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1. GENERAL INFORMATION

1.1 INTRODUCTION TO EUROLTA

EUROLTA Level 2 (European Diploma in Language Teaching to Adults) is an internationally recognized
qualification for those who wish to teach modern languages to adults, to train teachers and organise a
language programme. It is recognized by all member organizations of the ICC —the International Language
Association and guarantees that the holder of the qualification has acquired a high level of proficiency in
teaching of a foreign / second language to adults.

The training programmes offered under the EUROLTA scheme reflect a modern approach to language
teaching and teacher training. The certification process is based on the evaluation of a dossier containing

samples and documentation of the teacher's work.

1.2 INFORMATION ABOUT ICC - THE INTERNATIONAL LANGUAGE ASSOCIATION

Some basic info on the ICC — the International Language Association and its partners, the Eltacs Project

and the EUROLTA Scheme are going to be presented in the following chapters.

1.2.1. WHAT IS THE ICC-THE INTERNATIONAL LANGUAGE ASSOCIATION

“1CC

the internatinnal lannnane assnriatinn

The ICC - International Language Association ( www.icc-languages.eu ) is a not-for-profit-organisation

whose aim is to promote and improve the learning and teaching of languages in adult education through
joint developments and the good practice of its members. It promotes and facilitates the training of
teachers as a means of improving the quality of language teaching in the member organisations in order
to pool expertise in the further development of the EUROLTA scheme.

The ELTACS project (European Language Teachers Assessment and Certification Scheme) is a
dissemination project funded by the European Commission as a part of the Education and Culture DG

Lifelong Learning Programme. ( http://www.eltacs.eu/)

Aims of the ELTACS Project:

e To update and disseminate the existing European Certificate in Language Teaching to Adults:

EUROLTA



e To carry out needs analyses and surveys of current language teacher training

e To initiate an innovative teacher training scheme which complements the existing training model as

EUROLTA certification for teacher trainers
The EUROLTA scheme encompasses:

e The EUROLTA framework: A set of curricular principles and guidelines

e The EUROLTA international procedures: Common standards regarding roles and responsibilities of all

actors at international, national and individual course levels.
It addresses three levels of implementation:

e At an international level: principles and procedures
e At a national or institutional level: working rules and modes of delivery

e At an individual trainer level: continuous professional development and benchmark opportunities

through national and international networks.



1.2.2. MEMBER ASSOCIATIONS

The ICC — the International language association has more than 40 member organizations from several
European Countries collaborating with it. For the complete list of all member associations:

http://www.icc-languages.eu/member-organisations

Member organisations in several countries:

Member
Organization

Bulgari e European Centre for Education and Training
ulgaria

Czech Republic e University of West Bohemia
Lzech kepublic

Finland e  Turku University of Applied Sciences

e Deutscher Volkshochschul Verband
Germany e MONDIALE-Testing GmbH

Panhellenic Federation of Foreign Language

Greece School Owners

Morocco e Moulay Ismail University

Netherlands e TELLConsult

Norway e Folkeuniversitetet Adult Education Association
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e UK Vivential
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Sweden

Switzerland

United Kingdom

L+
AT

The EUROLTA accredited centres:
http://eurolta.jimdo.com/eurolta-centres/

United States

BULGARIA

_ecT

European Centre for Education and Training (ECET)

Contact: Mr Boian Savtchev
135, Knyaz Boris | St.

1000 Sofia

Bulgaria

Tel: +359 2 988 4220

Fax: +359 2 981 1474

Email: ecet@dir.bg
www.ecet.bg

Helping People In Need

SSIST NET

Assist Net EOOD

Contact: Ms Slavina Lozanova

Managing Director

19, Tsar Asen Str. App.3

1000 Sofia

Bulgaria

Tel: ++35929810051
++35929890047
++359889139846

Bern University of Applied Science
Flying Teachers

Hotelfachschule Thun

MIGROS Club Schools

Folkuniversitetet

University of Westminster

EuroCsys



Email: assist net@abv.bg
slavinal@abv.bg

http://www.assist-net.eu/
CZECH REPUBLIC

ZAPADDEESKA
b UNIVERZITA
¥ PLZHNI

University of West Bohemia

Contact: Ms Jana Cepickova
The University of West Bohemia
Univerzitni 8

306 14 Plzen

Czech Republic

Tel: 0042 0603949022

Email: jcepicko@ujp.zcu.cz
WWW.Ujp.ZCU.CcZ
WWWw.ujp.zcu.cz/projekty

FINLAND

S

T FUM AFHAAT TIKRDRR LA RS ULY
TUREL LIl TTY OF A FFELUED $CIERCIT

Turku University of Applied Sciences
Language Centre

Contact: Ms Marjo Joshi, MA
English Language and Communications

Lemminkaisenkatu 30, room B316
20520 Turku, Finland

Tel.: +358 40 355 0378

Email: marjo.joshi@turkuamk.fi
www.turkuamk.fi/kielikoulutuskeskus

GERMANY

Baye r’sdv:f bvv

Volkshochschulverband eV,
Bayerischer Volkshochschulverband e.V.

Contact: Ms Gudrun Wenzel

Tel:+49 89 5 10 80 23

Email: Gudrun.Wenzel@vhs-bayern.de

Find out more EUROLTA Teacher Training on the BVV EUROLTA website

GREECE
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Hellenic Culture Centre
Education Language and Culture

Contact: Ms Ifigenia Georgiadou

Director

2-4 Argyrokastrou str., 11362, Athens, Greece
Tel: (0030 2105238149 and (0030) 6944105484
Fax: (0030) 2108836494

Email: ifigenia@hcc.edu.gr

www.hcc.edu.gr

LITHUANIA

NALSTYRES FSTITUCLIY EALBS CEMTRAS
FURLIC TRAVICT LAHGIHAGT CFHTRP

Public Service Language Centre, Lithuania

Contact: Ms Audroné Auskeliené
Vilnius St 39/6

LT-01119 Vilnius

Lithuania

Tel.: +3705 2120 291

Fax: +3705 2120 370

Email: direktore@vike.It
http://www.vikc.lt/?lang=en

Lietuvos Kalbu Pedagogu Asociacija,Lithuania

Contact: Ms Egle Sleinotiene
Didlaukio gt. Nr. 49

LT-08303 Vilnius

Lithuania

Email: lkpa.informacija@gmail.com
www.lkpa.uki.vu.lt

MEXICO & UNITED STATES

EUROCSYS

Eﬁ.tl.}f-n.'. for Applcation
EuroCsys - Education for Application



Contact: Claudia Schuhbeck
Tel.: 449 113 8087

Email: info@eurocsys.org
http://eurocsys.org

Main contact office and address
Centro Comercial Plaza Kristal. Mezz. 13
Aguascalientes, Ags 20250, Mexiko

EuroCsys EUROLTA centre
Universidad Tecnologica Cancun
Carretera Cancun-Aeropuerto
Km. 11.5, Mz. 5, Lt 1, SM 299
77565 Cancun, Q.R., Mexiko

ROMANIA

University of Pitesti

Contact: Dumitru CHIRLESAN

110040 Pitesti Str. Targul din Vale, nr.1,Arges, Romania
Tel.:+40 248 222 260 / +40 722 551 834

Fax:+40 248 222 260

Email: dchir@gie.ro
http://www.upit.ro/

SWITZERLAND

Migros-Genossenschafts-Bund,
Koordination Klubschulen / Freizeitanlagen

Contact: Ms Margrit Stutz-Hasler

Leiterin Ausbilderinnen/Ausbilder

Tel: 0041(0)44 277 20 34

Email: margrit.stutz@mgb.

More information about training courses can be found > here

X FLYING TEACHERS®

Flying Teachers
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Contact: Sue Wood
Universitatsstrasse 86

CH-8006 Ziirich

Tel. +41 (0) 44 350 3344

Fax: +41 (0)44 350 3345

Email: office@flyingteachers.ch
www.flyingteachers.com

UNITED KINGDOM

::: University of Westminster
University of Westminster
Contact: Rob Williams

Department of Diplomacy and Applied Languages
309 Regent Street

UK- London W1B 2UW

Tel: +44 20 7915 5486

Mobile: +44 776 32 18 498

Email: r.williams04 @westminster.ac.uk
www.westminster.ac.uk

1.2.3. WHAT IS THE HELLENIC CULTURE CENTRE

The HCC is a non formal education organisation specialised in teaching Greek as a second and as a foreign
language. It started off in 1995 on Ikaria Island, Aegean Sea, where it functioned with great success for
ten years, holding one of the first International Summer Schools for Greek in Greece, with Greek courses,
cultural activities and teacher training for teachers of Greek as a foreign language. In 2005 it continued
its actions in Athens, where it is now based, and has also been operating in the Greek island of Lesvos
(from 2005- 2013, in cooperation with the local non-profit organisation Aeolis) and abroad in Brussels,

Berlin, Milan, Barcelona, Istanbul, and Larnaka, Cyprus (for the teacher training seminars).

HCC now organizes the International Summer School for Greek Language and Culture at the island of
Santorini (Thira) since 2014. It also develops cultural activities and initiatives, mainly in the area of cultural
tourism. Its aim is to sensitize and mobilize the citizens of Santorini towards developing and promoting

the Greek language and culture worldwide, and to promote language learning and teaching.

HCC offers teacher training on Didactic Methodology, courses on Intercultural Education, and on Adult
Education. Nearly all HCC's training programmes are offered online and face to face. The staff of the HCC
are experienced and specialized teachers (philologists, linguists, translators) as well as special associates
(lawyers, economists, social anthropologists, sociologists, political scientists), who work within the
teaching and research field. The HCC cooperates with relevant organisations in Greece and abroad and

participates in national, European and International projects as well.

11



HCC is an exclusive provider of high quality Greek courses and cultural activities, it helps its students, both

language learners and trainee teachers, to enjoy the learning process and vouch for professional as well

as personal development.

It cooperates with relevant organizations and Universities in Greece and abroad and participates in

national, European and international projects like:

SuN.Com: http://www.sun-languagecommunity.eu/

GLOSSA 1 and Glossa 2: www.ellinikiglossa.eu

Listening to Cultures: http://www.hcc.edu.gr/en/component/content/article/266

Cross Cultural Friends: http://www.hcc.edu.gr/en/component/content/article/213

Foreign Language Trainer for Mother

http://www.hcc.edu.gr/en/component/content/article/210

ORIENTATION: http://www.intercultural-orientation.eu/

Montessori Methodology in Language Teaching: http://www.mmlt.eu

Metoikos: www.metoikos.eu

M-LANG: http://www.histproject.no/node/903

Learning to Learn by Teaching : https ://moodle.unitus.it/progetti/

Tongue:

Ifigeneia Georgiadou, the founder of HCC and Myriam Fischer, Eurolta Master Trainer and ICC-

International Language Association Auditor, Athens, October 2011

12



1.3 AIMS AND UNDERLYING CONCEPTS IN THE EUROLTA FRAMEWORK

A key element in the delivery of quality language teaching is the qualification of teachers. The ICC -
International Language Association recognises that many teachers of languages engaged in the field of
adult education look for opportunities to advance in their profession. They often do not have the
possibility to gain certification for the tasks they are fulfilling. The ICC - International Language Association
maintains a competence-based framework for language teaching, which allows teachers to plan and track
their professional development in an international context. The framework also enables participating
institutions to qualify and certify their teachers’ proficiency using a common frame of reference, which
cuts across educational sectors and national boundaries.

The EUROLTA Framework defines objectives and aims for teacher training as well as assessment criteria
for certification at two levels. These two levels are described below. EUROLTA allows teachers to gain
certification of their language teaching competence within one national or institutional context which is
transferable to other contexts both nationally and internationally. The EUROLTA Framework thus sets

standards for quality teacher training for language teachers.

13



1.4 FAQs REGARDING EUROLTA
»  Certificates/ Diplomas that can be obtained

A EUROLTA Level One Certificate is the first (lower) degree of EUROLTA qualification for teachers of
languages to adults. The Level One Certificate certifies the holder’s ability to plan and deliver classes
of a set study programme and recommended teaching resources within a certain institutional context
as well as to reflect on one’s performance and that of one’s peers. The Level One Certificate is a

Europe-wide recognized qualification in the adult language education.

The EUROLTA Level Two Diploma is the second (upper) level of competence in the teacher training
programme defined in the EUROLTA framework. The Diploma is a suitable in-service qualification for
teachers of languages to adults. EUROLTA Diploma level language teachers are typically those
entrusted with an extended range of tasks, including, for example, the adaptation of a general course
framework and materials to the needs of specific target groups. In addition, they are able to provide
guidance for other, less experienced teachers within the context of her/his course. They are also

familiar with common managerial tasks related to the provision of language courses.

The EUROLTA Certificate on “Online Language Teaching to Adults” is a Level 1 degree of EUROLTA
gualification specialized in online learning and teaching a language to adults. The Certificate on
“Online Language Teaching to Adults” certifies the holder’s ability to plan and deliver online lessons
of a set study programme and recommended online teaching resources within a certain institutional
context as well as to reflect on one’s performance and that of one’s peers. The Certificate on “Online
Language Teaching to Adults” is a Europe-wide recognized qualification in the adult language

education.

>  Benefits of the certificates/ diplomas

- EUROLTA is an international programme designed specifically for foreign language training in adult
education, offering teachers ongoing professional development with benchmarking opportunities
through national and international networks.

- It enables teachers to gain certification and recognition of their language teaching competence
within one national or institutional context which is transferable to other contexts (national and
international).

- It offers a clear advantage to those wishing to work in different national environments as the

qualification is recognized by organizations operating in a number of European countries.

14



- EUROLTA sets standards for quality teacher training using portfolio-based assessment, learner-

centered methodology in practical and flexible training/teaching contexts.

In short terms, the benefits are :
e Practical and flexible training related to the trainee’s own teaching context A qualification
open to teachers of all languages to adults
e Portfolio-based assessment

e Programmes that are based on the principles of the Common European Framework of

Reference for Languages (Council of Europe)

e Alearner-centred methodology based on reflection on one’s own practice An internationally

recognized and monitored qualification

> How to obtain a Diploma - Level 2

The holder of a EUROLTA Diploma will attend and participate actively in a 200 hour training course
through the modality of blended learning.

S/he should demonstrate the knowledge and skills necessary to develop and plan courses, selecting
appropriate materials and designing programmes to cater for the specific needs of groups and
individual learners. The holder of a EUROLTA Diploma will have considerable experience of language
teaching with groups at different levels and in different context. The holders will also demonstrate
the ability to critically reflect upon their own and others' teaching, enabling them to make informed
choices and take decisions in the classroom and beyond.

The trainees shall submit a Certification Dossier with evidence upon which assessment and

certification is based. (Check details in the chapter: EUROLTA certification).

15



1.5 EUROLTA AIMS AND OBJECTIVES

The aims and objectives of a EUROLTA training programme is to help trainees to become aware of
the issues and processes involved in learning a foreign language in an adult education context and to
gain confidence in their ability to contribute positively to these processes. In particular, trainees

should

e become more aware of the system of the target language and be made familiar with the tools
and know-how necessary to analyse communication and language use,

e develop awareness of current theories of language acquisition and of socio- cultural and
intercultural issues involved in language learning and integrate this knowledge in their
teaching,

e learnto recognise learners as individuals with their own learning styles, motivation and aims
and act appropriately in their teaching,

e gain confidence and acquire skills in managing processes in the classroom,

o develop a repertoire of teaching skills and techniques and become able to make judgements
as to when and how to use them,

e develop the ability to make judicious choices with regard to teaching/learning materials and
to adapt or supplement them to cater for the specific needs of groups and individual adult
learners,

o develop observation and analytical skills in order to evaluate what is going on in the
classroom, and to become aware of their own strengths and weaknesses in different areas
of knowledge and expertise,

e learnto plan ahead in the short-term as well as in the long-term,

e understand the context of their teaching and acquire a clear view of what their
responsibilities towards the learners are as defined by the institution they are teaching in,

e develop a cooperative attitude both in relation to learners and colleagues,

e become aware of the help and resources available for teaching (materials, reference
materials, cooperation with colleagues, professional associations, etc.) as well as the avenues

and resources available for further self-development beyond the training programme.

16



EUROLTA teaching session of a trainee teacher 2014-2015
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1.6 EUROLTA COURSE METHODOLOGY AND APPROACH - SET UP AND ORGANISATION

» Methodology and approach

The EUROLTA course in each member institution is set up and organised following the same methodology
and approach in terms of the general pedagogical aims and strategies. However each institution
depending on its specific orientation in teachers’ training can modify its training course accordingly. Thus,
Hellenic Culture Centre has worked in this direction integrating the EUROLTA philosophy and
methodology in its training seminars for teachers of Greek as a foreign / second language and other

foreign languages.

In case the candidates are not many (at least 5) in order to organise a full training programme, the HCC
can organise the Level 2 Training programme on a mentoring phase: Candidates will take part in the Level
1- Certificate online course too and they will give feedback and mentoring services to the colleagues who
are in Level 1. Moreover they will attend the face to face workshops (6 training days) and will write all
the 5 assignments, they will observe the series of 10 lessons in one adult education class and will teach
their 4 sessions for different levels of language learners. Alternatively, they can teach in a language
teacher training course. One of the teaching sessions could be in a one-to-one lesson. One of their

teaching sessions could be online.

The methodology and approach adopted in the training reflects the overall aims stated above. In
particular, it aims to
o reflect the general ethos of the ICC — the programme training courses, which implies a "learning
by doing, reflecting and sharing ideas" approach
e be characterised by a cooperative learning style, involving trainees wherever possible in the
planning and shaping of the programme
e present opportunities to extend theoretical knowledge of language, learning and teaching as well
as to evaluate and improve practical skills
e integrate practical exercises and the observation of teaching/learning (themselves, their own
classes, others, other classes, video sequences) with subsequent analysis
e provide opportunities for self-evaluation, assessment by peers as well as offer opportunities for
trainees to evaluate the training programme
Through awareness-raising tasks, experimentation, reflection, adaptation and transfer of training

contents to their teaching contexts, the trainees should develop their teaching competence as well as

18



appropriate strategies to continue their development after the training period is over.

» Core components of training programmes

The following core components reflect the methodology envisaged.

Core components at level one are:

drawing up lesson plans
detailed preparation of particular teaching sequences or activities

reflection on specific teaching techniques or activities

6 focused class-observation (live or video) with subsequent evaluation and reflection
observation and analysis of individual learning strategies and styles

observation and analysis of an adult learner group

analysis of teaching / learning material

analysis of the system of the target language to be taught

planning a sequence of lessons to demonstrate linking and recycling material within prescribed
programmes
4 teaching sequences conducted by the trainee and observed by a trainer with subsequent

analysis

Core components at level two cover level one and also include:

drawing up or adapting course plans for specific learner groups

reflection on overall course plans and outcomes (i.e. reflection on challenges that teachers might
be confronted with)

focused, critical evaluation, feedback and guidance to other teachers working within a given
programme

observation and analysis of an adult learner group over a period of at least 10 lessons

analysis of curricula

4 teaching sequences conducted by the trainee and observed by a trainer with subsequent

analysis

> Project work

Small-scale project work is to be integrated into course activities. The projects should centre on

observation and evaluation rather than theory-based research. The trainees should be encouraged to

work on projects in pairs or groups. A collaborative attitude towards learning and development is a

central aim of EUROLTA teacher training.

19



2. EUROLTA TRAINING

2.1. EUROLTA TRAINER’S PROFILE AND REQUIREMENTS

Applying for a Level Two Diploma course pre-requisites

Eurolta Level 1 or an equivalent (e.g. CELTA)

To be an experienced adult language teacher or an experienced language practitioner, with at
least 3 full time years of teaching in a range of at least 3 different levels (or the equivalent amount
of teaching hours part time, on the basis of 20 teaching hours a week)

To be competent in the target language at C1 level

To have access to a language organization which offers teaching practice opportunities (if this is
not at all possible, the HCC may offer this possibility)

To be an experienced language teacher, who has already adapted or produced original didactic
materials for the needs of a special group of students or for language for specific purposes (if
this is not at all possible, the HCC may offer this possibility)

To be an experienced language teacher, who has helped and supported less experienced
colleagues as in a mentoring programme

To be an experienced language teacher, who has planned and developed or adapted a curriculum
for a special group of students

To have knowledge in organizing and managing a language organization or have a managerial
position in a language organization

To attend at least 80% of the course programme

Level 2 assignments and Learning Procedures

drawing up course plans

detailed preparation of coherent course components

reflection on overall course plans and outcomes

reflection on teacher performance over time

focused, critical evaluation of other teachers working within a given programme

observation and analysis of an adult learner group over a period of at least 10 lessons

4 teacher training sessions conducted by the trainee and observed by a master trainer with
subsequent analysis (at least one of them should be attended by the master trainer in person,
the others could be video-recorded , with two cameras, if possible)*

analysis of course designs for a specific group of learners

adapt didactic materials for a special group of students or for language for specific purposes

20



e Small-scale project work (in pairs or groups) is to be integrated into course activities. The projects
should centre on observation and evaluation rather than theory-based research.

e one individual assignment focusing on the area of Language Awareness as a teacher trainer

e one individual assignment focusing on the area of Language and Culture as a teacher trainer

e one individual assignment focusing on the area of Planning and Evaluation as a teacher trainer

e one individual or group assignment focusing on the area of Language Learning Processes

e one individual assignment in a further non-core area of content beyond those listed above (i.e.
ICT in training, special group of teachers).

*At least one of these lessons should be face to face with the trainer present in the classroom. This can
also be a microteaching session in a teacher training. The other 3 lessons could be video-recorded, but in
that case two cameras are recommended, in order to show the teacher and the reaction of the students
at the same time. One of the 4 lessons can be online. One of the 4 lessons can be one-to-one.

EUROLTA face to face training 2013-2014
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2.2. EUROLTA TRAINER PERSONAL INFORMATION SHEET

Kévrpo Elinvikod [Molrtiopot - Hellenic Culture Centre
Erxnoidcvon, Naocoa kor Holttiopos - Education, Language, and Culture

www. hce. edu.gr. e-mail: ifigeniaflhecc.edu.gr

AITHZH EITPAOH2
EUROLTA Certificate (200 h, October-June, 900 euro) EUROLTA Diploma (200 h, October-June, 900 euro)

JuprnAnpwote Kol oteidte tnv aitnon pe e-mail (Ifigenia@hcc.edu.gr) r} fax (+30 210 8836494)

Ovopa:
Enwvupo:
Huepopnvia révvnong:

Tithoc kat ovvtopn neplypadn dopéa omou epyaleots:

lotooeAida tou dopea:

Tayxudpopikn dievBuvon yia aAAnhoypadia:

TnA:
Fax:
E-mail:

MNpbéowro kal TNAEPWVO EMKOLVWVIOC OE TIEPLTTTWON AVAYKNC:

Ao mou mAnpodopnBRKaTE yla To CEULVAPLO;

T SL8aktTikA epmetpia €xete; (oL Kal yla mooo Xpovo £xete S16a€el- S16AoKeTe, mola podniuata, KAmn)

Mota NTav - gival ta BAcLKA XAPAKTNPLOTIKA TwV Hadntwv oac; (nAwkia, kataywyn, epyacia, LopdwTIKO

eninedo, kivntpa, KAm)
Mola SL6aKTLKA yXELplSLa Xpnolponotioate / XpNOLLOTIOLE(TE;
Mola Bepatiki evotnta odg evlladEpel meploocdtepo; Me motov Tporo Ba aflomolioste ta

OIOTEAEOUATO TOU OEPLVapiou;

Yrdpyouv &laitepeg amattioelg avadopikad Le Tn Slapovn 1 TI¢ LETAKIVAOELG 0OC;
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Yrapyxel kamota l61KA anaitnon ywa tn dtatpodn oag;

AN\ oxOALa
KatohaBaivw kat anodéxopal ta e€AG:

To ouvoAlkO KOOTOC TOU ocpwvapiou mpémel va kataBAnBei tnv teAeutaia nuépa eyypadng oto
nipoypappa. NMANpwUEG yivovtal pe TPOMEUKEG EMITAYEG KOl LETADOPEG XPNUATWY OTOV TPATELKO
Aoyaplaouo. MOoTwTIKEG KAPTEG, eurocheques, MPOOWTIKEG Kol TAELSLWTIKEG emitayeg dev yivovral
SekTéc.

To Kévtpo 6ev guBuvetal oe MePIMTWON ATUXAUATOC, ACOEVELAG, KAOTIAG N AMWAELAG TIPOCWTILKWY
OVTIKELUEVWVY KATA TN SLAPKELA TWV HaBnpUATwy, £€w amd TNV TAEN Kal KOTA T SLOPKELX TWV CEULVAPLWV.
AkUpwon t™NG ouppeToxnG: Emiotpodry Tou cuVOALKOU MOooU Twv SL8AKTpwv elval duvaty e Tnv
okUPWON TNG CUMMETOXAG TPV amd tnv teAeutaia nuepounvia eyypoadrng. Omoladnmote €€oda
HETAPOPAC TWV XPNUATWYV EMLBOPUVOUV TOV EKTALSEVOUEVO. META TNV TEAsUTAlA NuEPOUNnVia eyypadng
Sev yivetal eniotpodn TwV XPNUATWY, dAAA 0 ekmaldsuopevog Slatnpel yia €va £10G¢ To Sikaiwpa
enaveyypadng tou oto 6o 1 oe avahoya oepvapla e€eldikevong otn SdaockaAio TNG EAANVIKNAG WG
££vnc yAwaooag mou Slopyavwvel To Kévrpo EAAnvikoU MoAttiopou.

nUepopnvia unoypadn
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2.3 THE EUROLTA CONTENT AREAS

The topics and issues to be explored in basic teacher training programmes are grouped into the following

content areas:

=

. Language awareness

N

. Language and culture

w

. Language learning processes
4. Language teaching

5. Planning and evaluation

6

. Self-assessment

The framework recognises that language education and training takes place in a variety of contexts.
Content areas covering specific domains may take the form of add-on modules or be used as the carrier
content for specific target groups of trainees (i.e. they become the context within which teaching and
learning methodologies are situated). Below is a list of four suggested areas. This list is merely an

indication and can be added to over time as EUROLTA is used in a variety of domains.

7. Vocationally oriented language learning (VOLL)
8. Content language integrated learning (CLIL)
9. Language learning through and with ICT

10. Teaching Languages to special groups of learners

HCC training programme for teaching Greek as a foreign/ second language includes in its programme
training in the topics and issues of the EUROLTA 6 content areas as well as for Level 2 the Content Area
10 (teaching languages to special groups of learners), 9 ( Language and ICT) and 7 (Vocationally oriented

language learning).
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2.4. EUROLTA QUESTIONNAIRE TO TRAINEES

OOPMA EITPA®HZ ENIMOP®OYMENOY — EUROLTA TRAINING

ONOMA - EMQNYMO

MPOZQMIKA ZTOIXEIA

EKMAIAEYZH

ENIMOP®O2H

NPOYMHPEZIA 3THN EKMAIAEYZH

EMMEIPIA ZTHN EKMAIAEYZH ENHAIKQN

EMMEIPIA ZTHN E= AMOZTAZEQZ AIAAZKAAIA KAl TH XPHZH TNE 2THN TA=H

ZENEZ TAQZIIEZ ( MaBaivete twpa pia €€vng yAwooao;)

ENAIAOEPONTA

TPAWTE MAZ AITA AOTIATIA THN EMIIEIPIA 2A2 Q2 TQPA Q% KAOHTHTH2 KAI TIZ MPOZAOKIEZ ZAZ ANO
TO 2EMINAPIO MA%
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3. HCC - EUROLTA TRAINING SEMINAR
An Extended Blended learning programme : face to face sessions and online training, 200 hours in one

academic year for Level Two (Diploma).

3.1 AIMS OF THE TRAINING

The overall aim of this training programme is to help trainees to become aware of the issues and
processes involved in learning/ teaching a foreign language in an adult education context and to gain

confidence in their ability to contribute positively to these processes.

After the training,trainees will:

) become familiar with pedagogical ways to give feedback and to evaluate training programmes

. develop mentoring skills in order to support less experienced colleagues

. develop organizational skills in order to develop a teacher training programme

. become more aware of the system of the target language and be made familiar with the tools and

know-how necessary to analyze communication and language use,

. develop awareness of current theories of language acquisition and of socio-cultural and

intercultural issues involved in language learning and integrate this knowledge in their teaching,

. learn to recognize learners as individuals with their own learning styles, motivation and aims and

act appropriately in their teaching,
. gain confidence and acquire skills in managing processes in the classroom,

. develop a repertoire of teaching skills and techniques and become able to make judgments as to

when and how to use them,

. develop the ability to make judicious choices with regard to teaching/learning materials and to

adapt or supplement them to cater for the specific needs of groups and individual adult learners,

. develop observation and analytical skills in order to evaluate what is going on in the classroom, and
to become aware of their own strengths and weaknesses in different areas of knowledge and

expertise,

. learn to plan ahead in the short-term as well as in the long-term,
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. understand the context of their teaching and acquire a clear view of what their responsibilities

towards the learners are as defined by the institution they are teaching in and/or the partners to

their contract,

. develop a cooperative attitude both in relation to learners and colleagues,

. become aware of the help and resources available for teaching (materials, reference materials,

cooperation with colleagues, professional associations, etc.) as well as the avenues and resources

available for further self-development beyond the training programme,

. develop strategies for further development as professionals beyond the training course, through

activities such as observation, materials development projects and action research.

3.2 TIME SCHEDULE OF THE TRAINING

3.2.1. EUROLTA DIPLOMA

LEVEL 2 — 200 H (dates are indicative only)

PHASES OF THE DATES

TRAINING

PHASE 1 12/10-19/11/2015
PHASE 2 20/11-29/11/2015
PHASE 3 30/11-6/12/2015
PHASE 4 7/12/15-10/1/16
PHASE 5 11/1-20/4/16
PHASE 6 21/4-15/5/16

HOURS

26 H
10H

9H
0-25H

105-130
H

25 H

MODE

ONLINE A 1-2

MEETINGS WITH THE
TRAINERS +
OBSERVATION* +
LESSONS CONDUCTED BY
THE TRAINEES

ONLINEA3

MEETINGS WITH THE
TRAINERS +
OBSERVATION* +
LESSONS CONDUCTED BY
THE TRAINERS

ONLINE B 1-2
FACE TO FACE SEMINARS
5 ASSIGNMENTS

PREPARATION OF THE
PORTFOLIO EVALUATION
AND FINAL REFLEXION

COMMENTS

*6 OBSERVATIONS OF EXPERIENCED
TEACHERS + 4 LESSONS CONDUCTED BY
THE TRAINEES + MEETINGS WITH THE
TRAINERS AND SELF-EVALUATION -
FEEDBACK

(THE TRAINERS WHO OBSERVED LESSONS
IN SANTORINI DO NOT HAVE TO REPEAT
IN THIS PHASE)

* IN CONTINUATION OF THE PHASE 2 FOR
OBSERVATIONS AND LESSONS LEFT TO BE
CONDUCTED

(THE TRAINERS WHO OBSERVED LESSONS
IN SANTORINI DO NOT HAVE TO REPEAT
IN THIS PHASE)

THE TRAINEES WHO ATTENDED THE FACE
TO FACE SEMINARS AND OBSERVED
LESSONS IN SANTORINI DO NOT HAVE TO
REPEAT IN THIS PHASE
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3.3. TRAINING CONTENT

3.3.1. EUROLTA DIPLOMA

200 HOURS OF TRAINING OCTOBER 2015 - JUNE 2016 (dates are indicative only)

Phase 1.1: Online Al1. 12.10 — 18.10.2015 (10 hours)

The EUROLTA framework and International Procedures - Familiarization with DropBox

Presentation of participants, presentation of the seminar programme and learning outcomes
Presentation of the EUROLTA framework and International Procedures

A “Learning by doing and reflecting” approach under the EUROLTA framework

EUROLTA scheme: The certification dossier

How it is assessed (procedures and criteria)
Obligations and assignments

Familiarization with dropbox

Phase 1.2: Online A2. 19.10 - 18.11.2015 (16 hours)

Needs analysis of learners and planning

Trainees’ expectations and needs: The educational contract

Familiarization with the online context and technical issues

The profile of our learners: locating the characteristics, cultural backgrounds, needs and
expectations and adjusting this knowledge in course planning

Design a teaching sequence that demonstrates sensitivity in terms of content (needs of our
learners) delivery and learning style.

Provision of different learners’ styles and fostering self-awareness of these learning styles
Course/ curriculum planning for a teacher development programme. Long, medium and short
term aims for a sequence of lessons or an entire course

select, adapt and create teaching materials to suit the objectives of special groups of learners
Assignment: Formulate recommendations regarding course design and modes of delivery to

language organisations about language programmes and teacher training programmes

Phase 2: 20.11 - 29.11.2015 (10 hours: these hours may be alternatively covered in other phases of the

training programme according to the personal needs and the time schedule of the trainees)

Trainer sessions - organization of observation and teaching sessions

Supervision - Evaluation/ self-evaluation/ feedback/ reflection
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Phase 3: Online A3. 30.11 - 6.12.2015 (9 hours)
Presentation of the CEFR - Communicative teaching and learning. The CEFR levels - learners’ level. How

this can be utilized in language teaching. Defining the aims of a course according to the CEFR.

Phase 4: 7.12.2015-10.1-2016 (0-25 hours: these hours may be alternatively covered in other phases of
the training programme according to the personal needs and the time schedule of the trainees)
Observation and teaching sessions.
- Implementation of the 10 observation and the 4 teaching sessions by the trainees under trainers’
supervision (continuation of phase 2)

- Evaluation/ self-evaluation/ feedback/ reflection

Phase 5.1:11.1-21.2.2016 (16 hours)
Evaluation, Assessment and giving feedback
- Evaluation and giving feedback
- Evaluate teaching schemes (courses/ programmes) through peer observation and reflection
- Evaluation of learning tasks and activities according to a particular group of learners
- Guiding less experienced teachers

- Use avariety of methods and tools for evaluating a teacher training

Phase 5.2: Online B1. 22.2-10.3.2016 (32 hours)
Teaching the text and vocabulary (Assignment: Simplification of a text or a full lesson plan for teaching a

specific aspect of language - feedback and reflection)

Phase 5.3: Face to face A. 11.3-13.3.2016 (16 hours)
Teaching techniques and group dynamics:
- Ice-breakers and discussion on ice-breakers
- Group dynamics: the roles of the students and the roles of the teacher
- Introducing a new thematic unit/ didactic subject
- The mixed ability class as a problem and as a challenge
- Teaching techniques in mixed ability classes and classes of different cultural backgrounds
- Teaching students at an advanced level in Greek: the characteristics of advanced students

- Cultural elements in the lesson: The selection and use of cultural materials, the utilization of
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inter-cultural elements, the production of new educational materials

Phase 5.4: Sessions with the trainers and writing of the assignments. 14.3-17.3.2016 (7 hours: these
hours may be alternatively covered in other phases of the training programme according to the personal
needs and the time schedule of the trainees)

- The trainees are guided on how to write the five assignments

Phase 5.5: Face to face B (microteaching sessions). 18.3-20.3.2016 (16 hours)
Linguistic and intercultural skills:
- Developing writing skills: Activities and ideas
- Developing listening skills: Activities and ideas
- Developing speaking skills: Activities and ideas
- Developing reading skills - working with texts: Activities and ideas
- Training of a specific group of students (Interpreters and Translators)
- Introduction to intercultural education. Teachers develop to their learners’ sensitivity and

tolerance of intercultural differences.

Phase 5.6: Writing the 5 assignments. 19.3-4.4.2016 (18 hours)
Writing the 5 assignments on the EUROLTA content areas of language teaching and learning and on the

teaching sessions conducted by the trainees.

Phase 5.7: Online B2.
4.4-12.4.2016 (8 hours)
ICT in language teaching and learning:
- Teacher training: Evaluation, assessment, guidance, support to teachers using ICT in the language
class
- A practical example for the use of an educational platform with LMS for language teaching and
learning
- Which tools can be used effectively?
- Informal language learning through ICT, a research - JOYN 2.0
- Observing online language courses and online teacher training courses, live or video recorded.
13.4-20.4.2016 (8 hours)

Teaching a foreign language to special groups of students:
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- Immigrants/ refugees
- Behavioral/ learning difficulties

- Students with physical impairments (deaf, blind, mobility)

Phase 6: Completion of the Certification Trainee’s Dossier and submission. 21.4-15.5.2016 (25 hours)
- Preparation of the Certification Trainee’s Dossier (portfolio) before submitting it to the ICC

- Overall evaluation and reflection on the course

3.4 FORMS OF DELIVERY

HCC - EUROLTA TRAINING SEMINAR

An Extended Blended learning programme (Face to Face — sessions and observation - and online training,
200 hours in one academic year) for Level Two - Diploma.

The training programme is offered through blended learning modality: 6 face- to-face training days into
2 weekends plus 2 online parts, before and after face- to- face workshops.

The programme offers observation and analysis of an adult learner group over a period of at least 10
lessons of experienced trainers either in a language classroom or in a teacher training programme.
Moreover there are 4 teacher training sessions conducted by the trainee in at least two different
language levels or in a teacher training context and observed by a master trainer with subsequent

analysis. Personal sessions of evaluation and constructive feedback follow.

Preparation: Participants will be given information on the EUROLTA certification procedures. They will
also receive articles on teaching a foreign language to adults. Before the course, they will be asked to
describe the institution they work for and the basic characteristics of their learners and their own
professional background. Participants will also receive some information about the course group
(trainers, organizers and organizing institution, other participants). Organizers will be responsible for
sending all the necessary information regarding the venue. All the above will be communicated via e-mail

and post.

Methodology: The course is based on the principles of participatory adult education, by embodying
participants’ experiences and fostering the exchange of their ideas, proposals and materials. Its focus is
not merely on the didactic aspect of teaching but also on the participants’ social and cultural knowledge

gained through teaching to different target groups. During the course, the following techniques will be
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implemented: working in subgroups and pairs, role play, microteaching, lectures, guided conversation,
brainstorming, language and educational games and experiential activities.

In the venue there will be an exhibition of didactic textbooks and other educational materials on teaching
a foreign/ second language and on intercultural education.

Participants will also be given hand-outs, original materials, and information on the ICC — the

International Language Association and EUROLTA.

Follow-up: Upon completion of the course, participants will be encouraged to form a network which will
function as a meeting point. Within this network, they will be able to exchange didactic materials and
proposals as well as useful ideas for promoting language learning in different contexts in a closed

Facebook group.

EUROLTA training 2013-14
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4. TEACHING DEMONSTRATION / SIMULATION

4.1. INSTRUCTIONS HOW TO PROCEED — OBSERVED TEACHING PRACTISE

The observation is considered a crucial component of the training process. The HCC offers two kinds of

observation practice.

A. 10 sessions of lesson observation in one class: trainee teachers observe 10 lessons offered by a
specialised and experienced teacher. They are provided with different observation sheets, which focus
on different areas. (e.g. Classroom management, different language skills etc., see the Checklists below).
After the observation they meet with their teacher trainer and discuss their assessment, in order to
develop their critical thinking and reflective skills. They also meet the trainer whose lesson they attended

and discuss their experience. Feedback rules are a main tool for this process.

B. 4 sessions of teaching a lesson: trainee teachers will also teach themselves. They can choose the
teaching context and different language levels or choose to teach in a teacher training programme. One
of the teaching sessions could be online. One of the teaching sessions could be in a one-to-one lesson.
One of the teaching sessions could be a microteaching in a teacher training course. They will then meet
with their trainer to discuss the trainer’s feedback, do a self-evaluation task and prepare their

assighment.

C. During the face -to -face seminar, the trainee teachers could present one microteaching session. They
will choose one or more subjects of the 6 proposed content areas of EUROLTA, they will be offered
guidance on how to design and conduct the microteaching. They will be assessed by the trainer and will

be given immediate feedback by their peer teachers.
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4.2. OBSERVATION CHECKLIST

Kévtpo Elinvikod Holvtiopov - Hellenic Culture Centre
Erxmoidevon, Ildocoa kot IHoliticuds - Education, Language, and Culture

www.hce.edu.gr, e-mail: ifigenia@hcc.edu.gr
OBSERVATION LIST OF A LESSON
®UAAo Napatipnong MadRpatog
Mpwv to pabnua:
vall oxL

Eival oL atoxol tou oxeblou pabrnpuartog Eekabapot Kat KataAAnAot;

Eival to meplexopevo KataAAnAo;

Eival n doun tou pabriuatog KataAAnAn;

Eival peaAloTIKA T XPOVLIKA TiepLlOwpLa;

Elvat Ta UAKA emapkn;

Eival oL mpooyedLoopEveg 5paoTnPLOTNTES TTOKIAEG Kol KATAAANAEG;

‘Exouv AndBel unoPn dtadpopa mibava mpoPAnpata Kot SUCKOAILES ;

Kata tn dtdpkeld tou padrparoc:

vall oxL

‘Exouv emiteuyBel oL otd)XOL;

‘Htav To TtepLeEXOUEVO KATAAANAO VLA TIC AVAYKEC TWV EKTTALOEUOUEVWY;

‘Htav kaAd Sopnpévo To padnua;

Yriipxe cUvdeon HE Ta TiPoNyoUUEVA KOL TA EMOUEVO. LaBruata;

To UALKO TtapoucLAoTnKe EekaBapa Kal e ocodrvela,

OUMTEPAQBOVOUEVNG KOL TNG OTITLKOOKOUOTLKNG OTAPLENG;

‘Htav ta UALKA TToLkiAaL Kot KATAAANAQ;

Xpnotpomnotnonkayv ta UALKA KOTAAANAQ;

‘Htav oL 6paoTtnNPLOTNTEC EMAPKEILC;

Mpoocappdotnkay KATAAANAa oL 5pacTNELOTNTEC, AVAAOYQ E TOUG

S1abOpETIKOUC EKTIALOEVOEVOUC;

OL 6paoTNPLOTNTEG AVEMTUCOAV TNV AUTOVOULA Kal TN SnULOUPYLKOTNTO

TOU eKMALSEVOUEVOU;




‘Htav emapkr) to Xpovika eplfwploy;

YT pxe apKetr mokiia otn Stavtidpaocn HeTal Twv PeEAWV TG TAENG,

oupumneplappavopévou tou Sidackovtog/ tng Stédokouoag;

Ol poBnotakég SpaotnplotnTeg BplokovTav KOVIA o€ MEPLOTACELS TNG

payuotikig {wig;

‘Htav o 816dokwv/ n dtdackouoa dlikol, evBappuvtikol kot

UTIOOTNPLKTLKOL;

O dubdaokwv/ n lddokouoa emMESeLEaV KAA KATOXI TOU AVTLKELLEVOU Kall

TOU UALKOU;

‘Htav euéAiktog o S16aokwv/ n dlbaockouoa;

H yAwooa Tou cwpatog tou Stddckovtog/ tng SLddckouaoag fTav

KOTAAANAR;

H atpdodatpa Atav GLALKN KAl GUVEPYATIKN;

Ol ekmoLbEVOUEVOL CUUUETELXOV OTO HABNUa EVEPYQ KOl e TtpoBupia;

JupueTelyav evepyad oto padnua oMol e€ioou oL ekmaldeVOUEVOL;

O &ubdokwv/ n ibdokouoa eMESELEE KOAR YVWON TwV SUVATOTATWY TIOU

£XOUV Ol EKTTALOEVOUEVOL WC TIPOCWTILKOTNTEG;

OVOUATEMWVULO SLEAOKOVTOG/ BLEGOKOUGUE ...vvevevecverveeeeecvevesvee e v nsvenne

OVOUATEMWVUO OELOAOYNTH / “TPLOG wvveviecreeeerreeecveeerereee e esveneas v enaenens

EUROLTA training at HCC, Athens, October 2011
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4.3. ASSESSMENT CRITERIA

The teacher should have

familiarity with issues related to language teaching (e.g. awareness of language and language
learning processes, of socio-cultural and intercultural issues, of the institutional and educational
environment in which the training takes place)

analytical and evaluative skills (regarding language and the learning/teaching process)

practical skills and knowledge (in the areas of classroom dynamics and

management, learning and teaching strategies, use of learning media, planning and evaluation,

use of resources)

Assessment provides Level Two trainees with opportunities to demonstrate that they:

can plan, manage and evaluate courses within a given institutional context and for specific groups
of learners and can communicate coherently about issues related to language learning

teaching and teacher training

are able to evaluate learning and teaching processes over numerous lessons and use their
analytical and reflective skills in order to give feedback to less experienced teacher colleagues
and recommend improvements at an institutional level

are able to identify and use resources to support the less experienced teachers in their further

professional development
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4.4. SAMPLE UNIT

Learners with special needs

ENOTHTA ATOMA ME AIZOHTHPIAKEZ ANAMHPIEZ KAI /'H MAOHZIAKEZ AYZKOAIEZ

APAZTHPIOTHTA 1. ZEPETE NMAPAAEITMATA ATOMQN ME ANAMHPIEZ KAI/H MAGHZIAKIEZ
AYIKOAIEZ; (TNQITA'H / KAl ATNQZTA)

YTOXOI tn¢ Spaoctnplotntag ivat

Na rtpoBANUOTIOTOULE TTOCO 0pOTA €lval otn {wh KOG TO ATOUA HE aoBnTNPLOKEG avarmnpieg kot/n
HaBnoLoKEG SUOKOALEC

Na rtpoBANUOTIOTOU LE YLO T OPLA TWV SUVATOTATWY TWV OTORWY oloOntnpLlakeg avannpisc kay/n
pHabnolokég SuokoAisg aAAd kat yia Tty iSla tnv évvola "duvatotnta”

TI MPEMEI NA KANQ;

Mrtopeite va okedteite Stdonpa dropa pe aloOntnplakeg avannpisg kay/fi podnotakég SuokoMieg;
Mota SLattepoTNTA lXav Kal yia oo Adyo £yvay yvwotd; Mrmopeite va okedTelTe KATIOLO
atopoaloBnTnpLlakég avamnnpieg ko/n padnolakég SuokoAieg ou osic yvwpilete i pOarte ot
enadn; Tt otdon dtapopdwoate; Npadte oxeTika oo GOpPoU.

ALOBAOTE OYETIKA JE TO LATPLKO KOL TO KOWWVLKO LOVTEAO Bewpnong Tng avarmnplag Kot Ty

opoloyia mou mpoteivel n EXAMEA. (EBvikn Zuvopoomovdio Atopwy pe Avamnpia -

> http://www.esamea.gr/did-you-know)

MioteveTe OTL Ta dTopa PE aLoOnTNPLakEG avamnpieg kay/n padnotakég Suokolisg ival
eknaldelolua; TL TpouTtoBEaelg umAap)XouV Kal TL Opla; Mpate oto GOPOULL CXETIKA.

AtoBacte ) AlOTA PIE TIC EVOELKTIKEG EKTIALOEUTIKEG TIPOTACELG YLOL TLG TPELG KATNYOPLEG: HaBNCLaKEC
Suokolieg, tTudAol/appBAVweg, Kwdol.

AwaBdaote mwe oL vEec texvoloyieg untoatnpilouv touc tubAovc/ auBAUwreg otnv avayvwaon

NAEKTPOVIKWY KELLEVWV.

MpoalpeTika Stafaote Kol avtAnote LIO£eg amo ta UTIOAOLTIA Kelpeva Kot Seite To £yypado e
SLadIKTUaKEC INYEC TAnpodopnonc yia S1adopeg KATNYOPLEC OTOUWY UE aloBNTNPLOKEC avarnpleg

Ko/ padnotakéc SuokoAiec.

Apaoctnplotnta 2: Mpotewvopevn epyacia

e Alapopodwote Eva oXESLO HABAUATOC 0ag TNG EAANVIKAG WG EEvNg/SeUTepng YAwooag £TCL WOTE
va givatl Kat@AANAo yLa pa amod T Katnyopleg atopwy He avamnnpieg/padnotakég Suokolieg
TIOU £EETACOE O€ QUTHV TNV EVOTNTA.

See File with relevant material
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5. EUROLTA CERTIFICATION

5.1 APPLICATION FOR CERTIFICATION

Kévtpo ELinvikov [Tolmtiopot - Hellenic Culture Centre
Exnaideveny, INoooa kar lToliticuos - Education, Language, and Culture

www.hee.edu.gr, e-mail: ifigenia@hcc.edu.gr

AITHZH TTA MIZTOMNOIHZH EUROLTA

Ovopa:

Enwvupo:

Mote okomevLETE Va
OAOKANPWOETE TNV KatdBeon Tou

dakélou oag;

Mote ohokAnpwoarte / Ba
OAOKANPWOETE TO CEULVAPLO TOU

HCC- Eurolta;

Ma oo emninedo ONete va

motonolnBeite;

Toayudpopuikn dtevBbuvon yla
aAAnloypadia:

TnA -Fax:

E-mail:

Yroypadn:




5.2 APPLICATION FOR LESSON OBSERVATION

Kévrpo Eiinviko? [olitiopot - Hellenic Culture Centre
Exnaidevon, INdooa kat Iloiimicudc - Education, Language, and Culture

www.hce.edu.gr, e-mail: ifigenia@hcc.edu.gr

AITHZH TIA MAPAKOAOYOHZH MAOHMATOZ EUROLTA

JUMMANPWOTE Kal oteidte TNV aitnon pe e-mail (Ifigenia@hcc.edu.gr) f fax (+30 210 8836494)

Ovopa:

Enwvupo:

2e molo popEa oKomeVETE val

Kavete StbaokaAia;

MNeplypayte clvtopa To MPodiA

Kol To eminedo Twv padntwy

Ma oo emninedo Oélete va

motonolnBeits;

Tayudpoukn dtevBbuvon ya
aAAnloypadia:

TnA -Fax:

E-mail:

Yroypadn:




5.3 CONTENT OF THE CERTIFICATION DOSSIER (THE FOUR WRITTEN ASSIGNMENTS)

The trainee’s Certification Dossier constitutes the evidence upon which assessment and certification is

based.

It consists at a minimum of:

a Submission Sheet for the Certification Dossier, signed by the trainee and the trainer(s)

the documentation of at least one individual task focusing on the area of Language Awareness
the documentation of at least one individual task focusing on the area of Language and Culture

the documentation of at least one individual task focusing on the area of Planning and Evaluation
the documentation of at least one group or individual task focusing on the area of Language
Learning Processes

the documentation of further non-core area of content beyond those listed above ( e.g. VOLL,
ICT, CLIL, see 2.3. of this Manual)

the records of all 4 lessons and teaching sequences observed by a trainer

the records of all 10 lessons and teaching sequences observed by the trainee

written confirmation by the institution or trainer where the trainee has been observed teaching
in at least four complete lessons at two different levels. At least one lesson should be observed
live in situ. Further possible modes of observation include a combination of synchronous or
recorded video as well as micro-teaching.

All the tasks include a final evaluation and self-assessment by the trainees.

Each trainee shall do his/ her training, observation sessions and teaching sessions and in co-
operation with HCC Trainers shall produce his/her Certification Dossier, which shall be completed

through continuous assessment.
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Each documentation of each content area should

be written based on the principles of the trainee’s reflection and critical analysis
analyse the following topics
provide a detailed lesson plan and

attach the materials used

Page

. Description of class and course

. Aims of the lesson

. Personal aims

. Procedure

. Conclusions

. Self-evaluation

. Lesson plan

VNN IWIN |-

. Attachments

Athens, HCC, October 2011
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5.4 ASSESSMENT CRITERIA FOR THE FOUR ASSIGNMENTS

The Four Assignments are based on these four subject areas:

1. Language Analysis and Awareness (individual task)

2. Language and Culture (individual task)

3. Planning and Evaluation (individual task)

4. Language Learning Processes (individual or group task)

In the following table the general criteria of evaluation on these four assignments are mentioned based
on clear evidence of the mastery of the following skills and competencies in the candidate's certification

dossier.

Subject Areas Criteria

Language Analysis and Awareness The teacher is able to
e use correct and appropriate terminology

to describe language.

e formulate learning objectives clearly and
comprehensibly for language lessons and
parts of language lessons

e analyse language and help learners to
understand language structures

e perceive and understand difficulties
related to the structures of the target
language which learners encounter and to
provide appropriate didactical and
methodological measures to deal with
such problems
provide grammatical explanations which
are readily comprehensible and accessible

to his/her learners

Language and Culture The teacher is able to

e show empathy with/sensitivity to the

cultural background(s) of the learners




e promote sensitivity towards cultural
differences whilst avoiding cultural
stereotypes in his/her learners.

e integrate socio- cultural and intercultural

topics into the language lessons.

Planning and Evaluation

The teacher has provided evidence that s/he is
able to:

e state general aims and objectives for a
course or a series of lessons

o define aims and objectives for a lesson and
integrate them in the context of a course

e plan lessons, selecting appropriate
learning tasks and activities to suit the

aims and objectives of the lesson

Language Learning Processes

In his/her planning and self-evaluation, the
teacher

shows that he/she is able to:

e integrate learners' previous learning
experience in his/her language lessons

e present learning materials in a lively and
relevant manner

o take into consideration the needs and
interests of the learners

e recognise the level of language
competence of the learners

e anticipate possible language problems and
show evidence of envisaged solutions in

his/her planning
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Kévrpo EAinvikov Holtiopo? - Hellenic Culture Centre
Exraidevon, Ioocoa kar Ioiiticuds - Education, Language, and Culture

www.hce.edu.gr, e-mail: ifigenia@hcc.edu.gr

Form for the trainee teacher

Trainee teacher’s SUrName: e e
Trainee teacher’s first NAME: oot

Names of the group members: ..

SUBJECT AREA: et s e

“LANGUAGE ACQUISITION” ettt er e e

EEThe following points should be considered in the Group Project

> Lesson description (level of the course, number of participants, any other relevant information)
inBwhich the theme of the assignment will be implemented.
> Description and purpose/goal of the assignment (please describe the lesson goals in a way that
theylcan be verified easily).
» Action and reflection
Please demonstrate how the project was planned together with the colleagues and how the cooperation
among the colleagues was designed. Please analyze, evaluate and reflect upon the cooperation in writing.
What have you learned through the group work, e.g. what have you discussed or developed together?
How was it like working with the others? Please include the feedback of lessons visit/observation.

> Result (What was the outcome?)
» What conclusions can you draw concerning your teaching?
» Documents (please include your lesson plan!)
> In the documents of the project, citations, copies of textbooks (published books) and the
internetshould be recognizable as such and be provided with their reference (source).
> Before handing in your Group Project to your supervising EUROLTA trainer, please check whether
all the above points are included and tick each item off then. Please do not forget your signature.
Date: e
Trainee teacher’s signature: ........cccceceeveeveecersecnennns
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5.5 ASSESSMENT CHECKLIST FOR THE TRAINER

The Trainer should have in mind the criteria set in 5.4 and use the following checklists on the 4

assignments:

Kévrpo ELinviko® Hoitiopot - Hellenie Culture Centre
Erxnaidevon, I'dooa kat [loliticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr
Evaluation sheet for the Trainer
SUrNamMe of TraiN@E: ....ccvevevee ettt b e
First name of Train@e: .......coevvceveieiee et
NamMe Of TraiNer: ..ccoeevecececeeeereeee e et et
Subject Areas Checklist of target skills and competences
Language Analysis and Awareness Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

[l The teacher can describe language from a
structural, functional and pragmatic aspect
using appropriate terminology.

[J The teacher is completely familiar with the
tools used for language analysis.

[] The teacher is able to make general
comparisons between the source language of
the learners and the target language.

[1 The teacher is able to check his\ her
knowledge of the language system and to
further develop it, using relevant reference
sources.

Language and Culture Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

[J The teacher is aware of socio-cultural and
intercultural aspects in language use and
language production.

[l The teacher is able to sensitize learners to
cultural differences.

[J The teacher is able to use this knowledge in
the designing teaching sequences

Planning and evaluation Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

O 8aokahog




[] is able to define learning objectives for long,
medium and short term course planning.

[1 is able to plan and evaluate language lessons
within the context of a given curriculum/
course of studies.

[1 understands the institutional context of his/
her teaching activities and formulates
recommendations regarding course design to
language organizations.

[J understands the European Framework of
Reference and uses this knowledge in course
planning

[1 has knowledge on language examinations
offered in the target language and is able to
prepare learners to take such examinations

[1 is able to use a variety of methods of course
evaluation

[ is able to guide less experienced teachers-
colleagues

Language Learning Processes

Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

With regard to the motivation and needs of adult

learners, the teacher

L] is aware of basic concepts related to the
psychology of learning and integrates these
into his/ her planning and self-evaluation

[1 is aware of the most important concepts
related to current theories of language
aquisition

[l is able to plan for different individual learning

styles in a mixed ability class

[J is able to enhance motivation by taking the
learners’ needs and expectations into
consideration
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5.6 EVALUATION OF A GROUP PROJECT

When the trainees decide to work as a group in order to carry out the 5" assignment, they should
cooperate in this direction and have the support of the Trainer for the coordination of this work.

The meetings of the trainees in order to plan the Project work could take place in the HCC and the Trainer
can choose to be present and help them is one or more of these meetings, so to check on the trainees’
cooperation and creativity spirit and help in case of difficulty arisen.

The evaluation of the Group Project is done assessing the written assignment and the overall presence

and contribution of each trainee in the Group Project.

! -
]

EUROLTA teaching practice by a trainee teacher 2014-2015
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Kévrpo ELinvikov IHotiopov - Hellenic Culture Centre
Exnaidoevon, I'iocoa kot Iloliticuoc - Education, Language, and Culture

www.hce.edu.gr, e-mail: ifigenia@hcc.edu.gr

Eurolta Training Seminar

Group Project Theme “Language Acquisition”

Thematic Evaluation Criteria - Form for the Trainer

Trainee teacher’s surname: = .vccccevrceeensceenseesssssesneens
Trainee teacher’s surname: = .rrcevcveerrse e esneneene

Trainer's Name: e

This form will be sent to the organisation after the evaluation of the Group Project “Language
Acquisition“(upon successful completion).

Topic: “Language Acquisition”

ERTarget compentences

The teacher (course instructor) knows basic concepts of general learning psychology in relation to the

motivations and needs of adult learners, and makes use of this knowledge in planning and self-evaluation.

The course instructor is familiar with essential concepts of common theories of language acquisition, can
identify developmental patterns in the target language, and is able to structure and support the learning

process appropriately in the course planning.

Following competences become clear in the Group Project.
The teacher shows in his/her planning and self - evaluation the ability (please check):
[1 toincorporate learning experiences brought with by the students in his/her teaching
[J to shape his/her teaching in a relevant, lively and motivating way
[] to take into account in his/her teaching the needs and interests of the students
U

to recognize the level (CEFR) of the linguistic competence of his/her students
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[J to recognize different learning styles as well as to convey different learning strategies and to
adapt his/her teaching to those

[J to correct students in a way helpful to them and with appropriate techniques

EERemarks (comments are desirable):

Global evaluation criteria — Form for the Trainer

ERMethodical teaching competences
The teacher shows in his/her planning and self - evaluation the ability (please check):

[1 to combine theoretical knowledge with practice in language teaching

[J toacquire fundamental methodical skills and to assess their use concerning the appropriate type
andBwhen to use them

[] to understand the various aspects and problems of modern language teaching

ERIAbility to reflect and judge

The teacher is able (please check):

[] to reflect on his/her own teaching activity with practical examples, to analyze and to

drawBlconclusions for further development

ERICooperative attitude

The teacher is able (please check):

[l tolearn from others
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[J to cooperate with others

ERIPersonal methodological competences

The teacher is able (please check):

[J to plan atask and to evaluate the results
[J to describe the goal, procedure and results in a clear and understandable way

[] to document (demonstrate) an assignment in a coherent and structured way

EERemarks (comments are desirable):

The assignment meets the requirements Yes No

D - ) -

Trainer's signature: crresreenee s essnsesneennas
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6. FORMS AND ADDITIONAL MATERIAL

6.1 SUGGESTED READING LIST AND ONLINE RESOURCES

Teaching Greek as a foreign/ second language
Austin, J.L., How to do things with words, 1962, k8. Clarendon Press.

Mnton, N., 2toelwdelg apxec kat péBodoL tng edappoopévng yAwooohoyiag, Elcaywyr otn Stdaokalia
™G eANVIKNG we 6eltepng N €€vng yAwaooag, ABrva, 1998, k6. Gutenberg.

Nakag, ©., Metoxn Kol pnuoatiko enibeto, Mwoocodholoyikd B’, ABrva, 1991, 00.177-204. Nanoapilog,
X., Emikowvwviokn pooéyylon, ABriva, 1990, k6. Néag Noatdeiag.

Tounaiéng, .E., Aldaokalia tng yAwooag, ABrva, 1984, ekd. Emikalpotnta.

Xeltha-MapkomoUAou, ., Ta GUYKPLTIKA TNG NEog EAANVIKAG. UVTOKTLKA aVAAUGN TOU GUYKPLTIKOU BaBuol
TWV EMBETWV Kal emppnudtwy, ABrva, 1986, (adnu. dtdaktoptkn dtatpLpn).

Mrmapnwvuwtng, . & Kovtog, M., 20yxpovn Mpappotikn tTne Kowng Néag EAANVIKAG: Bewpla-aokAoELg,
ABnva, 1967

TooAdkng X., H moAutumia oto prApa Tt Kowng veoeAAnVIKAC YAwooag, Osooalovikn, 1982, (616.
SlatpLpn).

Mackridge, P., H veoeAnvikn yYAwaooa. Meplypadn avaiuon tng NeoeAAnvikng Kowvng: Metadp. amno to
ayyA. mpwtotumo K. METPONOYAQY, ABrva, 1990, kb. Matakn.

Mmnakakou-Opdavou, Al. — Xelhd-MapkomoUAou, ., H cuvtaktikr molkihia kat n Stbaokaiia tng NEag
EA\NVIKAG w¢ €€vne yAwooag., oto: Mpaktikd Tou AleBvoug Zuumoaoiou yia tn oclyxpovn eAAnViKn yAwooa,
YopBovvn 14/15 O=PBpouapiov 1992, ABrva, 1992, k. OEAB, 66.183-190.

XapahapnonouAog, A., T\ wacoloyia kal dtdackalia tng untpkng yAwooag, Nwooa, 9, 1985, 00.19-53
MavvoroUAou, X., Ta KOWWVLKA oTepedTUTO TTOU TtipoBAaAAovtal péoa amnd eyxelpidia véag eAANVIKAG yLa

£€voug, 1993 (Adnuocieutn petamtuylakn epyacio oto Tunua ItaAlkig yAwoaoag Kot Aoyotexviag).
Yampidou, A., NT\waootkd motyvidla oto pabnua tg Eévng yAwooog - Me mapadsiypata yia ta EAAnvika
w¢ &vn yAwooa, ota MNpaktikd tng EAAnvoyepuoavikng Huepidag tng Etatplag Edappoopévng
Mwoooloyiag, Oscoahovikn, Noéupplog 1986, 1-29.

Vandermeulen, G., O kaBoplopdg evog Baoikou Ae€lhoyiou yla To eminedo - «katwdA» otn StdackaAia

™G veoeAANVIKNG YAwooag, oto: MepLKEC aVOKOWWOELS yla TV eAAnViK yAwood, 90 Maykooulo
Juvédplo Edapuoopévng NMwaoooloylag tng AILA, Oscoalovikn - XaAkidikn 1990, 0.0.33-37.

Littlewood, W., Communicative Language Teaching: Introduction, Cambridge, 1981, Cambridge
University Press.

Rivers, Wilga M., Communicating Naturally in a Second Language: Theory and practice in language
teaching,. Cambridge, 1983, Cambridge University Press.

Stern, H.H., Fundamental Concepts of Language Teaching, Oxford, 1983, Oxford University Press.

Xat{ndakn, A., Ta eAANVIKA TwV amodnpiwv: ipoBARpata neplypadrg Kal oploB£TNONG KoL TTPOTACELG yLa
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™ StbackaAia Tng eAANVIKNG. MeAéteg yia tnv EAANVIKN YAwooo. MpakTika Tng 16n¢ £THOLOG CUVAVTNONG
Tou Topéa Nwaoooloyiag Tou AMNG, 1996, co. 564-575.

Eyxepidla kot péBobdot Sidaokaliag tng Néag EAANVikAG wg €€vng yAwooag, Mpaktikd Huepidag 9
AekepPBpiov 1995, Topocg | & Il, Kévtpo EAANVIKAG Mwoaoag, Osooalovikn 1996.

Frewpyladou, |., H Asttoupylkdtnta TwV YAwoowkwv maxvidlwy (language games) Kal EMIKOWVWVLAKWY
6paoTNPLOTATWY OTO HABNnUA tNG eAANVIKAG WG £€vng yAwaooag, ota MpakTikd tng Sinuepidag 2-3
Ampidiou 1999 tou Kévtpou EAAnvikAc Mwooag, 1999

Xapalaumakng X., Mwooa kal eknaidevon: OEuata didaokaiiag Tng veoeAAnVIKNC yAwaooag, ABnva,
1994, r'evvadelog IxoAn.

TokatAidou, B., Eloaywyn otn 860Ktk Twv {wvtavwy yAwoowv: NpoBAnuata kot mpotdoelg, ABnva,
1986, ekb. OduooEag.

AUTpQ, 2., 08nyo¢ yla to Saokado: H EAANvIKN we €évn yAwaooa, ABrva, 1985, ekd. AADA.

16pupa FOYAANAPH - XOPN, H Néa EAANVIKA wg €€vn yAwooo: MpoPAnuata didaokahiacg, ABrva, 1996
Opaykoudakn, A., TAwooa kal I6soloyia, ABrva, 1987, kd. Oduooctag Mdpkou, I., ALQTOATIOULKA

eknaibevon enpopdwon ekmatdeutikwy: Mia evalAaKTLKA TipoTacn, 2n
£€kboaon, ABrva, 1997, Kévtpo AlamoALtiopikng Aywyng MNavemniotnpiov ABnvwv.
Cummins, J., TAUTOTNTEC UTO Slampaypateuon. Eknmaideuon e OKOTO TNV EVOUVAUWGN OE [LO KOWVwVia

™G etepoTnTOC, Eloaywyn - emipéleta E. SkoUptou. Mtdp. amo ta ayyAwkd 2. Apylpn. ABnva, 1999, £kd.
Guntenberg.

Awylwooia Kal SLAmOALTIOUK eKTaideUON: CUYKALOELG Kol amokALoEL. 2To H véa eAANVIKA wg delTepn
€évn yAwooo. Mia SLamoALtiopikn npoaéyyion, Tou. |, 374-383. Madtpa, 1999, KEVipo ALAMOALTIOUKNG
Exmaibeuong.

MNavemiotAulo ABnvwv, Avalutiko Mpoypappa yia ™ Awdackalia tng NE wg Zévng MNwooag oe
evnAikoug: Eminmedo 1 (Eloaywytko) kat Eninedo 2 (Baoiko), ABriva, 1998

Miotomoinon Emdpkelog tng EAAnvoudBesiag, Kévipo EAnvikAg TMwooag, Oscocalovikn, 1997
BapAokwota, 2. & Tplravtadpuliidou, A., (UTtd €€€NLEN), AELoAdynan Twv AANoSamwy Kall

MaAwvvootouvtwv Mabntwv tg AsutepoBabdutlag Eknaibevonc: KabBoplopog Emmédwy NMwooopddelog
Mavupodidou-EAeuBepladou, O., MpoBAnpoata Twy EEvwy mou poabaivouv T yAwooa pag, NMwaooa 14,

ABnva, 1987, co. 33-42

Mntong, N., ABakTik Tou yAwoowol padrnuotog - Ano tn yAwootikn Bewpla otn Stdaktiky mpdaén,
ABnva, 1996, kd. Gutenberg.

Harmer, J., The practice of English Language Teaching, 1983, Longman

Mariani, L., Evaluating and Supplementing Coursebooks, Second selections from Modern English Teacher,
Edited by SUSAN HOLDEN, Longman, 1983, pp.127-130

Deller, SHEELAGH, Lessons from the Learner, Longman, 1990 Murphey, TIM, Teaching One to One,
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Longman, 1990

Ellis Gail and Sinclair B., Learning to Learn, CUP, 1989 Wright, T., Roles of Teachers and Learners, CUP,
1988

Bopvivyk, A., Mia ouvtoun wtopla Tou €AAnViKoU TOALTIoMoU, ABnva, 1997, £kb. Kaotaviwtn
BapBoukag, M., Xat{ndakn, A. (emip.), Madnon kat StdackaAia TG EAANVIKNAG WG UNTPLKAG KAl WG
Seltepnc yAwooag, ABnva, ekd. Atpamnog Kapaing, A. T., Bpettdg, . E., Mikpodibaokalia kot doknon
Sibaktikwy Seflotritwy, ABrva, k6.

Atpamnog Bpettog, I.E., Mn Aektikn cupmneplpopd ekmaldeutikol — padntr, ABriva, ekd. Atpamog

Aelg, E., H otdon Twv ednfwv eAANVOMOVTLWY MOALVWOOTOUVIWY OMOYEVWY amd TNV mpwnv ZoPLETIKA
‘Evwon amévavtL otnv eAAnVIKn yYAwooa, ABrva, ekd. Atpamog

About Teachers’ education — Sociology of Education- Politics of Education

Unesco, Exnaideuon: EkBeon tng S1eBvolg emtpomng yla TNV ekmaidevon otov 210 auwva umo tnv
npoebpia tou Jacques Delors, ABrjva, 2002, ekd. Gutenberg

Kévtpo Kowvwvikng Mopdoloyiag kot Kowwviking MoAwtikig, Evpwmaikn Exkmatdeutiky MoAtikn, ABrva,
2000, €kb. Gutenberg

Kwvotavtivou X.1., H mpaktiki Tou ekmotdeutikol otnv maltdaywylky emkowvwvia, ABiva, 2001, ekd.
Gutenberg

Katowkag,, X., KapBasdiag, K., H eAAnvikn ekmaibeuon otov opilovta tou 2000, ABriva, 1996, ek6.
Gutenberg

Mamavaoly, Z., To emdyyeAia Tou ekmaldeutikou, ABrva, 2003, ekd. TunwdnTw Xatl{nmavaywtou, M.,
H emipopdwon Twv eKMASeUTIKWV: {NTANOTO 0pyavwong, oXeSlacpuou Kal

alohoynong, ABrva, 2001, k6. TunwBRtw Moko, Z., Wuxavaluon kal eknaibsuon, ABrva, 1997, k6.
Kaotaviwtn

Ntupodv, A., Eloaywyn os §Uo Bewpieg NG KoWwVLIKNG avBpwriodoyiag, ABrva, 1996, ekd. Kaotaviwtn
EAANvik Emotnupovikn Evwon Texvoloywv MAnpodopiag kal Emikowwviwv otnv Ekmaidevon, Ot
TeEXVoAoyleg TNG MAnpodoplag Kal TG £TMIKOWwWVIAg otV eKMaAideuon: MPAKTIKA 30U moveAARvIoU
ouvedpiou pe dlebvn cuppetoxn, Podocg, 26-29 IentepuPpiov 2002, topog A, ekd. MavemiotruLo Awyaiou,
Kaotaviwtn

Yé€tou, M., Apapatonoinon: To BBAio tou maidaywyoUu-euPpuxwtn, ABrAva, 1998, ekb. Kaotaviwtn
Zadelpomnovlou, M., Katavowvtag tn cupnepidpopd pag, ABrva, 2001, k. Kaotaviwtn

Toopokt, N., Eknaibeuon xwplc eAeuBepla kal kpion, ABrva, 2002, ekd. Kaotaviwtn Mmalng, N. (emu.),
H 16eohoyia tng ekmaidsuong kat n pabnon tng eAsuBepiag, ABrva, 1979, kd. Kaotaviwtn

®ouvtomnovAou, M.Z., MaBnon kat dtdackahia, ABriva, 2001, k. Kaotaviwtn

YaAt{unepykep-Ouvitevumepyk, I., Xévpt, T., Ocumopv. E., H ouvaloBnuotiky eumepia g pabnong,

53



ABnva, 2002, ekd. Kaotaviwtn

Xéveka, X.M., Baolkn kateuBuvaon ¢ kKowvwvioAoyiag tng ekmaideuaong, ABriva, 1989, ekd. Kaotaviwtn
De Queiroz, J-M., To oxoAeio kat oL kowvwvioAoyieg Tou, ABrva, 2000, ekd. Kaotaviwtn

QOwklaAn, M., Tpwapxn-Hermann, B., Kaila, M. (em.), @éuata emypopdwong Kal petekmaidbeuong
ekmaldeuTikwy, ABnva, ekd. Atpamog

Kaila, M., O ekmalSeuTIKOG oTa OpLa TN aldaywyLlknG oxéong, ABrva, ekd. Atpamnog Mavog, K., Mdavou,
I., Mavou, B., H cupBouleutikn otnv eknaidsuon, ABrva, ekd. Atpamog ZavBako, I., Katka, M., To
SnuLoupykng emiAuong mpoBAnua, ABiva, ekd. Atpamnog

Xatlnyswpyiov, I., 'vwBL to Curriculum, ABrva, €kd. ATparmog
Pamtng, A., Pamtn, A., Mabnon kat dtdaokaAia otnv emoyn thg mAnpodopnaong, ABrnva, ekd. Atparmoc

Makpakng, B. (emy.), Négg texvoloyieg otnv ekmaibeuon Kal otnv ekmaidsuon amnod andotacn, ABnva,
€kS. Atpamog

Xapng, K. M., Netpouhdkng, N. B., Ntkddnuog, 2. (emiy.), Zuvexllopevn eknaidsuon kot Stafiov padnon,
ABnva, ekd. Atpamog.
About intercultural / multicultural education

Movada Empuopdpwong AlamoAltiopilkng Emkowwviog kat Aywyr, Exkmaideuon kol SLAMOALTIOULKN
gmkowvwvia, ABnva, 1997, ekd. Gutenberg.

Frewpyoylavvng, M., Oépata AlamoAtlopikng Eknaibeuong, ABrva, 1999, k6. Gutenberg Katowkag, X.,
MoAitou, E., EKTOC «Ttaéng» to «Sladopetikor»;, ABriva, 1999, ekd. Gutenberg Cummins, J., TautoTNnTEG

umo Slampayudteuon, 2n ékdoon, ABrva, 2003, ekd. Gutenberg .

Aapavakng, M., H ekmaidguon twv maAlvwootouvtwy kat aAdodanwv padntwv otnv EAAGSa, ABnva,
2001, ekb. Gutenberg .

Modgil, S., Verma, G., Mallick, K., Modgil, C. (eds), MoAumoAttioptkry Ekmaidevon, ABnva, 1997, k6.
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6.2. CHECKLISTS
Some useful checklists for all the observation sessions:

6.2.1. OBSERVATION LIST ON MICROTEACHING

Kévrpo Elinvikod IMoltiopod - Hellenic Culture Centre
Exnaidevon, I'’dooa kot Ioiiticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

A __ 7 40 ANANA AN . A0 T __°_ N4 ANANA AUV ___ . N __

®UANo Napatipnong Mikpodidaokaiiog

4_W 71 AN

val

oxL

‘Eyve adoppnon He KataAAnAo tpono;

EruAéxBnkav kat Statunwbnkav oL ctoxol tou oxediou pabnuatog

KataAAnAa;

EnetelxBnoav oL oToX0L TNG HikpoSidaokaAiog;

EruAéxOnkav katdAAnAa uAikd Stdaokaliag;

EruAéxOnkav KatdAANAeg TeXVIKEG Kal péBodol SibaokaAiog;

TnpnBnkav ta Xpovika meplbwpla;

0 81bdaokwv/ n S16AcKoUCA KATEXEL TO YVWOTLKO AVTIKEIpEVO o€ Babog;

0 dubdaokwv/ n lbdokouaoa eixe KAtAAANAN cupnepLdopd Kal

natdaywylkn otaon;

Elxav AndBet unmtoyn diadopa mbava nmpoPAnpata Kot SUCKOALES ;

ErAUOnKav pe katdAAnAo tpomo mibava npofAnpata kot SUGKOALEC ;

To ox£610 tg MikpodidaokaAiag NTav cUVOALKA KATAAANAO;

H atpoodatpa otnv Tagn Kat n cuvepyaoia Letafd Twyv Hadntwv Atav

KOAN;

OVOUATENMWVUHO SLEACKOVTOG/ SLEAOKOUGOG «euveveeecvecverieete v v s

OVOUOTEMWVUUO AELOAOYNTH] / “TPLOC ceeverreveeereeeeeereeereereeesesseeveaereaesnasenens
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6.2.2. LIST OF TEACHERS’ SELF-EVALUATION

®DYANO AYTO-AZIOAOINHZHZ (1)

OEMATA EPQTHMATA NMAPATHPHZEIZ
NMAPATHPHZHZ KAGHIHTH
OMOIOTENEIA - 'Htav éva ooLOYEVES TUAMQ

- Av OYL, WG QVTLUETWIILON TNV OVOLOLOYEVELQ;

- TiuBa punopoloape va KAVOUHE aKOUN YU auto;

PYOMO?Z KAI NOPEIA

- 'Htav éva «kalo» i éva «adlvato» TUANQ;

IXEAIOY - Nwg StadopomoliBnke o apxLKOC OXESLOOUOG

MAGHMATOZ AOyw autoU; Ti éyve aAAlwg; Ti Sev £ylve
KoBoAou; TL TPOOTEDNKE;

NAPATQrH - MiAnoav apketd oL padnteg; Oloy;

MNPOMOPIKOY AOroy
MAOGHTQN

- Nolog eixe peyahltepn SuokoAia va AROEL;

NAPAITQrH
MNPOMOPIKOY AOroy

- MoV avaykdotnka/mapaclpdnka va LAdw Lo

TIOAU eyw;

KAGHIHTH - Mw¢ oKEPTOopaL VO OVTLLETWITIOW OUTO TO
onueio;
YAIKA - Eddppoco 0.0KAOELG e KAPTEG-YAWOOLKA
AIAAZKANIAZ(1) mayvibia;
- Mow; Noéoa;
- Nwgnnyay;
YAIKA AIAAZKAAIAZ - Eixa

(2)

dwroypadieg/okitoa/video/BIPAla/kKacéTeg
AXoU/aCKAOELC Ao TO TETPASLO ACKAOCEWY;
- Tieiboug aoknoelg Kal Tt eldoug UAIKA evTomLoa

OTL pag Aelmouy;
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MEO®OAO2
AIAAZKANIAZ (1)

‘Ekavol KATL VEOD, TIoU yLa tpwth $opd To

ebappolo;
Nwg mrye;

ME@OAOS
AIAAZKANIAS (2)

TLnpénel va mpooefoupe o’ autod to eninedo;

ANATPO®OAOTHzZH
AMNO MAGHTEZ

Elxe kamolo¢ padntng pia 16éa yla to pabnua

TOU HoU PAvVNKe XpAOLUN;
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OYAAO AYTO-AZIOAOIMHZzHZ (2)

OEMATA
NAPATHPHZHZ

EPQTHMATA

MNAPATHPHZEIZ
KAOHIHTH

2XEAIO MAOHMATOZ
- AOOPMHZH

‘Ekava «léoTapa» TPLV To VEO OTOLXELD
(kelpevo, ypappatikn, KAT);

Nwe; Nwg mrye;

2XEAIO MAOHMATOZ
- ‘NEO ZTOIXEIO’

MNwg £kava TNV mapouaciacn Tou VEou

oTolxeilou;

2XEAIO MAOHMATOZ

Mwg €kava TNV TPAKTLKN €EA0KNON;

— ‘NPAKTIKH - TiLeiboug aoKNOELG Eylvay; (UNXAVLKEG N

EZAZKHIH’ KOTEUBUVOUEVEG ] EAEYXOLEVEC I TILO
eA\elBepec...;)

NAPATQrH - MiAnoav ot pabntég; Nooco; MNou

MNPOMOPIKOY AOIoy
MAGHTQN

aKpLBWG;
Mou ta miyav kaAd; Moo sixav

SuokoAiec;

NAPATQrH nNPAMNTOY

Eypagav ot padnteg; T

AOroY MAGHTQN - Nwgnayay;
KAAAIEPTEIA - MMoleg g€LotNnTeg KA LepynOnkay;
AEZIOTHTQN - Me ToLEG lOKNOELG;

KAIMA ZTHN TA=zH

Nwg;

Yriipxe xoAGdpwaon, «avaoec» oto uadnua;

ME©OAOS
AIAAZKAAIAS (1) -
TYnol
APAITHPIOTHTON

TLTUMOL AOKAOEWV EyLvaV; (OTOULKEG, OF
{euyaploa, os OUAdEG, ue OAN TNV TAEN;)

MNwg mRyay;

ME@OAOZ
AIAAZKAAIAS (2) -

YTpxov 6To HABnUa MOALTLOTIKA
otolxeia; Mola; Me mola eukalpia;

MUAACOLE yLa TNV eMKaLPoTnTa; Nou;
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FAQZZA KAI
NOAIZTIKA ZTOIXEIA

MEOOAO2
AIAAZKANIAZ (3) -
ENIKOINQNIAKEZ
APAZTHPIOTHTEZ

Atdata emukovwviako Ae€loyLo; MNa

TIOLEG ETILKOLVWVLOKEG TIEPLOTACELG;

EAEMXOZ - MNwg ywotav n ‘eé€taon’ Twv 0oKNCEWVY
AZIONOTHzH TIOU €0V yla TO OTiTy;

EAEMXOz - MNwg ywotav n emavainn tou
AZIONOTHzZH Ae€lhoyiou; Tou kelpévou; Tng

VPOUUOTIKAG;
TLMPETEL VA KAVOUE YL TLG

enavaAnPeLg;
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6.2.3. LESSON OBSERVATION LISTS

LESSON OBSERVATION LIST (A): CLASS MANAGEMENT

OYAANO NAPATHPHZIHZI MAOHMATOZ (A) : AIAXEIPIZH THX TAZHZ

1. H atpoodaipa ATav OTIKN Kot LT PXE NAI (0)4 MEPIKEZ OOPEX
Ak oxéon avapeoa oToug LadnTEg Ko

otn daokala pEoa otV TAEN.

2. O 0TOX0G TOU padnpatog nrav EEkaboapog NAI OXI MEPIKEZ QOPEX
OTOUG HaOnTEG.

3.'0OAgg oL 08nyieg NTav Eekadapsg. NAI OXI MEPIKEZ QOPEX
4. KaBg podntr¢ CULUETELXE EVEPYA KATIOLOL NAI OXI MEPIKEZ QOPEX
otyun.

5. O paOntég £€6eLav evéLadépov yla To NAI OXI MEPIKEXZ ®QOPEX
paénuo.

6. OL LOONTEG CUMMETELXOV EVEPYA OTO NAI OXI MEPIKEZ ®OPEX
paénuo.

7. H daokdala evémAeée oto HABnua Toug NAI OoXl MEPIKEZ OOPEZ
naOnTikou g padntég.

AV VOLL, |LE TIOLOV TPOTO;...cerennarecsunns

8. Ta UAIKA Kall oL SpacTtnpLlotnTeg pabnong

ATav KatdAAnAa pe Baon:

A. 10 entinebo NAI oxl MEPIKEZ OOPEX
B. to evbiadépov NAI OXI MEPIKEZ ®OPE2
I. Toug oTtod)XOoUC

9. H SaoKAAa OpLOE OMOSOTIKEG OUASEG NAI (0)4 MEPIKEZ OOPEX
paéntwv

10. O puBpud¢ Tou paBRpATOC HTAV NAI (0)4 MEPIKEZ OOPEX
KatdAAnAog

11. YrpXe motkiAia oto padnua NAI ()4 MEPIKEZ OOPEX
12. O xp6vog optAiag TG Saokalag ATov NAI (0)4 MEPIKEZ OOPEZ
oWOoTOG
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13. H 616pOwon Twv Aabwv Atav cwoth NAI ()4 MEPIKEZ OOPEZ
14. H aokAAa £€6WoE LKOWOTIOLNTLKA NAI 0)4 MEPIKEZ OOPEZ
nAnpo¢apnon otoug LadnTEG ya TV

andédoon Toug

15. YpXe anodoTikA emKowwvia péca NAI (0)4 MEPIKEZ ®OPEX
otnv Taén

16. H SaokdAa Xxpnoiuonoinoe Otk nieon NAI (0)4 MEPIKEZ ®OPEX
17. H daokdAa €8ve Ladopeg epyacisg Kal NAI (0)4 MEPIKEZ OOPEX
8paOTNPLOTNTEG OXETIKEG LE TOUG LAONTEG

18. To paBnua npoxwpnoe cuudpwva pe tov | NAI (0)4 MEPIKEZ ®OPEX
OXESLAOMO.

19. H daokaAa KatapePE VoL AVTLHETWITIOEL NAI OXI MEPIKEZ QOPEX
KAOe €i6oug MPOBANHOL KO TLTOALTLOLKEG

nopeEnynoeLg (v aUTEG Ut PXOWV).

20. H SaokaAa XpNOLLOTOLNCE TOV TOVO TNG NAI OXI MEPIKEZ QOPEX
b wvn¢ TNG ANMOTEAECUATIKA.

21. Tevika, n Slaxeipion tng Tagng Rrav NAI OoXI MEPIKEZ OOPEZ

AMOTEAEGHATIKN
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Kévrpo Eldnvikov ITomtiopot - Hellenic Culture Centre
Exnaidevon, Ndooa kat Ilolimiouos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

Acarinrm 1R 104U AAvva 1R Narionv St 1M4U Athane (Crvooca

®YANO NAPATHPHIHI MAGHMATOZ (B) : ANANTY=H AEZIOTHTQN

tal (2AM 210N

ANIZTA ZHMEIQN

MAPATHPHZEIZ

Elvou ekaBapol oL yeviKoi oToO)OL;

Eivauw §ekaBapo motol givat oL
TPWTOPXLKOL GTOXOL KOlL TTOLOL OL

SeutepeVOVTEG;

Eival oL otd)oL Tou KABe otadiou Kal TnG
KGOe SpactnpLotntag ekabapol o

£0€Va KOl OTOUG HaBNTEC;

‘EXelg emwvonoeL AUoeL o€ TuBava

npoBARpaT;

Yrapyxet MowiAia kot looppornia otig

SpaotnpLlotnTEC;

Ynapyxet MowiAia kot looppornia otig

OOKNOELS SLavtidpaong;

Mnopeic va evtonicelg otolyeia mouv
AMOSEIKVUOUV TNV £viagn Twv

LKAVOTATWV;

Zuudwveig LE TNV OELPA TWV

Spaoctnplotntwy;

Elvo KatdAAnAa ta Keipeva Ko 0 AGyog
TLOU XPNOLLOTIOLOUVTOL A0 E0EVA 1) TO

BLBAio;
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Eivat to UAKO KatdAAnAo yLa toug

EMUAEYHEVOUG GTOXOUG;

OL §paoTNPLOTNTEG IOV £XOUV
oxedlaotel N eTAexTel, eival
KOTAAANAEG yLa TV avantuén tTwv

defotntwy;

Eivou £ekaBapog 0 oXeSLACHOG TWV
otadiwv Tou padnpartog; To padnua
aKOAOUOEL TO HABNUa TO OXESLO TV

TPLWV oTtadiwy;

Ynapyxet nAnpodopnon 6cov adopd tn

Slayxeiplon twv defLotTwy;

TL LOTEVELG yLa TNV XPOVIKNA €vtagn

KaBe SpactnpLotntag;

Feedback otn yAwooa & feedback otig

6e§10tnTEG/OTO TMEPLEXOUEVO

Nwg yivetat o £éAeyxog TG padnong

Ko/ TG KaTtavonong;

Eivat ta UALKA Kol oL §pacTtnpLOTNTES

KATAAANAEG yLa eVAALKOUG LaBnTig;

Eival LKavoTmoLnTIKA N TPoco)n mou
Sidetau otn SLadikacia Kal oto

amnotéAecpa;

Tuvouieig yia to pubuod tov padiparog;
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6.2.4. LESSON PLAN GENERAL FORM

Form of Lesson Plan

General Lesson Plan for teaching (Greek as) a foreign language

T =teacher / S = students

Phases of

learning

Activities

Social form

Media/

materials

Aim of Time (min)

activity

EUROLTA lesson observation session 2013-2014
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