it is assessed (procedures and criteria)

Obligations and assignments

Familiarization with dropbox

Phase 1.2: Online A2. 19.10 — 18.11.2015 (16 hours)

Needs analysis of learners and planning

Trainees’ expectations and needs: The educational contract

Familiarization with the online context and technical issues

The profile of our learners: locating the characteristics, cultural backgrounds, needs and expectations

and adjusting this knowledge in course planning

Design a teaching sequence that demonstrates sensitivity in terms of content (needs of our learners)

delivery and learning style.
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Provision of different learners’ styles and fostering self-awareness of these learning styles

Course/ curriculum planning for language programme.

select, adapt and create teaching materials to suit the objectives of groups of learners

Assignment: course design and / or lesson planning and modes of delivery for language programmes

Phase 2.1: Face to face A. 20.11 — 22.11.2015 (16 hours)

Teaching techniques

Adults as learners of a foreign language

Grading tests

Planning a lesson / an educational meeting

Teaching a text: didactic techniques and techniques for assimilating the text

Teaching vocabulary: techniques for teaching and assimilating the vocabulary

Selection and evaluation of the textbook and the teaching materials

Phase 2.2: Sessions with the trainers —Specialization of the A.1. online seminar. 23.11 - 26.11.2015 (10 hours:

these hours may alternatively be covered in other phases of the training programme according to the personal

needs and time schedule of the trainees)

Organisation of the 6 observation and the 4 teaching sessions

mplementation of the observation and the teaching sessions by the trainees under the trainers

supervision

valuation / self-evaluation / feedback and reflection
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Phase 2.3: Face to face B. 27.11 — 29.11.2015 (16 hours)

Language Skills and Intercultural Skills

- T
eaching vocabulary: Presenting and assimilating the vocabulary

- T
eaching grammar to all language levels (microteaching)

- P
reparing and applying language games and communicative activities. Reflection on these techniques.

- I
ntroduction to Intercultural Education

- T
he selection and use of audio-visual materials in the classroom

- T

he institutional framework of teaching Greek as FL: EOMMEN National Certificate - Information on the

Official examinations for the Certificate of Attainment in Greek of the Ministry of Education

tudents’ motivation (homework, surveys, discussion clubs) — facing difficulties in practice, in class

Phase 3: Online A3. 30.11 - 6.12.2015 (9 hours)
Presentation of the CEFR - Communicative teaching and learning. The CEFR levels - learners’ level. How this can

be utilized in language teaching. Defining the aims of a course according to the CEFR.

Phase 4: 7.12.2015-10.1-2016 (0-25 hours: these hours may be alternatively covered in other phases of the
training programme according to the personal needs and the time schedule of the trainees)
Observation and teaching sessions.
- I
mplementation of the observation and the teaching sessions by the trainees and trainers’ supervision

(continuation of phase 2)

valuation/ self-evaluation/ feedback/ reflection

Phase 5.1: Online B1. 11.1-22.2.2016 (32 hours)

Teaching the text and vocabulary (Assignment: Simplification of a text or a full lesson plan for teaching a specific
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aspect of language - feedback and reflection)

Phase 5.2: Observation and teaching sessions, sessions with the trainers and writing of the assignments. 22.2
-3.4.16 (25-50 hours)
Observation and teaching sessions (0- 25 hours: these hours may be alternatively covered in other phases
of the training programme according to the personal needs and the time schedule of the trainees)
- I
mplementation of the observation and the teaching sessions by the trainees under the trainers

supervision (Continuance of Phase 2 & 4)

valuation / self-evaluation / feedback and reflection

Writting the assignments (25 hours for writting the assignments)

- T
he trainees are guided on how to write the five assignments on the EUROLTA content areas of language

teaching and learning and on the teaching sessions conducted by the trainees

Phase 5.3: Online B2.
4.4-12.4.2016 (8 hours)
ICT in language teaching and learning:
- T
eacher training: Evaluation, assessment, guidance, support to teachers using ICT in the language class
- A
practical example for the use of an educational platform with LMS for language teaching and learning
- W

hich tools can be used effectively?

nformal language learning through ICT, a research - JOYN 2.0

bserving online language courses to language students of different levels, live or video recorded.
13.4-20.4.2016 (8 hours)
Teaching a foreign language to special groups of students:
- |

mmigrants/ refugees
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ehavioral/ learning difficulties

tudents with physical impairments (deaf, blind, mobility)

Phase 6: Completion of the Certification Trainee’s Dossier and submission. 21.4-15.5.2016 (25 hours)

reparation of the Certification Trainee’s Dossier (portfolio) before submitting it to the ICC

verall evaluation and reflection on the course

¥ ™ oves Bl - gemat %V @ T A | Ave BERER x |
€ & C f [ leaming omens=
17 Apps (0B MIA KANOIA NEPIT gin Sunlang! « a ar [ Metikos Cybercat [ Lifelong Leaming Pre B Workshop on Langus [} TEACHER TRAIN [) GREEK L Other bookmark

v TToATIs|AQU

Tum editing on

Navigation Aid Jwong oepivapio
Home re - EUROLTA

Site pages
My profile
¥ Current course

425w

0 . ool adiwFE . R 25472006

35



3.4. FORMS OF DELIVERY

HCC - EUROLTA TRAINING SEMINAR

An Extended Blended learning programme (Face to Face — sessions and observation - and online training, 200
hours in one academic year) for Level One - Certificate.

The training programme is offered through blended learning modality: 6 Face to Face training days into 2
weekends, plus 2 online parts, before and after face- to- face workshops.

The programme offers 6 sessions for observation of experienced trainers who teach in at least two different
language levels, plus 4 sessions of trainees teaching in at least two different language levels, observed by the
trainers. Personal sessions of evaluation and constructive feedback to the trainee with one or more

trainer/mentors are offered in order to reflect and discuss on a more personalized basis.

Preparation: Participants will be given information on the EUROLTA certification procedures. They will also
receive articles on teaching a foreign language to adults. Before the course, they will be asked to describe the
institution they work for and the basic characteristics of their learners and their own professional background.
Participants will also receive some information about the course group (trainers, organizers and organizing
institution, other participants). Organizers will be responsible for sending all the necessary information

regarding the venue. All the above will be communicated via e-mail and post.

Methodology: The course is based on the principles of participatory adult education, by embodying
participants’ experiences and fostering the exchange of their ideas, proposals and materials. Its focus is not
merely on the didactic aspect of teaching but also on the participants’ social and cultural knowledge gained
through teaching to different target groups. During the course, the following techniques will be implemented:
working in subgroups and pairs, role play, microteaching, lectures, guided conversation, brainstorming,
language and educational games and experiential activities.

In the venue there will be an exhibition of didactic textbooks and other educational materials on teaching a
foreign/ second language and on intercultural education.

Participants will also be given hand-outs, original materials, and information on the ICC — the International

Language Association and EUROLTA.

Follow-up: Upon completion of the course, participants will be encouraged to form a network which will

function as a meeting point. Within this network, they will be able to exchange didactic materials and proposals
36



as well as useful ideas for promoting language learning in different contexts in a closed Facebook group.

EUROLTA Teaching session of a trainee teacher 2014-2015
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4. TEACHING DEMONSTRATION / SIMULATION

4.1. INSTRUCTIONS HOW TO PROCEED — OBSERVED TEACHING PRACTISE

The observation is considered a crucial component of the training process. The HCC offers two kinds of

observation practice.

A. 6 sessions of lesson observation in classes of at least two different language levels: trainee
teachers observe 6 lessons offered by a specialised and experienced teacher. They are provided with
different observation sheets, which focus on different areas. (e.g. Classroom management, different
language skills etc., see the Checklists below). After the observation they meet with their teacher
trainer and discuss their assessment, in order to develop their critical thinking and reflective skills. They
also meet the trainer whose lesson they attended and discuss their experience. Feedback rules are a

main tool for this process.

B. 4 sessions of teaching a lesson: trainee teachers will also teach themselves. They can choose the
teaching context and different language levels. One of the teaching sessions could be online. One of the
teaching sessions could be in a one-to-one lesson. One of the teaching sessions could be a
microteaching in a teacher training course. They will then meet with their trainer to discuss the trainer’s

feedback, do a self-evaluation task and prepare their assignment.

C. During the face -to -face seminar, the trainee teachers could present one microteaching session.
They will choose one or more subjects of the 6 proposed content areas of EUROLTA, they will be

offered guidance on how to design and conduct the microteaching. They will be assessed by the trainer

and will be given immediate feedback by their peer teachers.
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4.2. OBSERVATION CHECKLIST

Kévrpo EAinvikod IHoltiopod - Hellenic Culture Centre
Erxnaiosvon, Iidocoa kat Holiticuoc - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr
OBSERVATION LIST OF A LESSON
®UANo Napatipnong Madnipatog
Mplv T0 pabnua:
val oxL

Elval oL otoxol Tou oxebiov pabnpuartog Eekdabapot katl KatdAAnAol;

Elval To meplexopevo katdAAnlo;

Eivat n dopr) Tou padnpotog KatdAAnAn;

Elval peaALoTIKG Ta XpOVIKA eplBwpla;

Elval Ta UAKA emopKn;

Eival ol mpooxedlaopéveg SpaotnpLOTNTEC MOLKIAEG Kol KATAAANAELG;

‘Exouv AndBel unoyn Stadopa mbava mpoPfAnuota Kol SUCKOALEG ;

Katd tn S1apKeld Tou padnuatoc:

valt oxL

‘Exouv emuteuyBel oL otdyoL;

‘Htav to neplexdpuevo KatdAAnAo yLa TG OVAYKEG TWV EKTIALSEVOUEVWVY;

‘Htav kaAd Sopnpévo To uabnua;

Yrupxe cUVEEon LE TOL TPONYOUEVO KOL T EMOUEVA LaBnuaToy;

To UALKO tapoucLdotnke Eekabapa Kot pe ocadnvela,

ouUMEPAAUBAVOUEVNG KAL TNG OTTLKOAKOUOTIKAG OTHPLENG;

‘Htav ta UAIKA Ttotkida kot KatdAAnAa;

Xpnolpomotifnkav ta UALKA KOTAAANAQ;

‘Htav oL §paotnpldtntec emapkeic;

Mpocappdotnkav KatdAnAa oL 5pactnpLOTNTEG, avaAoya e TOUG

SLopopeTkoUC EKTTALSEVOEVOUC;

OL 6pacTNPLOTNTEG OVEMTUCGCAV TNV OLUTOVOLLO KOIL TN SNLOUPYLKOTNTA

TOU ekmalbeuOUEVOU;




‘Hrtav emopkn Ta Xpovika meplbwpla;

Yrnpxe apKetn molkAia otn Stavtidpaon HeTafl Twv PEAWV TNG TAENG,

ocupnephappavopévou tou Sidaokovtog/ tng Stddokouoag;

OL paBnoLlakEG SpaotnPLOTNTEC PploKovTav KOVTA OE TIEPLOTACELG TNG

TPOYHATIKAG LWAG;

‘Htav o 816dokwv/ n dtddokouoa Phkol, evOappuvTiKoL Kat

UTIOOTNPLKTLKOL;

O 816aokwv/ n Stddokouoa emESLEav KAA KATOX TOU QVTLKELLEVOU Kol

TOU UALKOU;

‘Htav suéliktog o S16dokwv/ n Siddokouaoa;

H yAwooa tou owpatog tou Stddokovtog/ tng Stddokouoag fTov

KOTAAANAN;

H atpdodatlpa Atav Gk Kol CUVEPYATIKN;

Ot ekmadeuOUEVOL CUPHETELXAV OTO LABNUa evepya Kol Pe tpoBupia;

JUPHETEIXaV evepyd 0TO HABnua Aot e€ioou oL ekmaldeuopeVOoL;

O 816aokwv/ n Stddokouoa eMESELEE KOA YVWON TwWV SUVATOTATWY TIOU

£XOUV Ol EKTTALOEVOUEVOL WE TIPOCWTILKOTNTEG;

OVOUATENMWVYUHO SLEACKOVTOG/ SIEAOKOUGOG «.evevivrcveereriecverereree v e v

OVOUOATEMWVYULO QELOAOYNTH / “TPLOG cveerevereeeeveneeeeeeeeereeetereeeeveesasereaseresnanes
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EUROLTA teacher training, October 2011
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4.3. ASSESSMENT CRITERIA

The teacher should have

amiliarity with issues related to language teaching (e.g. awareness of language and language

learning processes, of socio-cultural and intercultural issues, of the institutional and educational

environment in which the training takes place)

nalytical and evaluative skills (regarding language and the learning/teaching process)

ractical skills and knowledge (in the areas of classroom dynamics and

anagement, learning and teaching strategies, use of learning media, planning and evaluation,

use of resources)

Assessment provides Level One trainees with opportunities to demonstrate that they:

an cope adequately in the classroom within a given institutional context and a given course

framework
ave looked into and reflected on issues related to language learning and teaching, are able to
evaluate learning and teaching processes and to use their analytical and reflective skills in order

to look for improved procedures for day-to-day teaching situations

re able to identify resources in their further professional development

43



4.4. SAMPLE UNIT

ICT FOR LANGUAGE LEARNING

Texvoloyleg mAnpodopiag kat emkowvwviwy (TME)

o APAITHPIOTHTA 1. H a€lomtoinon twv TMNE otn Sitdaokalia pag E€vng
vAwooag Page

o Mpaktikeg aflomoinong twv TIE mou €xete edopUOOEL £0ei¢ oTA pHaduoTd
oag Forum

o H alomoinon twv TMNE otnv ekpddnon piag yl\wooag wg Eevng Wiki

o APAITHPIOTHTA 2. KaA€g paKTIKEG Yl TNV online Si6aokaAia piag

vYAwooag wg Eévng Page

o Online paBnpatoa kot KOAEG PAKTIKEG Forum
o Online paBnipata kot KaAEG Tpaktikég Wiki
/7
w
o Y Evbelktikn Alota pe TME xprioLeg yla ta pabnuata pog File
o Juvodeutika Eyypada - Mepattépw StaBacua Folder

APAZTHPIOTHTA 1. TNE: Moleg npaktikég aflonoinong twv TMNE éxete epapnooel ogig ota
padnuarta oag;

YTOXOI tn¢ SpaotnplotnTag eival:

. Na Stepeuvriooupe Tig emthoyég alomoinong twv TMNE otn SidaokaAio plag Evne yAwaooag

TI MPEMNEI NA KANQ;

o Ipayte oto Forum tn Sikn oag eunepia. Nwe eoeic €xete aglomolnoet Tig TME ota Sika oag
pobnuarta;
. Awafaote tnv evoelkTikn Alota pe Tig TIE Kot e€epeuvOTE KAmoLa amd to mapadeiypata mou

o0 TpoTeivovTal
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http://learning.bemobile.gr/course/view.php?id=84&section=5
http://learning.bemobile.gr/mod/page/view.php?id=4370
http://learning.bemobile.gr/mod/page/view.php?id=4370
http://learning.bemobile.gr/mod/forum/view.php?id=4371
http://learning.bemobile.gr/mod/forum/view.php?id=4371
http://learning.bemobile.gr/mod/wiki/view.php?id=4372
http://learning.bemobile.gr/mod/wiki/view.php?id=4372
http://learning.bemobile.gr/mod/page/view.php?id=4373
http://learning.bemobile.gr/mod/page/view.php?id=4373
http://learning.bemobile.gr/mod/forum/view.php?id=4374
http://learning.bemobile.gr/mod/forum/view.php?id=4374
http://learning.bemobile.gr/mod/wiki/view.php?id=4375
http://learning.bemobile.gr/mod/wiki/view.php?id=4375
http://learning.bemobile.gr/mod/resource/view.php?id=4376
http://learning.bemobile.gr/mod/resource/view.php?id=4376
http://learning.bemobile.gr/mod/folder/view.php?id=4377
http://learning.bemobile.gr/mod/folder/view.php?id=4377
http://learning.bemobile.gr/mod/forum/view.php?id=3694
http://learning.bemobile.gr/pluginfile.php/20287/mod_page/content/9/ICT.doc

. AdoU Stapacete TIg L6€€C 0 €vag Tou AAoU Kal TNV evdelktikr Alota pe tig TIE, CUYKEVTPWOTE
OAEC TG L6£€C Kal opadika ouvBEate os éva WIKI éva kelpevo pe ta epyaleia kal TIg LOEEC oag yLa
TO WG UMOPEL KATOLOG TIoU SL8ACKEL pLa YAwooo wg EEvn va aflomotioet Tig TMNE.

APASTHPIOTHTA 2. KaA€g mpoaKTLKEG yla TNV online StdaokaAia plag yAwooog we EEvng
YTOXOI tng dpactnplotnTag ivart

. No culnTrIOOULE KAl VO OXNUOTIOCOUHE HLla BACLKI ELKOVA YL TO TIOLEG E(VAL OL KAAEG TIPOKTLKEG
¢ online StdaokaAiag plag yAwooag we E€vng

TI MPEMEI NA KANQ;

. lpayte oto Forum pe BAon TNV EUMELpia oag TV Aoy oo¢ YEVIKA yLa Ta online padipata
(Baoloteite KoL o€ TUXOV EUMELPLEG OAG KOL WG EKTIALOEVOMEVOL). MOTEVETE WG UMOPEL Eva
paBnua online va sival anoteAeopotiko; TL eploplopouc Pplokete; TL Suvatd onpeia. T oag
doPiley; TupokAnoels Bpiokete mwg kpuPBovtal oe pia tétola Stadkaoia;

. IpAate oTO Forum moleg KOAEG TIPAKTIKEG UTTOPEL va avTLOTOLXOUV OTA TAPATIAVW EPWTH AT
wote va eivat éva online HaBnua AMOTEAECUATLKO.
. Baowlopevol o autd rou ypaape oto ¢popouy, cuvbeate oe Eva WIKI opadikd éva kelpevo

arto Kowou.

€ C' # | [ learning.bemobile.gr/course/view.php?id=84&section=3 Qv O ®0 =
i Apps O3 MIAKAMOIATIEPINT: [ www.piaccy/pi/files/ <’ Login SunlangCom (] eu programmes and :  [E] Metikos Cybercafe P= [ Lifelong Learning Pro HJ Workshop on Languz [ TEACHER TRAINING © [ GREEK LANGUAGE C » (] Other bookmarks
2Ot ; <«MAPOYZIAZH ZYMMETEXONTQN Koivé Eupwdiké MAicio Avagopdg (KEMA) » / *
ETTIHOPPUITEG
Tou EUROLTA: @iAoocogia, TTAaiclo, diadikaoieg
oepivapiou
e ZT6X0G TNG EVOTNTAG AUTAG €ival:
& 0 AiBvig ) ) ) ) )
Opyaviopsg © VO YVWPITOUE Tov popéa Tng TroTotroinong EUROLTA, 1o ICC, Tv TautétTa, Tn giAocogia,
FAaT ToV TOTTIKG, £BVIKG Kal S1eBVR) XaPaKTAPA ToU KaBwg Kai Ta SikTud Kal TIpoypaupaTa uéaa amd
(Icc) Ta oTToia pa, WOTe va KATAAGRBOUKE O TI AKPIBUIG AVTICTOIXEI N TTIGTOTTOINCN TTou Bat
i A AdBoupe.
To TAaigio . : . " . .
EUROLTA o Na karavorigoupe T akpIBWg 8a TrepIAauBdvel o AKEAOG TNOTOTIOINCNG WATE VA
) OPYAVWOOUHE TNV TIOPEIT TWV EPYACIWV HAG.
1 Ta emieda
ETTINOPPWON Aigpkeia TEpiTIou 15 WpEG
(]
EUROLTA
8 To =Y >
moToTToTIK | =] O1 empopewrég Tou oepIvapiou EUROLTA
6 EUROLTA i O Aigévig Opyaviouoég Mwaatwy (ICC)
(EUROLTA =
CERTIFICAT | To mAcioio EUROLTA
E) =Y
B To smwpa || Ta emimeda emuépewong Tou EUROLTA
EUROLTA ] To motomoinTiké EUROLTA (EUROLTA CERTIFICATE)
(EUROLTA =
DIPLOMA) — | To dimAwpa EUROLTA (EUROLTA DIPLOMA)
- Ap(:c;nplém @ ApaotnpiéTnTa 1: Ta eTrayyeANATIKE 0Ag TIPOCOVTA KAl O OpYAVIoUOS aag
1a1:Ta
ETTAYYEAHATIK = revikoi OTOXOI TNG ETTHOPPWONG
@ oag N
TIpoGdVTa V' ApacTnpioTnTa 2: M6C0 KOVTA €iCTE GTO OTOXO; .
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http://learning.bemobile.gr/pluginfile.php/20287/mod_page/content/9/ICT%20%281%29.doc
http://learning.bemobile.gr/mod/wiki/view.php?id=3723
http://learning.bemobile.gr/mod/forum/view.php?id=3696
http://learning.bemobile.gr/mod/forum/view.php?id=3696
http://learning.bemobile.gr/mod/wiki/view.php?pageid=17&group=0

5. EUROLTA CERTIFICATION

5.1 APPLICATION FOR CERTIFICATION

Kévrpo EAinvikod Holrtiopov - Hellenic Culture Centre
Exnaidevon, Iocoa kar Iloliticuds - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

AITHZH TTA MIZTONOIHZH EUROLTA

Ovopa:

Enwvupo:

Mote okomeVLETE va
0AOKANPWOETE TNV KOTABECN TOU

dakélou oag;

Méte ohokAnpwoarte / Ba
OAOKANPWOETE TO CEULVAPLO TOU

HCC- Eurolta;

Ma oo emninedo OAete va

TiotonotnBeite;

Tayubpopuikn dtevBuvon yla
aAAnloypadia:

TnA -Fax:

E-mail:

Yrnoypadn:
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5.2 APPLICATION FOR LESSON OBSERVATION

Kévrpo EAlnvikov [Moiitiopov - Hellenic Culture Centre
Exnaidevon, Iocoa kar Iloliticuds - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

AITHZH T1A NAPAKOAOYOHZH MAOGHMATOZ EUROLTA

JupmAnpworte Kal oteidte TNy aitnon pe e-mail (Ifigenia@hcc.edu.gr) r fax (+30 210 8836494)

Ovopa:

Enwvupo:

Y& Tolo popEa OKOTEVETE VA

Kavete Stdaokaiila;

Meplypadte cuvtoua To MPodiA

Ko To eninedo Twv pabntwv

Ma oo emninedo OAete va

TotonotnBeite;

Tayubpopuikn dtevBuvon yla
aAAnloypadia:

TnA -Fax:

E-mail:

Yrnoypadn:



mailto:Ifigenia@hcc.edu.gr

5.3 CONTENT OF THE CERTIFICATION DOSSIER (THE FOUR WRITTEN ASSIGNMENTS)

The trainee’s Certification Dossier constitutes the evidence upon which assessment and certification is

based.

It consists at a minimum of:

Submission Document for the Certification Dossier, signed by the trainee and the trainer(s)

he documentation of at least one individual task focusing on the area of Language Awareness

he documentation of at least one individual task focusing on the area of Language and Culture

he documentation of at least one individual task focusing on the area of Planning and

Evaluation

he documentation of at least one group or individual task focusing on the area of Language

Learning Processes

he documentation of further non-core area of content beyond those listed above ( e.g. VOLL,

ICT, CLIL, see 2.3. of this Manual)

he records of all 4 lessons and teaching sequences observed by a trainer

he records of all 6 lessons and teaching sequences observed by the trainee

ritten confirmation by the institution or trainer where the trainee has been observed teaching

in at least four complete lessons at two different levels. At least one lesson should be observed

live in situ. Further possible modes of observation include a combination of synchronous or

recorded video as well as micro-teaching.

Il the tasks include a final evaluation and self-assessment by the trainees.
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ach trainee shall do his/ her training, observation sessions and teaching sessions and in
co-operation with HCC Trainers shall produce his/her Certification Dossier, which shall be

completed through continuous assessment.

Each documentation of each content area should

- be written based on the principles of the trainee’s reflection and critical analysis
- analyse the following topics

- provide a detailed lesson plan and

- attach the materials used

Page

. Description of class and course

. Aims of the lesson

. Personal aims

. Procedure

. Conclusions

. Self-evaluation

. Lesson plan

0 IN[([O|N[PAR|WIN|F-

. Attachments




EUROLTA face to face at HCC, October 2011
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5.4 ASSESSMENT CRITERIA FOR THE FOUR ASSIGNMENTS

The Four Assignments are based on these four subject areas:

1. Language Analysis and Awareness (individual task)

2. Language and Culture (individual task)

3. Planning and Evaluation (individual task)

4. Language Learning Processes (individual or group task)

In the following table the general criteria of evaluation on these four assignments are mentioned based
on clear evidence of the mastery of the following skills and competencies in the candidate's certification

dossier.

Subject Areas Criteria

Language Analysis and Awareness The teacher is able to
use correct and appropriate terminology

to describe language.

formulate learning objectives clearly and
comprehensibly for language lessons and
parts of language lessons

analyse language and help learners to
understand language structures

perceive and understand difficulties
related to the structures of the target
language which learners encounter and to
provide appropriate didactical and
methodological measures to deal with
such problems

provide grammatical explanations which
are readily comprehensible and accessible

to his/her learners

Language and Culture The teacher is able to

show empathy with/sensitivity to the

cultural background(s) of the learners




promote sensitivity towards cultural
differences whilst avoiding cultural
stereotypes in his/her learners.
integrate socio- cultural and intercultural

topics into the language lessons.

Planning and Evaluation

able

The teacher has provided evidence that s/he is

to:

state general aims and objectives for a
course or a series of lessons

define aims and objectives for a lesson and
integrate them in the context of a course
plan lessons, selecting appropriate
learning tasks and activities to suit the

aims and objectives of the lesson

Language Learning Processes

In his/her planning and self-evaluation, the
teacher

shows that he/she is able to:

integrate learners' previous learning
experience in his/her language lessons
present learning materials in a lively and
relevant manner

take into consideration the needs and
interests of the learners

recognise the level of language
competence of the learners

anticipate possible language problems and
show evidence of envisaged solutions in

his/her planning
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Kévrpo ELinvikov IHolitiopot - Hellenic Culture Centre
Exnaidevon, I'’idcoa kot Ilolimicuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

EUROLTA — Assessment for the group project
Form for the trainee teacher

Trainee teacher’s SUrNAmME: ettt e st be s saees

Trainee teacher’s first NAME: oo

Names of the group members: ...

SUBJECT AREA: e

“LANGUAGE ACQUISITION” ettt

ERThe following points should be considered in the Group Project

>
esson description (level of the course, number of participants, any other relevant information)
inBlwhich the theme of the assignment will be implemented.

escription and purpose/goal of the assignment (please describe the lesson goals in a way that
theyBcan be verified easily).
>
ction and reflection
Please demonstrate how the project was planned together with the colleagues and how the
cooperation among the colleagues was designed. Please analyze, evaluate and reflect upon the
cooperation in writing. What have you learned through the group work, e.g. what have you discussed
or developed together? How was it like working with the others? Please include the feedback of lessons
visit/observation.
>
esult (What was the outcome?)
>
hat conclusions can you draw concerning your teaching?

ocuments (please include your lesson plan!)

n the documents of the project, citations, copies of textbooks (published books) and the
internet@should be recognizable as such and be provided with their reference (source).

efore handing in your Group Project to your supervising EUROLTA trainer, please check whether
all the above points are included and tick each item off then. Please do not forget your
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signature.

Date: e

Trainee teacher’s signature: .........cccceeeeeevceceeceennenns

Athens, HCC EUROLTA training, 2011
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5.5 ASSESSMENT CHECKLIST FOR THE TRAINERS

The Trainer should have in mind the criteria set in 5.4 and use the following checklists on the 4

assighments:

Kévrtpo EAlnvikov [Holtiopov - Hellenic Culture Centre
Erxnaidevon, I locoa kat Iloliticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr
Evaluation sheet for the Trainer
SUrname of TraiN@e: ......ouveevicceieieece e e
First name of Train@e: .....ceeceveeeiee e e
NamME Of TraINEr: ..ottt e
Subject Areas Checklist of target skills and competences
Language Analysis and Awareness Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

'] The teacher can describe language from a
structural, functional and pragmatic aspect
using appropriate terminology.

I The teacher is completely familiar with the
tools used for language analysis.

'] The teacher is able to make general
comparisons between the source language of
the learners and the target language.

] The teacher is able to check his\ her
knowledge of the language system and to
further develop it, using relevant reference
sources.

Language and Culture Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

"I The teacher is aware of socio-cultural and
intercultural aspects in language use and
language production.

| The teacher is able to sensitize learners to
cultural differences.

| The teacher is able to use this knowledge in
the designing teaching sequences

Planning and evaluation Target skills and references

(Please tick the boxes if the statement is true for
the person you are evaluating).

O S8dokalog




O

[

is able to define learning objectives for long,
medium and short term course planning.

is able to plan and evaluate language lessons
within the context of a given curriculum/
course of studies.

understands the institutional context of his/
her teaching activities and formulates
recommendations regarding course design to
language organizations.

understands the European Framework of
Reference and uses this knowledge in course
planning

has knowledge on language examinations
offered in the target language and is able to
prepare learners to take such examinations
is able to use a variety of methods of course
evaluation

is able to guide less experienced teachers-
colleagues

Language Learning Processes

Target skills and references

(Please tick the boxes if the statement is true for
the person you are evaluating).

With regard to the motivation and needs of adult
learners, the teacher

[

is aware of basic concepts related to the
psychology of learning and integrates these
into his/ her planning and self-evaluation

is aware of the most important concepts
related to current theories of language
aquisition

is able to plan for different individual learning
styles in a mixed ability class

is able to enhance motivation by taking the
learners’ needs and expectations into
consideration
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5.6 EVALUATION OF A GROUP PROJECT

When the trainees decide to work as a group in order to carry out the 5" assignment, they should

cooperate in this direction and have the support of the Trainer for the coordination of this work.

The meetings of the trainees in order to plan the Project work could take place in the HCC and the
Trainer can choose to be present and help them is one or more of these meetings, so to check on the
trainees’ cooperation and creativity spirit and help in case of difficulty arisen.

The evaluation of the Group Project is done assessing the written assignment and the overall presence
and contribution of each trainee in the Group Project.

The thematic evaluation criteria are described below:
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Kévrpo EAinvikov Ioltiopot - Hellenic Culture Centre
Exnaidoevon, I'’ddcoa kat Iloirticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

Eurolta Training Seminar

Group Project Theme “Language Acquisition”

Thematic Evaluation Criteria - Form for the Trainer
Trainee teacher’s sUurname: = .vcrevcreeeenreeesrseesssesenns
Trainee teacher’s sUrname: = .crcevcveeeennreessneeesssneenes

Trainer’'s Name:  reerseeresneresseeesnasenes

This form will be sent to the organisation after the evaluation of the Group Project “Language
Acquisition“(upon successful completion).

Topic: “Language Acquisition”

BRTarget compentences

The teacher (course instructor) knows basic concepts of general learning psychology in relation to the
motivations and needs of adult learners, and makes use of this knowledge in planning and

self-evaluation.

The course instructor is familiar with essential concepts of common theories of language acquisition,
can identify developmental patterns in the target language, and is able to structure and support the

learning process appropriately in the course planning.

Following competences become clear in the Group Project.
The teacher shows in his/her planning and self - evaluation the ability (please check):
( t

o incorporate learning experiences brought with by the students in his/her teaching
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o shape his/her teaching in a relevant, lively and motivating way

U
o take into account in his/her teaching the needs and interests of the students
U
o recognize the level (CEFR) of the linguistic competence of his/her students
U
o recognize different learning styles as well as to convey different learning strategies and to
adapt his/her teaching to those
U

o correct students in a way helpful to them and with appropriate techniques

ERIRemarks (comments are desirable):

Global evaluation criteria — Form for the Trainer

ERMethodical teaching competences

The teacher shows in his/her planning and self - evaluation the ability (please check):

0
o combine theoretical knowledge with practice in language teaching

0
o acquire fundamental methodical skills and to assess their use concerning the appropriate type
andBwhen to use them

U

o understand the various aspects and problems of modern language teaching

ERIAbility to reflect and judge
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The teacher is able (please check):

U
o reflect on his/her own teaching activity with practical examples, to analyze and to

drawBlconclusions for further development

EEIiCooperative attitude

The teacher is able (please check):

o learn from others

o cooperate with others

ERIPersonal methodological competences

The teacher is able (please check):

U

o plan a task and to evaluate the results
U

o describe the goal, procedure and results in a clear and understandable way
0

o document (demonstrate) an assignment in a coherent and structured way

EEIRemarks (comments are desirable):
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The assignment meets the requirements Yes No

Date: e sreaeraeees

Trainer's signature: s
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6. FORMS AND ADDITIONAL MATERIAL

6.1 SUGGESTED READING LIST AND ONLINE RESOURCES

Teaching Greek as a foreign/ second language
Austin, J.L., How to do things with words, 1962, k6. Clarendon Press.

Mnton, N., Ztoewwdelg apxeg katl péBodol NG epoappoopevng YAwoooloyiag, Elcaywyn otn SidackaAio tng
eAANVIKNG wg 8elTepNC N €€vng YAwaoaoag, ABrva, 1998, kb. Gutenberg.

Ndkag, ©., Metoxn) kalL pnuatikd eniBeto, NMwaoocodholoyikd B’, ABrva, 1991, 00.177-204. MNanapilog, X.,
Erukowvwviakn mpoogyyion, ABrva, 1990, ekd. Néag Maldeiag.

Tounaibng, .E., Albaokalia tng yA\wooag, ABriva, 1984, ekb. Erukalpotnta.

Xelha-MapkomoUlou, ., Ta ouykpltikd tng Néog EAANVIKAC. ZUVTOKTIKI avAAucn TOU CUYKPLTIKOU Babuol twv
EMBETWVY Kal eMippnuatwy, ABrva, 1986, (adnu. didaktopikn dtatplpn).

Mnaunwviwtng, . & Kovtog, M., Zuyxpovn Fpappatikni thg Kowng Néag EAAnvVikAG: Bswpla-aocknoelg, ABrva, 1967
TooAdkng X., H moAutuTtia oTo pripoa thg KOG veoeAANVIKAC YAwooag, Osooalovikn, 1982, (616. Statplpn).

Mackridge, P., H veoeMnvik yAwaooa. Meplypadn avaiuon tng NeoeAAnvikng Kowng: Metadp. amod to ayyA.
npwtoturno K. NETPONOYAQY, ABrva, 1990, kd. Natakn.

Mrnakakou-Opdavou, Al. — XeltAd-MapkomouUAou, ., H cuvtaktiki Totkhia kat n didaockaAio tng Néag EAANVIKAC
w¢ &&vnec yAwooag., oto: Mpaktikd tou AteBvolg Tuumociou yla T ocuyxpovn eAAnvikn yAwaooa, TopBovvn 14/15
OeBpouapiov 1992, ABrva, 1992, ekd. OEAB, 00.183-190.

XapaAaunonoudog, A., NMwoocoloyia kot Sidackohia g pntpwkn¢ yAwooag, MNMwooa, 9, 1985, ¢0.19-53
MavvomolAou, X., Ta KOWWVLKA oTepedTUTIO IOV TtpoBaAAovtal péoa amod eyxelpidia véag eAANVIKAG yla E€voug,

1993 (Adnpooieutn LETATITUXLAKN gpyacia oto TURpa ITaAlkng yYAwooag kat Aoyotexviag).

Yampidou, A., TAwookd motyvidla oto pabnua tng £€vng yAwooag - Me mapadsiypata yia ta EAANVIKG wg €€vn
vAwooa, ota MNpaktikd tng EAAnvoyepupavikng Huepidag tng Etoaupilag Edappoopévng Mwoooloyiag,
Oeooalovikn, NoéuBplog 1986, 1-29.

Vandermeulen, G., O koBoplopog evog Baowol As€lhoyiou yla To enimedo - «katwdAy otn Sibaockalia tng
VEOEAANVLIKNG YAwOOoWG, o0To: MEepPLKEC QVOKOWWOELS yla TtV €Anvik YAwooa, 90 MMaykoopo Zuvédplo
Edappoopévng Nwoooloyiag tng AILA, Oscoalovikn - XaAkdkr 1990, 0.0.33-37.

Littlewood, W., Communicative Language Teaching: Introduction, Cambridge, 1981, Cambridge University Press.

Rivers, Wilga M., Communicating Naturally in a Second Language: Theory and practice in language teaching,
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6.2. CHECKLISTS

Some useful checklists for all the observation sessions:

6.2.1. OBSERVATION LIST ON MICROTEACHING

Kévrpo EAdnvikov [Tomtiopov - Hellenic Culture Centre
Exnaidoevon, I'’dcoa kot Iloliticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

A ___ .72 A0 ANANA AN _ . A0 Mawimma: 0Ok ANANA Ablanian Nuann~

DUANo Napatipnong MikpodidaokaAiog

-l /AN

vat

oxL

‘Eywve adpOpunon He KATAAANAO TPOTO;

EmA£xOnkav kat StatunwBnkav oL atoxol Tou oxedlou pabruartog

KOTAAANAQ;

EntetevxOnoav oL otdxol TNG HikpodidaokaAiag;

EmA£xOnkav kat@AAnAa vAtka StdaokaAiag;

EruAéxOnkav KatdAANAeG TEXVLKEG Kal péBodol SibaokaAiog;

TnpriBnkav ta xpovikd meplbwpla;

0 816dokwv/ n 616a0KOUCH KOTEXEL TO YVWOTLKO OVTIKELEVO 0E BABOg;

0 816dokwv/ n dibaokouaoa eixe KatdAnAn cuumnepibopd Kat

aLdaywyLKkrn otaon;

Elxav AndBet unoPn dtadopa mbava npoPAnpata kol SUCKOALEG ;

EruAUOnkav pe katdAAnAo tpomo mibava mpofAnpata kot SUCKOALEC ;

To oxéblo tng MikpodidaokaAiag ATav cUVOALKA KATAAANAO;

H atupoodalpa otnv TAEn Kal n cuvepyaoia petafl Twyv Hadntwv Rav

KOAR;

OVOUOTEMWVULO SLEACKOVTOG/ SLEATKOUGOG . v.veveeererrereerereeereneseaeseerenesnes

OVOUOTEMWVUO AELOAOYNTH / “TPLOC ceevererererereeeeeererereerereeesseeereeseaesssneeens
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6.2.2. LIST OF TEACHERS’ SELF-EVALUATION

OYAAO AYTO-AZIONONHZHZ (1)

OEMATA EPQTHMATA MAPATHPHZEIZ
NMAPATHPHZzHZ KAOHTHTH
OMOIOrENEIA - 'Hrtav évo opoloyeVEC TUAUA;

- Av OYL, WG QVTIULETWITLOO TNV OVOLLOLOYEVELQ,

- TiLB0a umopoUoaUE Vo KAVOULE OKOUN YU aUTO;

PYOMOZ KAI MOPEIA

- 'Htav éva «kalo» A éva «adluvato» TUAKO,

IXEAIOY - Nwg StadopormolBnke 0 apxLKOC OXESLOOUOG

MAGHMATOZ AOyw autoU; Tt €yve aAwg; Tt Sev €yve
KaBoAou; TL mpooTEONKE;

NAPATQrH - Miknoav apketd ol padntég; OMot;

NMPOMOPIKOY AOTOY
MAGHTQN

- Molog gixe peyaAltepn SuokoAia va LIANCEL

NAPATQrH
NMPOMOPIKOY AOTOY

- Mou avaykaotnka/mapaclpdnka va LWAGwW Lo

TOAU eyw;

KAGHIHTH - Mw¢ oKEPTOUAL VO AVTILETWITIOW QUTO TO
onuelo;
YAIKA - Eddpuoca aOKAOELG UE KAPTEC-YAWOOLKA
AIAAZKANIAZ(1) maxvioLlo;
- Mowy; Moo
- Nwgnyay;
YAIKA AIAAZKAAIAZ - Eixa

()

dwroypadisc/okitoa/video/BLBAlo/kaoéteg
AXou/aoKACELG artd TO TETPASLO ACKOEWY;

- Tueiboug aoknoselc kal tL idoug UALKA evtomioa
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OTL pog Asimouy;

MEG®OAOZz ‘Ekava KATL VEO, TIOU yLa ipwTn popd To
AIAAZKAAIAS (1) eddppola;

Nwg nye;
MEOOAOZ TLmpémeL va mpoo£foupe ¢’ auto To eninedo;
AIAAIKANIAZ (2)
ANATPO®OAOTH:H Eixe kamolog padbntig pia 16€a yLo to pabnua

ANO MAOHTEZ2

TIOU pou dAvnKe xpriotun;
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®YANO AYTO-AZIONOTHEHE (2)

OEMATA
NAPATHPHZHZ

EPQTHMATA

NAPATHPHZEIZ
KAOHIHTH

2XEAIO MAOGHMATOZ
- AOOPMHzH

- 'Exava «léotapo» TpLy To VEO OTOLXELD
(kelpevo, ypappatikn, KAT);

- Nwg; Nwg mtnys;

2XEAIO MAOGHMATOZ
- ‘NEO ZTOIXEIO’

- Nwg €kava TNV mopouaciacn Tou VEou

otolxeiou;

2XEAIO MAOGHMATOZ

- MWwg ékava TNV PAKTLIKN e€aoknan;

— ‘NPAKTIKH - Tueildoug aoknoelc yvay; (LNXOVIKEG N

EZAZKHZIH’ KOTEUOUVOUEVEC 1} EAEYXOLEVEC A TILO
elevBepec...;)

NAPATQrH - MiAnoav ot pabntég; Nooco; Nou

NMPOMOPIKOY AOTOY
MAGHTQN

aKpLBWG;
- Mou ta miyav kKaAd; Nou sixav

SuokoAiec;

NAPATQrH NPANTOY

- Eypadav oL pabnteg; Ty,

AOIoy MAGHTQN - MNwg myav;
KAAAIEPTEIA - Moleg de€LoTNTEC KOAALEPYRONKAY;
AEZIOTHTQN - Me moleg aoKNOEL;

KAIMA 2THN TA=H

- YmApxe XaAdpwor, «avAoEG» 0TO HAdnua;

MEOOAO2
AIAAZKANAIAZ (1) -
TYnol
APAZTHPIOTHTQN

- Tutimol acknoewv €yvay; (OTOULKEG, OF
leuyapla, og opASEC, e OAN TNV TALN;)

- NwgmAyay;

MEOOAO2z

- Ympxav oto Hadnuo moALTLoTIKG
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AIAAZKANIAL (2) -
FNQ2zA KAl
MOAIZTIKA ZTOIXEIA

otolxeia; Mola; Me mola sukatpio;

MIARCALE yLa TV eMKapoTnTa; Mou;

MEGOAO3
AIAAZKANIAS (3) -
EMNIKOINQNIAKES
APASTHPIOTHTES

Atdata emikowvwviako Ae€NoyLo; MNa

TIOLEG ETILKOLVWVLOKEG TIEPLOTACELG;

EAErMXOZ - MNwg ywvotav n ‘e€€taon’ Twv aokNoEwvV
AZIONOIHzH mou eiyav yla To omity

EAErMXOz - MNwg ywvotav n emavainyn tou
AZIOAOrHzH Ae€hoyiou; Tou kelwévou; Tng

VPOUUQTIKAG;
TLTPETEL VO KAVOULE YL TLG

eMavaANPeLg;
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6.2.3. LESSON OBSERVATION LISTS

LESSON OBSERVATION LIST (A): CLASS MANAGEMENT

®OYANO NAPATHPHIHI MAGHMATOZ (A) : AIAXEIPIZH THZ TAZHZ

1. H atpoodapa Arav BTN Ko UtRPXE NAI OXI MEPIKEZ OOPEX
¢ OX€0ON AVANECO OTOUG LaBNTEG Kou

otn daokala péoa otnv TAgN.

2. O ot06)X0G ToU padrpatog nrav EEkabapog NAI OXI MEPIKEZ OOPEX
OTOUG padntég.

3.'0O\eg oL 08nyieg Atav §ekabapec. NAI (0)( MEPIKEZ ®OPEZ
4. KaBe padntng CUMMETEIXE EVEPYA KATIOLOL NAI (0)( MEPIKEZ ®OPEZ
OTLYMR.

5. OLpadnteg €6sav evdLadEpov yla To NAI (0)( MEPIKEZ ®OPEZ
Hadnua.

6. OL HOONTEC CUNUETELY OV EVEPYA OTO NAI (0)( MEPIKEZ ®OPEZ
Hadnua.

7. H aokdAa evénmAe€e oTo LAON A TOUG NAI (0)( MEPIKEZ ®OPEZ
nadntikolG padnteg.

AV VOLL, JLE TIOLOV TPOTIO;...cucerersncresnsnses

8. Ta UAIKA Kail oL §pactnpLotnTeg pabnong

Atav KatdAAnAa pe Baon:

A. 10 eninedo NAI oxl MEPIKEZ ®OPEZ
B. to evéLadipov NAI OXI MEPIKEZ QOPE2
I. Toug oTO)X0UG

9. H aokAAa OpLoE AMOSOTIKEG OUASEG NAI OoXI MEPIKEZ ®OPEZ
poéntwv

10. O puBuAG TOU HaBRpOTOS HTAV NAI (0)( MEPIKEZ ®OPEZ
KatdAAnAog

11. Ynpxe motkihia oto padnua NAI oxl MEPIKEZ ®OPEX
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12. O xp6vog optAiag TG SaokaAag AoV NAI oxXl MEPIKEZ ®OPEZ
oWOoTOG

13. H 616pOwon Twv Aabwv Atav cwoth NAI (0)( MEPIKEZ ®OPE2
14. H aokdAa €6waoe LKOWOTIOLNTLKA NAI oxXl MEPIKEZ ®OPEZ
nAnpo¢dpnon oToug LadnTEg yia TV

andédoon Toug

15. YtipXE anodoTIKN EMKOWWVia pLEca NAI oxXI MEPIKEZ ®OPE2
otnv taén

16. H aokaAa xpnoyionoinos Otk mieon NAI OXI MEPIKEZ OOPEX
17. H daokala £8wve Stadopeg epyacies Kat NAI OXI MEPIKEZ ®OPEX
SpaOTNPLOTNTEG OXETIKEG LE TOUG HOBONTEG

18. To padnua npoxwpnoe cUupwva pe tov | NAI OXI MEPIKEZ OOPEX
OXESLALOMO.

19. H daokaAa KatapEPE VoL AVTLUETWITLOEL NAI OXI MEPIKEZ OOPEX
KAOE 60U TPAPANKA KO TTOALTLOLKEG

nopeEnynoeig (v aUTEG UTtHPXOWV).

20. H aokaAa XpNOLLOTIOLNOE TOV TOVO TNG NAI OXI MEPIKEZ OOPEX
dwvAG TNG AMOTEAECUATIKA.

21. Tevika, n Slaxeipion g Tagng nrav NAI OXI MEPIKEZ OOPEX

OLIOTEAEGHLATIKA
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Kévtpo EAinvikov [lohmtiopov - Hellenic Culture Centre
Exnaidevon, I7ocoa kot Ilosrticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

Acainnm 12 1NA241 AAKvva 12 Narinnvy @+ 1NA2N Athane (Croora tal (+2N) 21N

OYAAO NAPATHPHZHZ MAOHMATOZ (B) : ANANTY=H AEZIOTHTQN

NIZTA ZHMEIQN MAPATHPHZEIZ

Eivau §ekdBapol oL yevikol otoyoy;

Eivou §ekdBapo motol ivalt ot
TPEWTOPXLKOL OTAXOL KOlL TTOLOL OL

Seutepelovteg;

Eivau oL oté)oL Tou KABe otadiov Kat Tng
KAOe dpactnplotntag {ekabapol o

€0€va KoL 0TOUG HaBnTig;

'EX€ELG EMvoNoeL AUoELG o€ TBava

npofAfpata;

Ynapxet MowkiAia ko loopponia otig

SpaoTnPLOTNTEG;

Yrtapyet MowiAia kat looppomia otig

aoKNoeLg Stavtidpaong;

Mnopeig va evtoniocelg otolyeia mtou
anoSeIkVUOULV TNV £viagn Twv

LKOVOTATWV;

JupPWVELG HUE TNV OELPA TWV

SpaotnplotHtwy;

Eivaw katdAAnAa ta Keipeva Kot o AOyog
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TLOU XPNOLLLOTIOLOUVTOL OO £GEVA ) TO

BBAio;

Eival To UAKO KatdAAnAo yia toug

ETUAEYLEVOUG OTOXOUG;

OL 6paoTNPLOTNTEG TTOU £XOUV
oxeblaotei N eTAexTel, givat
KATAAANAEG yLa TRV avantuén Twv

defotntwy;

Eivou §ekABapog 0 OXESLOONOG TWV
otadiwv Tou padnuarog; To padnua
oKoAoUOEl To padnpa to oxEdo twv

TPLWV oTtadiwy;

Ynapxel nAnpodopnon éoov adopd tn

SLaxeipion twv deflotnTwy;

TLTILOTEVELG YLA TNV XPOVIKNA £vtaén

KAOe Spactnplotntag;

Feedback otn yAwooa & feedback otig

5e€16tnTEC/OTO MEPLEXOUEVO

Nwg yivetal o €AeyXog TG padnong

kat/f TG Katavonong;

Eival Ta UAIKA Kal oL §paoctnpLotnTeg

KOTAAANAEG yLa eVAALKOUG LaOnTEG;

Eival LKAVOTIOLNTLKA N TPOGOXH Tou
6idetau otn SLadikacia Kat oto

OMOTENECUQ;

TL VOUIZeLG yLa TO pUOUO TOU HaBApATOG;
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6.2.4. LESSON PLAN GENERAL FORM

Form of Lesson Plan

General Lesson Plan for teaching (Greek as) a foreign language

T =teacher /S = students

Phases of Activities Social form | Media/ Aim of Time (min)
learning materials activity

or

Time Objective Content Interaction Tools/ materials
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6.3. SAMPLES OF GOOD PRACTISE

A proposition for a good practise of a lesson plan: here is the lesson plan in teaching Dutch

as FL to Al students (first lesson) made by the trainee teacher Raissa D. T

6.3.1. LESSON PLAN FOR A TEACHING SESSION — CERTIFICATE LEVEL

EUROLTA First lesson of Dutch as L2

Abbreviations:
NT2 = Dutch as L2
BB = blackboard/whiteboard

Lesson objectives:

Students should be able:
to greet each other
to introduce themselves and ask for someone’s
name politely give something to someone + thank
each other
to say where they are from + to ask where someone’s from

to say what language(s) they speak + ask someone about spoken language(s)

Materials needed:

blackboard +

magnets

paper for name tags +
markers paper ball
(crumbled papers) map of
EU countries + handout

photos (men + women shaking hands)
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handout with all the phrases (same as
on BB)
cards with pictures famous international

personalities handout with listening examples

Time Aim Contents Interaction | Material
2
mins Greeting each other | 1. Goedendag, mevrouw
- Teacher puts photo of women shaking hands on
BB teacherto | photo
Goedendag, - Teachers waves with hand and repeats 2x phrase | all women
mevrouw. ‘Goedendag, mevrouw’. shaking
Goedendag, - Teacher writes “Goedendag, mevrouw” on the
meneer. BB, hands (BB)
while repeating it. (pronunciation to be marked
under letter —d-)
teacher to
- Teacher addresses a female student, shakes hand | students
saying ‘Goedendag mevrouw’ and waits for the
student separately
to answer the same. Teacher continues with all
other
female students.
photo men
2.Goedendag, meneer teacher to | shaking
- Teacher puts photo of men shaking hands on BB. | all hands
Teacher addresses a male student with
“Goedendag, (blackboard)
meneer” + writes it on the BB. teacher to
Teacher continues as above, shaking hand with
male students
student(s). separately
3. Goedendag, mevrouw + Goedendag, meneer: students
repetition among
Teachers urges the students to greet each other all
with each other
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the correct phrase.

3 min Telling one’s name +| 1.Teacher points at herself and says twice “lk ben | teacher to |
asking the other’s Raissa” all
name + writes this on the blackboard while repeating it.
2. Teacher addresses a student and asks twice: “Wie |
Ik ben... ben jij?”
+ writes this on the blackboard under “ik ben
Wie ben jij? Raissa”
(repetitive element “ben”)
Teacher repeats “lk ben Raissa” (pointing at
3. herself)
and “Wie ben jij?” (addressing to a student) and
awaits teacher to
the student’s answer. students
Teachers continues the phrases “lk ben Raissa” +
“Wie separately
ben jij” with every student separately untill all have | students
answered correctly. among
4. Students present themselves to their neighbours. [ each other
3 min Giving something + | 5.Teacher invites students to write their name on a paper for |
thanking each other| name tag: name tags +
- teacher hands a paper and reaches out as to offer
politely itto teacherto | markers
a student saying ‘alstublieft’, repeating it twice and | all
showing with hand gestures the appropriate
Alstublieft. answer
“dank u wel” (as if she receives the paper)
Dank u wel. repeating it
- teachers writes the words on the BB teacher to
- teacher hands out a paper to one student saying | students
‘alstublieft’, student answers ‘dank u wel’ separately
- teachers continues with all the students
separately, as
above
- teacher hands out a marker to the first student, students
encouraging him to pass it to his neighbour saying | among
“alstublieft”. The students receiving, answers with | each other
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“dank u wel”, and passes it to his neighbour etc.

individually
- teacher writes her name on her name tag and asks
the
students to do so as well
3 min Repetition: 1. Teacher uses the 2 formules mixed: teacher to
- greeting each
other Teachers addresses a student with “Goedendag, students
- telling one’s name
+ meneer”, awaiting for the answer “Goedendag, separately
mevrouw”; to another student “Wie ben jij”
asking awaiting
for the answer “lk ben...”.
Goedendag, If students doubt, teacher refers to BB. paper ball
2. The teacher has a crumbled paper which will be
mevrouw/ meneer. | used students
Ik ben... Wie ben as a small ball. Teacher asks a question “Wie ben
jij? jii” among
and throws the ball to a student. Student should each other
answer. In case of doubt, the teachers repeats: “lk
ben
Raissa. Wie ben jij?” After the answer, this student
throws the ball to someone else, asking another
question and so on.
Students continue this game until everyone has
made 2
questions.
4 min Asking and telling 1. Teacher takes a map from Europe / world. teacher to
where one is from | Teacher points at Belgium while saying «lk kom uit | all

Ik kom uit...
Uit welk land kom

jii?

Belgié.»

Teacher writes this phrase on the BB, repeatsit,
pointing at herself when she says «ik»

2. Teacher points at various countries on the map
saying:

Belgié is een land.

Frankrijk is een land.
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Italié is een land.
Griekenland is een land.

Duitsland is een land.
3. Teacher writes some of these sentences on the
BB,

while reading them out loud.

4. Teacher asks supposedly a student “Uit welk
land

kom jij?” (while saying “jij” points at student) +
repeats

the question + writes it on the BB.

5. Teacher repeats “lk kom uit Belgié. Uit welk land
kom jij” (points at herself on “ik” and “jij” at a
student)

Now teacher addresses a student asking “lk kom uit
Belgié. Uit welk land kom jij?” encouraging the
student

to answer correctly.

Teacher asks every student separately.
6. Students ask each other: “lk kom uit... Uit welk
land

kom jij?”

When two subsequent students appear be from the
same country, the teacher adds: “lk kom ook uit
Griekenland.” (teacher accentuates that the word
is

used when referring to two things identical,
synonyms)

teacher to

students

separately

students
among

each other

7 min

Repetition game
with

pictures

Goedendag,

mevrouw/ meneer.

Ik ben... Wie ben
jij?

1. Teacher hands out cards with pictures of famous
international personalities and a map of Europe
with

the names of the European countries.

While handing out saying: «alstubliefty, awaiting
the

answer «dank u wel» from the students.

2. Teacher hands out map of Europe and runs along
the

countries, saying them loudly (for the
pronunciation)

teacher to

all

students

picture

cards

famous

persons
(two sets)

and
handouts

with map
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Ik kom uit... Uit

3. Teacher explains that the students must walk

welk around among European
and talk to the other students greeting each other
land kom jij? and each other | countries
making questions (+ referring to the BB:
Goedendag, and names
mevrouw. lk ben... Wie ben jij? Ik kom uit... Uit
welk
land kom jij?)
The names of the countries can be found on the
handout with European countries.
When one series of pictures has been used by all of
the
students, the teacher gives a new set.
Teacher says: “lk kom uit Belgié. Ik spreek
4 min Ik spreek Nederlands” teacher to
Nederlands. while making a gesture of speaking. all
Welke taal spreek | Teacher repeats this + writes it on the BB.
jii? Teacher points at student and says: “lk spreek
Nederlands. Welke taal spreek jij?” and repeat it +
+ Welke talen
spreek writes it on the BB.
Teacher addresses a student and asks him: “lk
jij? spreek
Nederlands. Welke taal spreek jij?” expecting an
answer.
(If student doesn’t answer, teacher can help with
suggestions: Grieks, Duits, Engels, ...)
Teacher writes those languages on the BB. teacher to
(if the students answers a lot of languages, teacher
asks students
for MOEDERtaal) separately
Then the teachers continues with other students students
separately. among
After this the students ask among each other each other
(neighbour to neighbour)
teacher to
Now the teacher says: all

“Nederlands is een taal.

Grieks is een taal.
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Duits is een taal.”
(and writes “een taal” on the blackboard)

Teacher says: “lk spreek Nederlands, Frans, Engels,
Grieks en een beetje Duits.” while showing on the
map

the countries of the resp. languages.
Teacher writes Ik spreek Nederlands, Frans, Grieks,

Engels en een beetje Duits on the BB.

Now teacher asks: “Welke talen spreek jij?”
pointing

supposedly at a student + writes it on the BB
indicating

the difference with the first question (“taal”) teacher to
Teacher repeats the question addressing to a
student students
expecting an answer. The given responses (extra separately
languages) will be written on the BB. students
The teacher asks separately to each student “Welke| among
talen spreek jij?” each other
After that, the students asks each other the
guestion (+
answer) “Welke talen spreek jij? Ik spreek...”
The teachers reads aloud some phrases, the

3 min Listening exercise students individual

(multiple choice) cross the right answer. work

Afterwards classical correction, the teacher chooses
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students to give their answer and asks the rest of
the classical

pupils if they agree or not: correction

The teacher writes on the BB: «Goed of fout?»

Handout:

Nederlands voor beginners

Ik ben Raissa.

Wie ben jij?

alstublieft @ dank u wel

Ik kom uit Belgié.

Uit welk land kom jij?

Ik kom ook uit Griekenland.

Ik spreek Nederlands. Welke taal spreek jij?

Nederlands is een taal. Grieks is een taal. Duits is een taal.

Belgié is een land.
Frankrijk is een land.

Spanje is een land.
Griekenland is een land.

Duitsland is een land.
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Ik spreek Nederlands, Frans, Engels, Grieks en een beetje Duits.

Welke talen spreek jij?

Goed of fout?

Bronnen afbeeldingen: _

http://www.clipartoday.com/ thumbs/005/001/Business Occupations/Office Sales Admin/Businessw

omen/businessw_omen handshake 93938 tnb.png

http://static.iclipart.com/thumbs/016/batch 01/deal tnb.png

Luisteroefening

1. (o] Nederlands.
(o] Nederlands, Frans en een beetje Italiaans.
0] Griekenland.
Ik kom uit
2. o] Italié.
0] Ik ben Paul.
O Dank u.
3. O Goedendag, meneer.
0] Ik kom uit Griekenland.
0] Ik ben Isabel.
4, 0] Belgié.
0] Grieks.
0] Ik ben Dominique.
5. o] Griekenland.
0] Dank u wel.
0] Ik ben Evi.
6. 0] Nederlands.
Nederlands en
0] Grieks.
0] Duitsland.

Kaart van Europa


http://www.clipartoday.com/_thumbs/005/001/Business_Occupations/Office_Sales_Admin/Businesswomen/businesswomen_handshake_93938_tnb.png
http://www.clipartoday.com/_thumbs/005/001/Business_Occupations/Office_Sales_Admin/Businesswomen/businesswomen_handshake_93938_tnb.png
http://www.clipartoday.com/_thumbs/005/001/Business_Occupations/Office_Sales_Admin/Businesswomen/businesswomen_handshake_93938_tnb.png
http://www.clipartoday.com/_thumbs/005/001/Business_Occupations/Office_Sales_Admin/Businesswomen/businesswomen_handshake_93938_tnb.png
http://static.iclipart.com/thumbs/016/batch_01/deal_tnb.png
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