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1. GENERAL INFORMATION

1.1 INTRODUCTION TO EUROLTA

EUROLTA (European Certificate in Language Teaching to Adults) is an internationally recognized
qualification for those who wish to teach modern languages to adults. It is recognized by all member
organizations of the ICC — the International Language Association and guarantees that the holder of the
qualification has acquired a high level of proficiency in teaching of a foreign / second language to adults.
The training programmes offered under the EUROLTA scheme reflect a modern approach to language
teaching and teacher training. The certification process is based on the evaluation of a dossier containing

samples and documentation of the teacher's work.

1.2 THE ICC EUROPEAN LANGUAGE NETWORK

Some basic info on the ICC — the International Language Association and its partners, the Eltacs Project

and the EUROLTA Scheme are going to be presented in the following chapters.

1.2.1. WHAT IS THE ICC-THE INTERNATIONAL LANGUAGE ASSOCIATION

“1CC

the international Iananane assnciatinn

The ICC ( www.icc-languages.eu ) registered as the International Certificate Conference e.V., is an

International Non-Governmental Organisation (INGO), member of the Professional Network Forum at
the ECML (European Centre for Modern Languages) and of EUCIS LLL (European Civil Society Platform
on Lifelong Learning), whose aim is to promote and improve the learning and teaching of languages in
adult education through joint developments and the good practice of its members. It promotes and
facilitates the training of teachers as a means of improving the quality of language teaching in the
member organisations and in order to pool expertise in the further development of the EUROLTA
scheme.

In 2016 16 major adult education organisations from 15 European countries are members of the ICC. In

Greece the PALSO, Panhellenic Federation of Foreign Language School Owners is a member.

The ELTACS project (European Language Teachers Assessment and Certification Scheme) is a


http://www.eurolta.eu/

dissemination project funded by the European Commission as a part of the Education and Culture DG

Lifelong Learning Programme. ( http://www.eltacs.eu/)

Aims of the ELTACS Project:

e To update and disseminate the existing European Certificate in Language Teaching to Adults:
EUROLTA

e To carry out needs analyses and surveys of current language teacher training

e Toinitiate an innovative teacher training scheme which complements the existing training model as

EUROLTA certification for teacher trainers

The EUROLTA scheme encompasses:
e The EUROLTA framework: A set of curricular principles and guidelines

e The EUROLTA international procedures: Common standards regarding roles and responsibilities of all
actors at international, national and individual course levels.

It addresses three levels of implementation:

e At an international level: principles and procedures
e At a national or institutional level: working rules and modes of delivery

e At an individual trainer level: continuous professional development and benchmark opportunities

through national and international networks.


http://www.eltacs.eu/
http://eurolta.eu/
http://eurolta.eu/
http://eurolta.eu/
http://eurolta.eu/

1.2.2. MEMBER ASSOCIATIONS

The ICC has more than 40 member organizations from several European Countries collaborating with it.

For the complete list of all member associations: http://www.icc-languages.eu/member-organisations

Member organisations in several countries:

Organization

Bulzari e European Centre for Education and Training
ulgaria

Czech Republic e University of West Bohemia

e Deutscher Volkshochschul Verband
Germany e MONDIALE-Testing GmbH

e Panhellenic Federation of Foreign Language
School Owners

I Finland e  Turku University of Applied Sciences
|
E—

Greece

Morocco e Moulay Ismail University

Netherlands e TELLConsult

e Folkeuniversitetet Adult Education Association

I I Peru e UK Vivential
M Serbia e St. Nicolas School

e Bern University of Applied Science
e Flying Teachers
e Hotelfachschule Thun

Switzerland


http://www.icc-languages.eu/member-organisations
http://www.icc-languages.eu/member-organisations/bulgaria/96-bulgaria
http://www.icc-languages.eu/member-organisations/czech-republic/97-czech-republic
http://www.icc-languages.eu/member-organisations/finland/99-finland
http://www.icc-languages.eu/member-organisations/germany/101-germany
http://www.icc-languages.eu/member-organisations/greece/102-greece
http://www.icc-languages.eu/member-organisations/morocco/103-morocco
http://www.icc-languages.eu/member-organisations/netherlands/104-netherlands
http://www.icc-languages.eu/member-organisations/norway/105-norway
http://www.icc-languages.eu/member-organisations/peru
http://www.icc-languages.eu/member-organisations/serbia/108-serbia
http://www.icc-languages.eu/member-organisations/switzerland/109-switzerland

e  MIGROS Club Schools

I Sweden e Folkuniversitetet

I

N L United Kingdom e University of Westminster
| | NS

United States e EuroCsys

The EUROLTA accredited centres:
http://eurolta.jimdo.com/eurolta-centres/
BULGARIA

LT

European Centre for Education and Training (ECET)

Contact: Mr Boian Savtchev
135, Knyaz Boris | St.
1000 Sofia
Bulgaria
Tel: +359 2 988 4220
Fax: +359 2 981 1474
Email: ecet@dir.bg
wwg.ecet.bg
\

Helping People In Need

SSIST NET

Assist Net EOOD

Contact: Ms Slavina Lozanova

Managing Director

19, Tsar Asen Str. App.3

1000 Sofia

Bulgaria

Tel: ++35929810051
++35929890047
++359889139846

Email: assist net@abv.bg

slavinal@abv.bg



http://www.icc-languages.eu/member-organisations/sweden/110-sweden
http://www.icc-languages.eu/member-organisations/united-kingdom/111-united-kingdom
http://www.icc-languages.eu/member-organisations/united-states/112-mexico-and-united-states
http://eurolta.jimdo.com/eurolta-centres/
mailto:ecet@dir.bg
http://www.ecet.bg/
mailto:slavinal@abv.bg
mailto:slavinal@abv.bg

http://www.assist-net.eu/
CZECH REPUBLIC

ZAPADOCESKA
> UNIVERZITA
V PLZNI

University of West Bohemia

Contact: Ms Jana Cepickova
The University of West Bohemia
Univerzitni 8

306 14 Plzen

Czech Republic

Tel: 0042 0603949022

Email: jcepicko@ujp.zcu.cz
WWW.Ujp.ZCU.cz
WWWw.ujp.zcu.cz/projekty

FINLAND

S’

TURUN AMM AT TIKORK EA KOURU
TURKU URIVERSITY OF APPFLIED SCIENRCES

Turku University of Applied Sciences
Language Centre

Contact: Ms Marjo Joshi, MA
English Language and Communications

Lemminkaisenkatu 30, room B316
20520 Turku, Finland

Tel.: +358 40 355 0378

Email: marjo.joshi@turkuamk.fi
www.turkuamk.fi/kielikoulutuskeskus

GERMANY

Bayarischer bvv

\olkshochechuberband e\
Bayerischer Volkshochschulverband e.V.

Contact: Ms Gudrun Wenzel

Tel:+49 89 5 10 80 23

Email: Gudrun.Wenzel@vhs-bayern.de

Find out more EUROLTA Teacher Training on the BVV EUROLTA website

GREECE

KENTPO EAAHNIKOY
NMOA|TIZMOY
L
www.hcc.edu.gr

Hellenic Culture Centre


http://www.assist-net.eu/
mailto:jcepicko@ujp.zcu.cz
http://www.ujp.zcu.cz/
http://www.ujp.zcu.cz/projekty
http://eurolta.jimdo.com/
http://www.turkuamk.fi/kielikoulutuskeskus
mailto:Gudrun.Wenzel@vhs-bayern.de
http://www.eurolta-bayern.de/

Education Language and Culture

Contact: Ms Ifigenia Georgiadou

Director

2-4 Argyrokastrou str., 11362, Athens, Greece
Tel: (0030 2105238149 and (0030) 6944105484
Fax: (0030) 2108836494

Email: ifigenia@hcc.edu.gr

www.hcc.edu.gr

LITHUANIA

VALSTYRES INSTITUCLIY XALEY CENTRAS
FURMIC SPAVICT LANGLHAGE CFNTRI

Public Service Language Centre, Lithuania

Contact: Ms Audroné Auskeliené
Vilnius St 39/6

LT-01119 Vilnius

Lithuania

Tel.: +3705 2120 291

Fax: 43705 2120 370

Email: direktore@vikc.lt
http://www.vikc.It/?lang=en

Lietuvos Kalbu Pedagogu Asociacija,Lithuania

Contact: Ms Egle Sleinotiene
Didlaukio gt. Nr. 49

LT-08303 Vilnius

Lithuania

Email: lkpa.informacija@gmail.com
www.lkpa.uki.vu.lt

MEXICO & UNITED STATES

EUROCSYS

Educadion for Apphcabion

EuroCsys - Education for Application

Contact: Claudia Schuhbeck
Tel.: 449 113 8087

Email: info@eurocsys.org
http://eurocsys.org



mailto:%20ifigenia@hcc.edu.gr
http://www.hcc.edu.gr/
mailto:direktore@vikc.lt
http://www.vikc.lt/?lang=en
mailto:lkpa.informacija@gmail.com
http://eurolta.jimdo.com/
mailto:info@eurocsys.org
http://eurocsys.org/

Main contact office and address
Centro Comercial Plaza Kristal. Mezz. 13
Aguascalientes, Ags 20250, Mexiko

EuroCsys EUROLTA centre
Universidad Tecnologica Cancun
Carretera Cancun-Aeropuerto
Km.11.5, Mz. 5, Lt 1, SM 299
77565 Cancun, Q.R., Mexiko

ROMANIA

University of Pitesti

Contact: Dumitru CHIRLESAN

110040 Pitesti Str. Targul din Vale, nr.1,Arges, Romania
Tel.:+40 248 222 260 / +40 722 551 834

Fax:+40 248 222 260

Email: dchir@gie.ro
http://www.upit.ro/

SWITZERLAND

klubschule

Migros-Genossenschafts-Bund,
Koordination Klubschulen / Freizeitanlagen

Contact: Ms Margrit Stutz-Hasler

Leiterin Ausbilderinnen/Ausbilder

Tel: 0041(0)44 277 20 34

Email: margrit.stutz@mgb.

More information about training courses can be found > here

XFHING TEACHERS®

Flying Teachers

Contact: Sue Wood
Universitatsstrasse 86
CH-8006 Ziirich

Tel. +41 (0) 44 350 3344

10


mailto:%20dchir@gie.ro
http://www.upit.ro/
mailto:margrit.stutz@mgb.ch
http://www.klubschule.ch/Angebote/Ausbildung-fuer-Ausbildende/Angebote-fuer-Sprachkursleitende/SVEB-EUROLTA-Zertifikat
javascript:;

Fax: +41 (0)44 350 3345
Email: office@flyingteachers.ch
www.flyingteachers.com

UNITED KINGDOM

222 University of Westminster
University of Westminster
Contact: Rob Williams

Department of Diplomacy and Applied Languages
309 Regent Street

UK- London W1B 2UW

Tel: +44 20 7915 5486

Mobile: +44 776 32 18 498

Email: r.williams04@westminster.ac.uk
www.westminster.ac.uk

1.2.3. WHAT IS THE HELLENIC CULTURE CENTRE

The HCC is a non formal education organisation specialised in teaching Greek as a second and as a foreign
language. It started off in 1995 on lkaria Island, Aegean Sea, where it functioned with great success for
ten years, holding one of the first International Summer Schools for Greek in Greece, with Greek courses,
cultural activities and teacher training for teachers of Greek as a foreign language. In 2005 it continued
its actions in Athens, where it is now based, and has also been operating in the Greek island of Lesvos
(from 2005- 2013, in cooperation with the local non-profit organisation Aeolis) and abroad in Brussels,

Berlin, Milan, Barcelona, Istanbul, and Larnaka, Cyprus (for the teacher training seminars).

HCC now organizes the International Summer School for Greek Language and Culture at the island of
Santorini (Thira) since 2014. It also develops cultural activities and initiatives, mainly in the area of cultural
tourism. Its aim is to sensitize and mobilize the citizens of Santorini towards developing and promoting

the Greek language and culture worldwide, and to promote language learning and teaching.

HCC offers teacher training on Didactic Methodology, courses on Intercultural Education, and on Adult
Education. Nearly all HCC's training programmes are offered online and face to face. The staff of the HCC
are experienced and specialized teachers (philologists, linguists, translators) as well as special associates
(lawyers, economists, social anthropologists, sociologists, political scientists), who work within the
teaching and research field. The HCC cooperates with relevant organisations in Greece and abroad and

participates in national, European and International projects as well.

HCC is an exclusive provider of high quality Greek courses and cultural activities, it helps its students,
both language learners and trainee teachers, to enjoy the learning process and vouch for professional as

well as personal development.
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mailto:office@flyingteachers.ch
http://www.flyingteachers.com/
mailto:r.williams04@westminster.ac.uk
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It cooperates with relevant organizations and Universities in Greece and abroad and participates in

national, European and international projects like:

SuN.Com: http://www.sun-languagecommunity.eu/

GLOSSA 1 and Glossa 2: www.ellinikiglossa.eu

Listening to Cultures: http://www.hcc.edu.gr/en/component/content/article/266

Cross Cultural Friends: http://www.hcc.edu.gr/en/component/content/article/213

Foreign Language Trainer for Mother

http://www.hcc.edu.gr/en/component/content/article/210

ORIENTATION: http://www.intercultural-orientation.eu/

Montessori Methodology in Language Teaching: http://www.mmlt.eu

Metoikos: www.metoikos.eu

M-LANG: http://www.histproject.no/node/903

Learning to Learn by Teaching : https ://moodle.unitus.it/progetti/

Tongue:

Ifigeneia Georgiadou, the founder of HCC and Myriam Fischer, Eurolta Master Trainer and ICC-

International Language Association Auditor, Athens, October 2011

12


http://www.sun‐languagecommunity.eu/
http://www.ellinikiglossa.eu/
file:///C:/Users/HCC/Documents/ΚΑΘΗΓΗΤΕΣ/ΣΕΜΙΝΑΡΙΑ%20ΚΑΘΗΓΗΤΩΝ/ΣΕΜΙΝΑΡΙΑ%20ΚΕΠ%202015-2016/Eurolta%20assessment%202016%20Apr/www.ellinikiglossa.eu
http://www.hcc.edu.gr/en/component/content/article/266
http://www.hcc.edu.gr/en/component/content/article/213
http://www.hcc.edu.gr/en/component/content/article/210
http://www.intercultural‐orientation.eu/
http://www.mmlt.eu/
file:///C:/Users/HCC/Documents/ΚΑΘΗΓΗΤΕΣ/ΣΕΜΙΝΑΡΙΑ%20ΚΑΘΗΓΗΤΩΝ/ΣΕΜΙΝΑΡΙΑ%20ΚΕΠ%202015-2016/Eurolta%20assessment%202016%20Apr/www.metoikos.eu
http://www.histproject.no/node/903
file:///C:/Users/HCC/Documents/ΚΑΘΗΓΗΤΕΣ/ΣΕΜΙΝΑΡΙΑ%20ΚΑΘΗΓΗΤΩΝ/ΣΕΜΙΝΑΡΙΑ%20ΚΕΠ%202015-2016/Eurolta%20assessment%202016%20Apr/https%20:/moodle.unitus.it/progetti

1.3 AIMS AND UNDERLYING CONCEPTS IN THE EUROLTA FRAMEWORK

A key element in the delivery of quality language teaching is the qualification of teachers. The ICC -
International Language Association recognises that many teachers of languages engaged in the field of
adult education look for opportunities to advance in their profession. They often do not have the
possibility to gain certification for the tasks they are fulfilling. The ICC - International Language Association
maintains a competence-based framework for language teaching, which allows teachers to plan and track
their professional development in an international context. The framework also enables participating
institutions to qualify and certify their teachers’ proficiency using a common frame of reference, which
cuts across educational sectors and national boundaries.

The EUROLTA Framework defines objectives and aims for teacher training as well as assessment criteria
for certification at two levels. These two levels are described below. EUROLTA allows teachers to gain
certification of their language teaching competence within one national or institutional context which is
transferable to other contexts both nationally and internationally. The EUROLTA Framework thus sets

standards for quality teacher training for language teachers.

M (xaveva Béua) - ifigenial X | @ Glossa2 E-learning

&€ & C # [ wwwactione-learn.eu/glossa2/admin_paragraph.php e GE @O =
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1.4 FAQs REGARDING EUROLTA
»  Certificates/ Diplomas that can be obtained

A EUROLTA Level One Certificate is the first (lower) degree of EUROLTA qualification for teachers of
languages to adults. The Level One Certificate certifies the holder’s ability to plan and deliver classes of a
set study programme and recommended teaching resources within a certain institutional context as well
as to reflect on one’s performance and that of one’s peers. The Level One Certificate is a Europe-wide

recognized qualification in the adult language education.

The EUROLTA Level Two Diploma is the second (upper) level of competence in the teacher training
programme defined in the EUROLTA framework. The Diploma is a suitable in-service qualification for
teachers of languages to adults. EUROLTA Diploma level language teachers are typically those entrusted
with an extended range of tasks, including, for example, the adaptation of a general course framework
and materials to the needs of specific target groups. In addition, they are able to provide guidance for
other, less experienced teachers within the context of her/his course. They are also familiar with common

managerial tasks related to the provision of language courses.

The EUROLTA Certificate on “Online Language Teaching to Adults” is a Level 1 degree of EUROLTA
qualification specialized in online learning and teaching a language to adults. The Certificate on “Online
Language Teaching to Adults” certifies the holder’s ability to plan and deliver online lessons of a set study
programme and recommended online teaching resources within a certain institutional context as well as
to reflect on one’s performance and that of one’s peers. The Certificate on “Online Language Teaching to

Adults” is a Europe-wide recognized qualification in the adult language education.

>  Benefits of the certificates/ diplomas

- EUROLTA is an international programme designed specifically for foreign language training in adult
education, offering teachers ongoing professional development with benchmarking opportunities
through national and international networks.

- It enables teachers to gain certification and recognition of their language teaching competence within
one national or institutional context which is transferable to other contexts (national and international).
- It offers a clear advantage to those wishing to work in different national environments as the
qualification is recognized by organizations operating in a number of European countries.

- EUROLTA sets standards for quality teacher training using portfolio-based assessment, learner-centered

14



methodology in practical and flexible training/teaching contexts.

In short terms, the benefits are :
e Practical and flexible training related to the trainee’s own teaching context A qualification open
to teachers of all languages to adults
e Portfolio-based assessment

e Programmes that are based on the principles of the Common European Framework of Reference

for Languages (Council of Europe)

e A learner-centred methodology based on reflection on one’s own practice An internationally

recognized and monitored qualification

> How to obtain a Certificate on “Online Language Teaching to Adults”

The holder of a EUROLTA Award (Certificate) on “Online Language Teaching to Adults”

will attend and participate actively in a 150 hour teacher training course offered by the Hellenic

Culture Centre through the modality of online learning.

S/he should demonstrate the knowledge and skills necessary to plan, deliver and evaluate online
language learning lessons following a set course programme within a given institutional context, selecting
appropriate materials and dealing with the needs of groups and individual learners online.

The holders will also demonstrate the ability to reflect on their own practice and take responsibility for
their further development as language teachers.

The trainees will submit a Certification Dossier with evidence upon which assessment and certification is

based. (Check details in the chapter: EUROLTA certification).

The EUROLTA Certificate “Online Language Teaching to Adults” is a suitable qualification for teachers
who want to expand their teaching experience to online teaching and learning. Even teachers with
experience in online teaching may benefit because the EUROLTA approach is based on reflection on
practice. Experienced teachers who complete the course can therefore both obtain a recognised

qualification and develop their professional competence further.
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1.5 OVERALL AIMS OF EUROLTA ONLINE TEACHER TRAINING

The overall aim of the online teacher training programme is to increase competence in language
teaching and to support trainee teachers to become aware of the specific issues and processes involved
in learning and teaching a foreign language online in a non- formal context. Trainees will gain
confidence to use virtual learning environments with ease and develop skills in managing online
learning processes in order to facilitate learning, encourage collaboration as well as independent

learning. In particular, trainees will

- develop awareness of socio-cultural and intercultural issues involved in language learning and

integrate this knowledge in their online teaching,

- recognize and reflect the characteristics of learners with their individual learning styles, motivation,

aims and needs, and take these into consideration in their online course design and delivery,
- understand the different skills required in managing processes in a virtual learning environment,

- acquire a repertoire of online teaching skills, techniques, and tools, and develop the ability to make

judgments as to when and how to use them,

- develop the ability to make choices with regard to teaching/learning materials and to adapt or

supplement them to cater for the specific needs of groups and individual learners,

- develop observation and analytical skills in order to evaluate the teaching and learning process in the
online classroom, and to become aware of their own strengths and weaknesses in different areas of

knowledge, skill and expertise,
- learn to plan in the short-term as well as in the long-term,

- learn to understand the context of their teaching and acquire a clear view of what their

responsibilities towards the learners are as defined by the institution they are teaching in,

- develop an understanding of online collaboration and develop learning tasks to encourage

collaboration,

- develop a cooperative attitude both in relation to their learners and their colleagues,
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- make use of the support and resources available to the teacher (online resources, reference
materials, colleagues, communities of practice, etc.) as well as the resources available for further self-

development beyond the training programme.
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1.6 METHODOLOGY AND APPROACH OF THE EUROLTA ONLINE TEACHER TRAINING

The methodology and approach in the training reflects the overall aims stated above. In particular the
training adopts an online learning approach that combines synchronous collaboration online (among
trainees as well as between trainees and tutors) and asynchronous self-directed learning. Through
awareness raising tasks, experimentation, reflection, adaptation and transfer of training contents to
their teaching situations, the trainees develop their online teaching competence. They also learn how to

continue their professional development after the training period is over.

The training programme reflects the general ethos of EUROLTA training courses which consists of a
learning by doing and reflecting approach. Taking the “flipped classroom” idea, the participants read
theoretical documents individually followed by active discussions as a group. In order to facilitate
effective collaborative learning, the training programme involves the trainees in the facilitating process.
It is characterized by a cooperative learning style and provides trainees their theoretical knowledge
about online language learning, online course design and course delivery. The training programme
encourages trainees to reflect their progress including feedback on their learning experience, problems
encountered and issues that may arise during the training. The training programme integrates practical
activities and the observation of teaching/ learning and subsequent analysis. It also provides trainees
with the appropriate techniques for giving and receiving feedback as well as opportunities for self-

assessment, peer - and tutor — assessment. Furthermore, the trainees evaluate the training programme.
TRANSPARENCY OF OBJECTIVES

Contents, objectives and assessment criteria for certification are clear to the trainees throughout the
training period. This allows them to participate actively in the shaping of their personal training
programme. Trainee’s ePortfolios — supported by the training course and institution — play a key role in

this respect.
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2. EUROLTA TRAINING PROGRAMME “Online Language Teaching to Adults”

2.1. EUROLTA TRAINER’S PROFILE AND REQUIREMENTS

Applying for a Certificate course on “Online Language Teaching to Adults” pre-requisites

To be a language teacher or a teacher who has at least C1 level in the target language

to be a practitioner language teacher (with or without a formal qualification) or to be a
prospective language teacher

To have access to a language organization which offers online teaching practice opportunities
(if this is not at all possible, the HCC may offer this possibility)

To have access to a language organization which provides them a syllabus, lesson plans and
didactic materials for online lessons (if this is not at all possible, the HCC may offer this
possibility)

To have access to a network of teachers where they can have chances to meet more
experienced teachers

To attend at least 80% of the course programme

Assignments and Learning Procedures

reflection on specific online teaching techniques, activities

focused online class observation (live or video) with subsequent evaluation, at least 8 lessons in
two different levels

observation and analysis of individual online learning strategies and/ or learning styles
observation and analysis of an online adult learner group

analysis of online teaching / learning materials and resources

analysis of the system of the target language to be taught

3 online teaching sequences (with 3 online lesson plans ) conducted by the trainee and
observed by a trainer with subsequent analysis *

Small-scale project work in pairs or groups is to be integrated into course activities. The projects
should centre on observation and evaluation rather than theory-based research. The trainees
should be encouraged to work on projects in pairs or groups

one individual assignment focusing on the area of online teaching

one individual assignment focusing on the area of online learning
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e one individual assighment focusing on the area of Planning and Evaluation

*At least one of these 3 lessons should be attended live by a trainer. This can also be a microteaching
session in a teacher training. The other 2 lessons could be video-recorded. One of the 4 lessons can be
one-to-one.

Skype Emapic Iwvowhia Khon Mpofodi Epyoheia Bonao

Hellenic Culture Centre
TEPIGIOTEPY UTOTTPR QIO TOUG EXTAIDEVTEG 0GK KAl PE

Tolov TpémO

AIBATKAAIA ONLINE.
5 -}

.- Dimitra Fatara

hellenic. culture.centre1

Katerina Alexiou IDIFENEIA MEAEKATH EAniSa Fapaktévn

)
=
= cina Biznashka

0¢ UROOTHPIENC PaBATH

vassia
IKEQ TYEG oTY

rania Kyrkintanou

MapiZa Kaymovpn Sotiria Tziouri

AR © W e T P

EUROLTA online Training 2015-2016
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2.2. EUROLTA TRAINER PERSONAL INFORMATION SHEET

o /_2 KENTPO EAAHNIKOY
@'s’“ MOA|TIEMOY
L
www.hcc.edu.gr

Online oguvaplo KATAPTIONG SLEACKOVTWVY
«H 8ibaokadio Tng eEAANVIKAG w¢ E€vng / SeUtepn yAwaoaoag online
o€ eVNALKOUG HoONTEGH

Aitnon eyypadnc :

Iteilte TtV aitnon syypadng oto Kévrpo EAARViKoU MoAttiopol péow e-mail
(vassia@hcc.edu.gr)

Ovopa:

Enwvupo:

Kog [/ Ka [/

EmayyeApua

ADOM

Huepounvia Mr'evvnong:

Tayubpopikn tevBuvon yla
aAAnAoypadia:

THAEDQNA EMIKOINQNIAZ Y100epod:

Kwnto:

E-mail:

Skype name:




NnQz MAGATE TIA EMAZ;

KataAaBaivw kot arodsyouat ta EN¢:

» To OUVOALKO KOOTOG ToU oegpwvapiou (450 supw) mpénel va kataPAnbel tnv teAeutaia
nuepa eyypadng oto mpoypappa (10 nuepoloylakeg NUEPES TPV nuepopnvia évopéne).
MAnpwuEéG yivovtal pe petadopd xpnuatwyv otov Tpamellkd Aoyaplaouo tou Kévtpou
EAANVIKOU. Oa evnuepwBeite yLa TNV MANPWLI HLETA TNV UTIOBOAN TNG aitnong eyypadnc.

» AKUpWON TG CUMUETOXNAG: ETloTtpodr Tou cuvoAlkol TocoU Twv SI8AKTpwy eival duvatn
HME TNV 0KUPWON TNG CUMMETOXNG TPV oamd TtV TeAsutaio nuepopnvia eyypadng (10
NUEPOAOYLOKEG NUEPEC TPV TNV NUepounvia évapénc). Omoladnmote £€oda peTadopds Twv
XPNHATWV eMLBapUVouV Tov eknaldeudpevo. MeTa tnv teAsutaia nuepounvia eyypadng dev
yivetal emiotpodr) Twv XpnUatwy, aAAd o eknmatdeudpevoc Slatnpel yla £va £Tog to Sikailwua
gnaveyypadng tou oto b8lo N oe avahoya ospvapla £€eldikeuong otn SbaoKaAia TG
eMNVIKAG w¢ £€vng yAwaooag mou Slopyavwvel to Kévipo EAANVIKoU MoAwtiopou, adgou
OUVUTIOAOYLOTEL TO KOOTOC.

» Mwotonoinon EUROLTA Certificate: OL ocuppetéxovteg pmopouv, av emiBupolv, vo
amoktrjoouV to Miotomowntikd EUROLTA Certificate (Eupwmaiko Miotomowntikd Adaokaiog
Mwoowv og EvnAikoug). Itnv mepinmtwon autr to ogpwvaplo Ba mapatabel yia SUo0 HAVES, Kal
ta Sidaktpa Ba auénbouv katd 200 eupw. Mmopeite va anodaciceTe OXETIKA HUE TNV
Mwtomnoinon EUROLTA katd tn SLdpkela Tou ogpvapiou.

nuepounvia uroypadn

Oa pag Atav oAl XpAoLLo av anavioloats oto £EAG:
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KATT)

‘Exete &ibateL n S16axOel online oto mopeABov;

T S18aKTIKN eumelpia €XETE; (MOU KL yLa TOCO XpOvo €xete S16aeL- SL16AOKeTE, mola pabnuara,

Adaokete N €xete 8L6akeL Tn véa eAnVIKA wg E€vn / 8elTtepn yAwooa; Mou; Mo méco Xpovo;

Moo NTav - gival ta BACLKA YOUPAKTNPLOTIKA Twv padntwyv oag; (NAtkia, kataywyr, epyooia,

popdwtLKO eminedo, kKivnTpa, KATT)

Mota SLdaKTika eyxelpidbia xpnotponotioate / XpNOLUOTOLELTE;

TLMEPUEVETE QIO AUTO TO CEULVAPLO;
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3. HCC EUROLTA TRAINING SEMINAR

3.1 TRAINING TIME SCHEDULE AND CONTENT

Duration: 6, 5 months, 150 hours of training

Fees: 650 euro (The fees can be paid in 3 instalments, 225 euro 10 days before the training programme
begins, 225 euro in the middle of the programme and 200 euro 20 days before the end of the
programme).

The training programme “Online Language Teaching to Adults” has been developed and piloted within
the framework of GLOSSA 2 European project, funded by the European Commission

(www.ellinikiglossa.eu). GLOSSA 2 was based on EUROLTA, the contents of which was written by a

EUROLTA Master Trainer. After the end of the piloting phase EUROLTA Teaching Languages Online is
offered by the Hellenic Culture Centre and it is technically supported by the Action Synergy, a Greek

company specialized in e-learning.

The didactic material consists of 14 units and it is uploaded on an online educational platform. The

training programme has 4 phases in 6,5 months.

e 1%t PHASE (4 weeks, 25 hours). The participants study the didactic materials on online teaching
languages according to the time schedule of the training programme. They communicate with each
other and they exchange views on the forum of the platform. They have a weekly synchronous Skype
meeting with their trainers. These are not compulsory but they are strongly recommended so that
trainees meet each other and get immediate and clearer answers to their questions.

e 2" PHASE (8 weeks, 50 hours). The same activities as in phase 1 go on according to the time schedule.
Additionally the trainees observe a synchronous online (skype) lesson of an experienced teacher once
a week. The observations are compulsory (in total 8 observations). The trainees keep notes of what
they observe, they discuss with the teacher they observed, with their co-trainees and their trainers
about the observation experience and write down their thoughts.

e 3™ PHASE (4 weeks, 25 hours). The trainees complete studying the didactic materials on online
teaching languages on the platform. They meet with the trainers through Skype synchronous
meetings once a week.

e 4™ PHASE (8 weeks, 50 hours). The trainees conduct 3 online language teaching sessions (one of
which could be a micro-teaching) with the support and guidance of their trainers. They receive
feedback from their trainers and they reflect on their teaching. They write 3 assignments on the main

EUROLTA content areas: Teaching Online, Learning Online, Planning and Evaluation.
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Obligations: The trainees have to post at least one response to each discussion topic on each on the units
in the training programme. They have to interact with their co-trainees and write at least 10 answers to
posts of other trainees. They have to write a Personal Diary with their thoughts and reflections posted

on the forum, written after each observation and after each teaching session.

3.2 CONTENT AREAS FOR THE EUROLTA ONLINE LANGUAGE TEACHER TRAINING

The topics and issues to be explored in this training programme are grouped into three main content
areas, based on the EUROVOLT curriculum:

- Teaching Online

- Learning Online

- Planning and Evaluation
These areas of contents ensure that training programme includes all aspects considered essential for the
development of online teaching competence. The overall aim for teacher trainers should be to support
trainees to prepare for the tasks specified, exploring some of the issues listed in an exemplary way and
emphasizing the relations between the various content areas, enabling the teacher trainees to develop a
critical attitude both toward their own teaching and towards ‘received knowledge’ and methods

proposed.

TEACHING LANGUAGES ONLINE

This area covers issues linked to teaching online in a virtual learning environment. While introducing the
teacher trainees to a repertoire of teaching tools, i.e. virtual learning/teaching environments and their
distinct tools, techniques, strategies, materials, online media, etc. the emphasis should be on developing
their analytical skills, enabling them to make judicious choices as to when and how to use these tools.
Observing and analysing online and blended classroom dynamics and the roles of teachers and learners
online or in a blended context should constitute a further focus of attention. Teaching methodologies
should not be presented on a ‘technical’ level, but be examined with regard to their underlying pedagogic

assumptions, e.g. about language acquisition via a virtual learning environment.

LEARNING LANGUAGES ONLINE
This area relates to educational psychology and theories of language acquisition. Trainees should not only
be made familiar with theories but be encouraged to compare and evaluate them critically in view of

their own classroom experiences. Specific attention should be paid to theories and views of online
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language learning linking to the aim of developing learner autonomy, independent and collaborative
learning. This area also covers issues linked to cultural aspects of language use and language learning.
Trainees should not only explore socio-cultural features related to the language(s) they teach, but also

become aware of intercultural and multicultural issues involved in language teaching and learning.

PLANNING & EVALUATION

This area relates to questions of short- and long-term planning, evaluation of online synchronous
teaching events and courses as well as assessment of individual learners’ progress. While aiming at
developing the trainees’ own competencies, skills and confidence in the area of structuring, planning,
analysing and evaluating teaching and learning online, it needs to be pointed out that in a learner —
centred environment these responsibilities are ideally shared between teacher and learners. Trainees
will be given the opportunity to experiment with a variety of assessment tools (SRS, EVAL, PELE, survey
monkey etc.) and design a plan of methods of testing for their own online or blended courses. Trainees
will be supported in producing an effective online course design according to the level and needs of their

online students in a virtual learning environment.

SELF-ASSESSMENT

In order to help teachers to develop beyond the scope and duration of the training programmes, the
training aims at enabling the trainees to reflect on their own teaching and identify potential areas of
further professional development. Working together and communication on a regular basis with
colleagues/peers and sharing ideas plays a key role here. Apart from including specific occasions
dedicated to observation, reflection and self-assessment, these aims are apparent throughout the

training period and embodied in the methodology adopted.

Assessment and Certification of Trainees

The assessment and certification of trainees is based on their Portfolio which include evidence of key
tasks carried out by the trainees and which should reflect the objectives specified for the level of training.
The aims and objectives stated for the EUROLTA Online Language Learning include familiarization with
issues related to language teaching online. The Dossiers are verified by the course trainers and/ or the
assessor. The positive evaluation results in the issuing the EUROLTA for Online Language Teaching to
adults. Certificates are issued by the ICC Secretariat and bear the signature of the President of the ICC
and the signature of the representative of the country of the training institution. The trainee’s Portfolio

consists of
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1. the Submission Sheet for the Certification Dossier, signed by the trainee and the tutor,

2. the documentation of one task in the area of online ‘Language Teaching Online’,

3. the documentation of one task in the area of  Language Learning Online’,

4. the documentation of one task carried out in the area of ‘Planning and Evaluation’

The documentation of each task includes

* the task summary sheet,

» a final evaluation and self-assessment by the trainee,

* an appreciation by the tutor.

Contents

Unit 1: Ice Breakers online and group dynamics

Unit 2: How to use this Learning Environment

Unit 3: Our expectations and educational needs- the educational contract

Unit 4: The profile and training needs of learners of Greek / finding the right level/ placement
tests

Unit 5: Theories on online learning

Unit 6: Resources and didactic materials for teaching Greek

Unit 7: The role of the online tutor/ keeping up motivation and dealing with dropouts

Unit 8: Coordination of collaborative tools and activities online (e.g. wikis, ppp, videos, prezzi,
online flashcards etc.).

Unit 9: The communication between tutors and learners and among tutors

Unit 10: Planning a synchronous online language lesson

Unit 11: Possible challenges and difficulties and how we face them- case studies

Unit 12: Possible technical challenges, questions on didactic materials and the logistics of the
courses

Unit 13: Correction of the assignments and giving feedback to the language learners, making
learners aware of their own progress

Unit 14: Evaluation of online courses and of this course

Unit 15: Videos of different online lessons

Unit 16: The experience of 8 observation sessions — using the Reflection Diary

Unit 17: The experience of 4 teaching / micro-teaching sessions online

Unit 18: Future perspectives after the end of this seminar/ marketing your own course
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Basic Theories related to online learning and distance learning

P

articipants are encouraged to reflect on the different theories on online learning and select an eclectic

approach towards online teaching. The specific teaching and learning theories and specific pedagogical

models where the online learning and distance learning are based on are the following:

1
2
3
4
5.
6
7
8
9

. Constructivism

. Situated learning

. Learning communities

. Transactional distance
Communal constructivism
. Multimodality approach

. Transformative learning

. Social informatics

. Online collaborative learning

These theories are summarized in an online file. Participants are encouraged to discuss the pros and cons

of the different methods and to follow an eclectic approach in choosing their personal online teaching

methodology.
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3.3 FORMS OF DELIVERY

HCC - EUROLTA TRAINING SEMINAR

A 6,5 month online teacher training programme of 150 hours.

The training programme is offered through online learning modality.

Preparation: Participants will be given information on the EUROLTA certification procedures. Before the
course, they will be asked to describe the institution they work for and the basic characteristics of their
learners and their own professional background. Participants will also receive some information about
the course group (trainers, organizers and organizing institution, other participants).They will be guided

to enter the online platform.

Methodology: The course is based on the principles of participatory adult education, by embodying
participants’ experiences and fostering the exchange of their ideas, proposals and materials. Its focus is
not merely on the didactic aspect of teaching but also on the participants’ social and cultural knowledge
gained through teaching to different target groups. During the course, the following techniques will be
implemented: working in subgroups and pairs, microteaching, lectures, guided conversation, and

brainstorming.

Follow-up: Upon completion of the course, participants will be encouraged to form a network which will
function as a meeting point. Within this network, they will be able to exchange didactic materials and
proposals as well as useful ideas for promoting language learning in different contexts in a closed

Facebook group.

EUROLTA: @iAocogia, TTAaioio, Siadikaoieg

1606 T EVBTTAG QUTAG €ivar
Vo yuuupicouut Tov Gopéa TG motomoinang EUROLTA. 1o ICC. my raursmra, T gikoaogia, Tov
TOTIKG, €BVIKS Kai BHEBV) XAPOKTADA TOU XaBKIXG KaI Ta BiXTUG KaI TIpOYPALHaTA LECT a6 Ta OTToia
Bpa. WOTE va KATAAGROVHE Ot T GKPIRUI GVTICTOIXEI N TOToTroINon TTou B AGBOUE.
Na T axpeisg Ba 0 gaKerog Gote va mv
Administration TIOpEIa T EpYOGIN A

. Cotres taprea Tiepmou 15 wpes
administration

Users
ooy Koivo Eupwraiké MAaioio Avagopdg (KEMA)

Eréxog g evemTag auThg e

P Ropery va efomeiuoupe it 1o Koo Evpuaiko MAico Avagopas yia mv Expaénan, m AISGokaka Kal
Grade TV AYioAoynon Twy MAwoouw (KEMA) ks Ta emmeda yAwooouaseag
Badges VO GUVEBTOMIONaCURE TV 64K Tou uX EpyaAEiou BOUNEG OTo BIBOKTO PO EPY0

Maprea Tepimrou 8 dipeg

Latest news.

W = 0 ¢ (B0 1@ 6la)] CRRRETEC R ., o |
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4. TEACHING DEMONSTRATION

4.1. INSTRUCTIONS HOW TO PROCEED — OBSERVED TEACHING PRACTISE

The observation is considered a crucial component of the training process. The HCC offers two kinds of

observation practice.

A. 8 sessions of online lesson observation in online classes of at least two different language levels:
trainee teachers observe 8 lessons offered by a specialised and experienced teacher. After the
observation they meet online with their teacher trainer and discuss their assessment, in order to develop
their critical thinking and reflective skills. They also meet online the trainer whose lesson they attended

and discuss their experience. Feedback rules are a main tool for this process.

B. 3 sessions of teaching a lesson: trainee teachers will also teach online themselves. They can choose
the teaching context and different language levels or choose to run a microteaching session in their
teacher training programme. They will then meet with their trainer to discuss the trainer’s feedback, do

a self-evaluation task and prepare their assignment. One of the teaching sessions could be one-to-one.

C. Trainee teachers will choose a subjects of the 3 proposed content areas of EUROLTA, they will be
offered guidance on how to design and conduct the teaching or the microteaching. They will be assessed

by the trainer and will be given feedback by their peer teachers.
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4.2. OBSERVATION CHECKLIST

Kévrpo EAinvikod IHolrtiopod - Hellenic Culture Centre
Exnaiosvon, Iidocoa kot Holiticuocs - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr
OBSERVATION LIST OF A LESSON
®UANo Napatipnong Madnipatog
Mplv T0 pabnua:
valt oxL

Elval oL oto)oL Tou oxediouv pabnpatog Eekabapot kat KatdAAnAoy;

Elval To meplexopevo KataAnho;

Elval n doun tou padrpotog KatdAAnAn;

Elval peaALoTika Ta Xpovika meplbwpla;

Elval Ta UALKG ETTOPKNA;

Elval ol mpooxedlacuéveg SpaotnploOTNTEC MOWKIAEG Kol KATAAANAEC;

‘Exouv AndBet untdoPn Stadopa mbavd mpoPAnpota Kol SUCKOALEG ;

Katd tn S1apKeld Tou padnuatoc:

vat oxL

‘Exouv emutevyBel oL otody0L;

‘Htav to meplexOpevo KATAAANAO yLa TLG AVAYKEG TWV EKTIUSEUOUEVWVY;

‘Htav kaAd Sopnuévo To pabnua;

Yrpxe cUvean e TO TTPpoNyoU LEVA KOl TA EMOMEVO podnpata;

To UAWKO Ttapouatdotnke Eekabapa Kol pe cadnvela,

ouUMEPAAUBAVOUEVNG KAL TNG OTITLKOAKOUGTIKNG OTHPLENG;

‘Htav ta UALKA TToLkiAa Kot KOTAAANAQ;

Xpnotwuomotndnkav ta UAKA KOTAAANAQ;

‘Htav oL 6paotnploTNTEG EMAPKEIC;

Mpocappdotnkav KotaAnAa oL 5pacTnPLOTNTES, AVAAOYA LIE TOUG

SladopeTikol g EKTTALSEVOUEVOUC;

OL 8paoTNPLOTNTEG AVEMTUCOAY TNV QLUTOVORLA KaL TN SNLOUPYLKOTNTA

TOU EKMALSEUOUEVOU;




‘Htav emapkn Ta xpovika neplbwpla;

YIAPXE QPKETN TIOLKALa ot Slavtidpaon petafl Twv PeAwV TG TAENG,

oupnephappavopévou tou Siddokovtog/ tne Stddokouoag;

OL paBnolakeg 5paaTnPLOTNTEC PploKOVTAV KOVTA OE TIEPLOTACELC TNG

TPAYHATIKAG LWAG;

‘Htav o 616dokwv/ n dtddokouca dAkol, evBappuVTIKOL Kot

UTIOOTNPLKTLKOL;

O 816dokwv/ n Slddokouoa emESELEaV KON KATOXI] TOU QVTLKELUEVOU KoL

TOU UALKOU;

‘Htav evéAiktog o S18dokwv/ n dtbdokouow;

H yAwooa tou owpoatog tou Stddokovtoc/ tng Sidaokouoag ftav

KOTAAANAR;

H atpoodaipa nTav Gk Kol GUVEPYATIKN;

OL eKMaLSEVOUEVOL CUUUETELXAV OTO LABN O EVEPYQ KL LE TipoBupia;

JUMUETEIXOV eVEPYA OTO HABnua 6Aol €ioou oL ekmaldeuVOUEVOL;

0 816dokwv/ n Slddokouoa eMESELEE KOAN YWWON TWV SUVATOTATWY TIOU

£XOUV Ol EKTTOLOEVOEVOL WC TIPOCWTILKOTNTEG;

OVOUATENMWVYUHO SLEACKOVTOG/ SIEAOKOUGOG «.evevivrcveereriecverereree v e v

OVOUOATEMWVYULO QELOAOYNTH / “TPLOG cveerevereeeeveneeeeeeeeereeetereeeeveesasereaseresnanes

Skype Emogic don Mpoodi Epyolcio  BonBeo

Hellenic Culture Centre AIAATKANIA ONLINE 2016 KYP 21.00

oupsarixovTEs 0307

V / EVOIOHEGV YAWOTLY

Ba npogdétate: ypayte 010 BOPOVH

Hellenic Culture Centre npocticos Xpioiva Todgpisou
EMAGEL

AIBATKANA ONUNE.. @y
AyamT Iwyévea, kaMomEpa. BuTTUXUK, BEv B pTOpEo VX
OUUIETAOXW 0T ONEDV QUVAVTAON. OG Ta RoUpE TV
emopevn Kupiay, ETiSa.

Alex George
yeix cov, EAmiSat eviake, 6 poonabra

ooxomnpEvn. Na sioat

xakéow, €

Arégavapoc Lee

CATHERINE MARCHAND

raffaela votino-vagelis

@
e

natasha antonioy

P 903 pp

EDTsmmniEva 1O *OMmE .t e 7272016
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4.3. ASSESSMENT CRITERIA

The teacher should have
e familiarity with issues related to online language learning and teaching (e.g. awareness of
language and online language learning processes, of socio-cultural and intercultural issues, of
the institutional and educational environment in which the training takes place)
e analytical and evaluative skills (regarding language and the learning/teaching process)
e practical skills and knowledge (in the areas of group dynamics and management, learning and
teaching strategies, use of learning media and online resources, planning and evaluation, ICT

skills)

Assessment provides trainees with opportunities to demonstrate that they:

e can cope adequately with a group of online language learners within a given institutional context
and a given online course framework

e have looked into and reflected on issues related to online language learning and teaching, are
able to evaluate learning and teaching processes and to use their analytical and reflective skills
in order to look for improved procedures for day-to-day teaching situations

e are able to identify resources for their further professional development

33



4.4. SAMPLE UNIT

THEORIES ON ONLINE LEARNING
ITOXOZ autnG TNG EVOTNTAG ElvaL

e va YIVEL EMLOKOTINGN OPLOUEVWY BaoIKWY Bewplwv Habnong kal paAlota BewpLwv mou
oxetilovral pe tnv Stadiktuakn pabnaon kal tn padnon and anoctacn

TI NPENEI NA KANQ;

o Oeite to Bivteo "H ekmaibeuon tote Kot Twpa” amo TG EkmatdeuTikég NMnyEég kot culnTAOTE TO
otnv opada
e Slafdote Ta ovopata TwV Bewplwv Habnong mapaKaTw:

YTApXOoUV QPKETA Maldaywylkd LOVTEAA - Bswpieg St6aokaAiag Ko padnong. Oa ECTIACOULE TNV
TPOGCOXI KOG OTLG Bswpieg

1. ToU KOVoTpOUKTLBLOHOU (constructivism)

2. TNG EYKATECTNUEVNG HABNnong (situated learning)

3. Twv KowotATwV padnong (learning communities)

4. tng ouvalAaKTIKAG andotaong (transactional distance)

5. TOU KOWVOTLKOU KOVOTpOoUKTIBLopnoU (communal constructivism)

6. TnG mMoAutporiking npocéyylong( multimodality approach)

7. tnG petaoxnuatifovoag padnong (transfrormative learning)

8. ™G KowwviKn G Anpodoptkig (social informatics)

9. Tn¢ SLadIkTuaKng ouvepyatikrg padnong ( Online collaborative learning)

AwBaote ta avtiotoya avaAutika Eyypada yia tnv KaBs Bswpla.

MapakATw ONUELWVOVTAL CUVOTITLKA Ol BacikéG apXEG kabe Bswplag, Stafdote Tec:

1. H Bswpia TOU KOVOTPOUKTLRLOUOU

*TO CUUTEPLPOPLOTIKO HOVTEAD, UTIAYOPEVEL TNV €A0KNCN KOL TNV MOPEUPAON HECA ATIO Eval
oxnua dtadpaoncg (epéBlopa — avtidpaon)

eqvTLTiBeTAL OTNV MEPLYPADLKA OVTLLETWITLON TNG EMLOTNOVIKNG £PEUVOG KaL TNG TexVoAoyiag

*Bewpel Mwg Ta MPOoIoOVTA TN EMLOTAUNG ELVAL TO AMOTEAECHA PLOG OVOOTOXAOTIKAG Stadikaaotiag, mou adopd
otn Slepelivnon TOU TPOTOU E TOV OTOL0 N MPAYUATIKOTNTO KoBioTatal avtikeipevo TnG okEPNG
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*TOVIOQV TN OToUSALOTNTA TNG EVEPYNTLKAG KAL APEDNG emadnG OTN YVWOTLKA OVATITUEN Kal TNV
OVOYKALOTNTA TNE AMOKATACTACNG TNEG CUVEXELAG OVAUESO OTNV TEXVN KaL TO KaBnueplva cuppavra,
Tov avBpwTto Kal to mepLBailov Tou

*0 KOOTPOUKTLBLoUOC Tou Vygotsky (1993, 1998, 2003) amoBAEmeL TNV evepyo, autopuBuLlopevn
KOLL AVOLOTOXOOTLKN YVWon

*H pabnon egeliooetal péow g Stdaokaiiag kat n dtdackoAia péow TG LABnong kat o Ladntng KaAeitat
va autovounBel Babutaia amnod to napadootokd SACKAAOKEVIPLKO CUOTN A LETAS0ONG TN YVWONG

*BOlOLKI) CUVLOTWOO TNG SLEPEUVNTIKAG KOL OVAKOAUTITIKAG LABnong elvat n apxn mwc To TEPLEXOLLEVO Kal OL
Sladlkaoieg amoteAolv adLAOTIAOTEG EVOTNTEG TNG LABNONG

2. H Bswpia TG EyKATECTANEVNG LABNONG KOl TWV KOWOTATWVY padnong

en HAaOnon eival kowwvikn dltadikaoia Kal IPogpyeTalL, o€ LeYdAo Babuo, amod Tic KaBnUepPLVEC LaG
EUMELPLEG

on Hadnon nmepthapBavet pia dtadlkaoia CUPUETOXNG O «KOLWVOTNTEC PAKTLKAC» (communities of practice) i
oA LWG «KowvoTnTEC abnong» (learning communities)

*n Habnon sival tooo n dtadikacio 600 Kal TO AMOTEAECHO TOU GUYKEPAOHOU TN¢ SpactnplotnTag, Tou
nepLBAAAOVTOG-TTAALGIOU KAl TNC KOUATOUPOC LECA OTNV OOl TIPAYULATOTOLETOL --
elval eykateotnuévn

*N YVWON QTOKTLETAL LECW EVEPYNTLIKAG CUUHUETOXNAC OAWV TWV OTOUWY TTIOU EUITAEKOVTOL

SUTTAPXEL OTEVH OUVSEDN UETAEU Yvwanc Kot Spaonc - n Ladnon elval avamoomacTto HEPOG TNS KOONUEPLVAC
{wng

3. Ot Kowodtnteg Mabnong

*n yvwon 6ev BplokeTol AMOKAELOTIKA HEoA O KABE AToO, EEXWPLOTA, AAAQ 0TO GUVOAO

*Mé£oa oTnV KowotnTa Habnong ta dtopa npofAnuatilovral, avactoxalovral kat Steppnvelouv yeyovota
KOl KOTOLOTAOELG

*H yvwon sivatl cuAhoyikn

*OL KovOTNTEC avamntuooovtal 660 pabaivouy

4. H Bswpia tng cuvaAAokTKAG andotaong (transactional distance)

*H £ anmootacewg ekmaideuon Sev eival BEpa povo yewypadikng amodotaonc, aAAd HaAAov pia matdaywytkn
T(POCEYYLoN

e Anuoupyel PuxoAoyLKO KEVO Kall ETILKOLVWVLOKO Xaoua, MOavég mapeEnynoeLg

*000 0 SLaAoyog -Kal HEow TNAESLACKEYNC- AUEAVETAL TOOO 0 KivEUVOG AUTOC HELWVETAL KAl i Sopn
(mAatdoppa, aoknoeLg KAL) Ttalel PUKpOTEPO POAO

®JUUMETOXLKA HAaBnon kat evBuvn Kal tou pabntn yia th pabnon tou

eKAarmolotL HadnTtég «Sev avTEXOUV» TOON autovopia
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5. H Bswpia Tou KowoTtikoU KovoTpouKTIBLopol (communal constructivism)
¢0 HaONTNC CUMUETEXEL OF Pl KOLVOTNTO KOl CUVELGPEPEL 0’ AUTAHV

*H kowotnta eival évo amoBeTnpLo yvwong

eXtileL TN LAONON ToU YVWOTIKA KAl KOWVWVLKO-TIOALTIO LKA

eXTnv Stadilktuokn Labnon auto sival pavepo otn Siktvwon

6. H Bswpia tn¢g moAutpornikng npoccyyiong( multimodality approach)
oTa MOAUTPOTILKA KElpEVA TWV LOTOCEA IS WV KAvouv TN Sladopd - Lo KAvouv va Eava-okedToUpE T Hddnon
*H pAabnon ecwTtePLKEVETAL ATO TO ATOWO LE TO S1KO TOU TPOTO
*OxL LOvo oL Aé€elg aAAG Kal kaBe TPOMOZ (onueloAoyia) odnyel otn padnon
*KilvaloOntikn £miong n mpoagyyLon (Xprion XEPLWYV, TIOVTLIKLOU, XaPTWV, OXESLAOUOU ypodpnUATwy K.AT.)

*Na Staywpilovpe petafd amlwg Pndrakou vAtkou / xpriong PC Kal TOAUTPOTILKOTNTAC, TTOU TIEPLEXEL
yvwon.

7. H Bswpia tng petaoxnuoatifovoag padnong (transfrormative learning)
o[la va AGPel xwpa n Labnaon, mpéneL va MECOUV Ta TElXN TNG avTiotaong otnv aAlayn
*EVa¢ LETAOXNUOTIOMOC TIpoNyEelTal evw emiong Kal EMETAL TNG VEAC YVWONG
*B0pUTNTO OTOV QUTOGTOXAOMO KAL TOV KPLTIKO OTOXAOUO TwV Mopadoxwv w¢ OmAwv mpocAndng yvwong
*0 evAALIKOG eMOVEEETATEL KPLTIKA EUTELPLEC TTOU £XEL KATAKTAOEL KATA TNV MALSIKA NALkia i apyodtepa, Kot
wBeital otn 616pBwon otpePAwv UTIOBECEWY TTOU a1hOPOUV GE KOLVWVLKA, TIOALTIOMLKA PUXKA 1 GAAa
kedbaAata tTng {wng . Me autov Tov TPOTO, KATAKTA VEX YVwaon — ota TAaiola TNG ASLITOUPYLKAC A TNG
ETIUKOLVWVLAKNA G LABnong — pabaivel vo petaoyxnuatilel « ta Sedouéva mAaiolo avapopdc 1 tng
OUVOALKNG FEwpnaonc mou EXEL LA TOV EQUTO TOU KOL TOV KOGLO»

8. H Bswpia tng Kowwvikng mAnpodoptkrg (social informatics)
oTa nAektpovikad / Pndlakd péoo dAANaEav ToV TPOTO LE TOV OTIOI0 OXETI{OUOOTE E TOV KOOHO
*O\a poadépouv NYES MANPodoPLWY, LOLWE HECA OE KOLVWVLKO, TIOALTIOULKO 1) Kot Oeopiko mhaiolo

9. H Bswpia tng SLadLKTUAKNA G cuVEPYATIKNG LaBnong ( Online collaborative learning)
*H yvwon petafLBaletat ald Kupiwg xpnooroleital oto mAaiolo pLog opdsdag tng omoiog ta péAn
EUMLOTEVOVTAL TO £Va TO GAAO
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*[ToAAEC SpacTnPLOTNTEG
ITOXOI tng ApactneLlotTnTag AUTHG TG EVOTNTAG Eivat

e va NMPOPANUATIOTOUHE GXETLKA LLE TLG KOLVEG TOUG OLPXEG KOLL TLG CUVETIELEG QLUTWV
e va dnuoupynooupe Eva otépeo £6adog yia tn Sk pag Oswpntikn utodoun

TI NPENEI NA KANQ;

A EEKLVAOOUME Ao KATIOLEG BAOLKEG KOLVEG TOUG OLPXEG, ONELWOTE TOLEG oag daivovtol
ONHOVTLKEG:

Bacilovtal otnv 16€a 0TL 0 GUOLKOC KOOUOC DETEL TTEPLOPLOKOUC OTN BLWUATLKY EUTELPLA TOU OTOUOU,
O€ QUTA TIOU UMOPEL VOL AITOKOUIOEL KOL 0TN YVWaoh TIou Uopel va olkodopnBet.

Aev untdpyel povodilaototn oAnBeLa KAl TIPOYUATIKOTATA, AANG TIOAAEG.

O tpomog Asttoupylog Kal n Sour tou kK6opou otkodopeital péoa otn okéPn, Sta tng Stadpaong Tou
OTOOU HE TO GUGLKO KOGHO KOL TO EUPUTEPO KOWWVLKO cUVOAO.

Ta tpoidvTa TNG EMOTANG VAL TO AMOTEAECUA LG OVOOTOXAOTIKNAC Sltadikaciag, mou adopd otn
Slepelivnon Tou TPOMOU E TOV OTOoL0 N TPAYUATIKOTNTA KoBioTatal avtlkeipevo Tng okéPng.

H ndbnon eival kowvwvikn dtadlkaaoia Kol TpoEPXETaL, O LEYAAO BaBUO, amo TIC KABNUEPLVES LG
gunelplec.

To vonua Kal n onuacia Tou KOGHOoU yla Tov avBpwrto gv undpyouv aveAptnTa amno tnv avlpwrivn
okEPn Kot tnv UTapEn. AVTIOETWC, olkoSopolvTal Héoa amo tn cuvexn Sladpaon e To PUOoLKO
KOLL KOWVWVLKO yiyveoBal Kol LECW HLOC OUVEXOUC epunveuTIkiG Stadikaciag (Bpaoidag
& PetdAng, umo dnuoacicuon, Cobb, 1994. Jonassen, 1992a. Philips, 1995. Vrasidas, 2000).

Zulntiote oto Forum tig Oewpieg padnong

e  AL0BAOCTE TLG GUVETELEG TWV TILO TTAVW aAPXWV TWV Bewplwv padnong

Nod aywyLKEG CUVETIELEG TWV TTLO TIAVW OLPXWV

H nabnon kat n yvwon olkoSopouvtal péca ota mAaiola Tng SLadpacng e TO KOWWVIKO Kol pUOLKO
yiyveoBal kat elval amotéAeopa evog ouvexouc Sltaloyou, Slampayudteuong Kol cuvolkodounong.

O KOVOTPOUKTIBLOUOG aTtOPAETEL OTNV EVEPYO, AUTOPUBUL{OUEVN KOl AVAOTOXAOTLK yvwon. H
SbaokaAia kat n pabnon (topavOavelv) eival moAUTIAOKeC Kal TOAUTIAEUPEC EELOTNTEG TTOU
BeAtiwvovtal cuvexwe péoa amnod Katvoupla SI6aKTKA eplBaiAovta.

To pavOavely Sev eivol omotéAeopa TNG AMOKTNONG SOUWV i) LOVTEAWY KOTAVONGNE TOU KOGUOU PECOl
oTn oKkEYN TWV Hadntwyv, aAld anmotéAeopa NG evepyol CUUETOXNG TOUC o€ TtepLBaAiovta-
mAaiola pe nén undpxouoes SOUEC. To LavOAVELY AVTLUETWTIIETAL WG O KATEEOXNV TPOTIOG TNG
KOLVWVLKNG CUMIETOXNG KOL OXL WG N ATOKTNON €EATOUIKEUMEVNG YVWwonG. H yvwon
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avtlpetwriletal evepyntikd (Eisner, 1998) kat To yLlyVWOKELY OpileTOL WG N EVEPYNTLKI CUUUETOXN
EVTOC TNG KOWVOTNTAC, OTNV omoia avikw Kal cupBAAAwW otnv cuvolkoSOuNnon T yvwaong.

Av, OLWG, N yvwon Kat n pdbnon elvol anotéAeopa ouvolkodOUnong, TOTe UTIAPXOUV TOAAQTTAOL TpOTIOL
B£aong tnNg aAnBEeLOC KaL KATAVONONG TOU KOOWMOU. Apa, N eKTAdEUON TIPETEL VA OEPBETAL TNV
olkodoUNoN SLaPOPETIKWV TTPAYHUATIKOTHTWY aTtd Toug HabnTeg.

Tal Lo mMAvw £XOUV COBOPEC EMUMTWOELG OTOV TPOTIO afloAdYNOoNG TWV Hadntwv. ALOTL, av UTtAPXoUV
mtoAAarAol Tpomnol Béaonc kal Bewplag, Tote Ba mpénel va aflodoyouvtal OAoL Kal O)L LOVO £Vag.
To epwtnua mou yevviétal BERata sival: pe mola kpttrpla Ba aflodoyolvtal ot Stadopol autoi
tpomot; O Eisner (1994) kat dAAot (Duffy & Cunningham, 1996, Vrasidas, 2000) npotelvouv OTL h
£udaon katda tnv afloAoynon mpenel va ival otnv Sladikacia olkoSopnong, Omwe miong Kalt
OTNV LKKOVOTNTA TWV Hadntwv va AUvouv mpoBAnuoata péoa o auBevtika neptBailovra.

O padntng ev eival mabnTkog SEKTNG Al evepyog CUHHETOXOG 0T Sladikaoia Tou pavodvelv. Autd
onpaivel 6tL o padntrg kaAeital va autovounBel fabulaia anod to mapadoolako
S0OKAAOKEVTIPLKO cUOTNUA LETAS00NE TNG yVWongG, €xovtag enefepyacOel e emdpkela TNV
EMAywWyLKN néBodo.

O pOAog tou ekmaldeuTIKOU €xel aAAAEEL Kal ard TTPOUNBEUTNC YVWOoNG £XEL LETOTPATIEL OF
KoBobnynth. ETOL KaL 0L EVEPYELEG TOU KATA TNV SLAPKELX TNG POETOLUACiAg Tou pabnaotakou
nieptBaArlovroc eotidlovtal otnv eTolpacia UALKoU Kal §paoTnpLloTTWV oL omoiec Ba emitpénouy
OTOUC HaBNTEG va aAMNAemSpAcouV Kal va 0lKoSoUncouY yvwon.

H yvwon owodopeitat kat petadidetat pue tnv Bonbela epyaleiwv kat cuPOAWV ou £xeL otn S1aBeon)
™G n KAaBe kowotnta. H yl\wooa, ta BLBALa, ol nAektpovikol UTtoAOYLOTEG, To SLadiktuo, Ta péoa
HolIKAG evNUEpwWOnNG, amoteAoUV Ta epyaleio ekeiva, Tou pHabnTég Kot SACKAAOL XPNOLUOTIOLOUY
yloL TNV 0lkoSOUNoN, TN SLMPaYUATEUCH KOL TN K UETAS00N» TNG yVWwong.

KaBwg, paAlota, ol KowoTnTeg Ladnong anoteAolv coPfapo MAALCLO LABNoNG, oL eKTTALSEUTLKOL TIPEMEL
va TPOodEPOUV OUVEXWG VEEC EUKALPLEG OTOUC LABNTECG, OUTWE WOTE VA KATOOTOUV LETOXOL
KOLWVOTATWV LABnong péoa Kat £Ew amo tnv Tafn. Méoa o€ QUTEC TLG KOLVOTNTEG UTIAPXEL OTEVN
ouvdeon petafl yvwong kal Spaonc.
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5. EUROLTA CERTIFICATION

5.1 APPLICATION FOR CERTIFICATION

Kévtpo EAinvikov [Toltiopov - Hellenic Culture Centre
Exnaidoevon, Iocoa kar Illoliticuds - Education, Language, and Culture

www.hce.edu.gr, e-mail: ifigenia@hcc.edu.gr

AITHZH TIA NIZTONOIHZH EUROLTA

Ovopa:

Enwvupo:

Mote okomeUETE va
OAOKANPWOETE TNV KATABECN TOU

dakélou oag;

MNote ohokAnpwoarte / Ba
OAOKANPWOETE TO CEULVAPLO TOU

HCC- Eurolta;

Mo rowo emninedo OéNete va

niotomnolnBeite;

Tayubpopikn tevBuvon yla
aAAnAoypadia:

TnA -Fax:

E-mail:

Yroypadn:
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5.2 APPLICATION FOR LESSON OBSERVATION

Kévrpo EAlnvikov [Moiitiopov - Hellenic Culture Centre
Exnaidevon, Iocoa kar Iloliticuds - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

AITHZH T1TA MAPAKOAOYOHZH MAGHMATOZ EUROLTA

JuprAnpwote Kot oteihte tnv aitnon pe e-mail (Ifigenia@hcc.edu.gr) f fax (+30 210 8836494)

Ovopa:

Enwvupo:

Y€ oo POoPEQ OKOTIEVETE VOl

KAQveTe S16aoKaAio;

MNeplypadte clvTopa TO TTPOdIA

KoL To eminedo Twv pabntwv

Mo rowo emninedo OéNete va

niotomnolnBeite;

Tayubpopikn tevBuvon yla
aAAnAoypadia:

TnA -Fax:

E-mail:

Yroypadn:



mailto:Ifigenia@hcc.edu.gr

5.3 CONTENT OF THE CERTIFICATION DOSSIER (THE THREE WRITTEN ASSIGNMENTS)

The trainee’s Certification Dossier constitutes the evidence upon which assessment and certification is

based.

It consists at a minimum of:

a Submission Sheet for the Certification Dossier, signed by the trainee and the trainer(s)

the documentation of at least one individual task focusing on the area of Online Language
Learning
the documentation of at least one individual task focusing on the area of Online Language

Teaching

the documentation of at least one individual task focusing on the area of Planning and Evaluation
the records of all 3 lessons and teaching sequences observed by a trainer

the records of all 8 lessons and teaching sequences observed by the trainee

written confirmation by the institution or the trainer that the trainee has been observed teaching
in at least three complete lessons at two different levels.

All the tasks include a final evaluation and self-assessment by the trainees.

Each trainee shall do his/ her training, observation sessions and teaching sessions and in co-

operation with HCC Trainers shall produce his/her Certification Dossier, which shall be completed

through continuous assessment.

[ S0 < |
om®0=

) TEACHER TRAINING [ GREEK LANGUAGE » (3 Other bookm

ZUyXpoVN €€ ATOOTATEWS @
ekmaidevon EUROTLA

s
A1 gong oepvépio EUROLTA

Naparfipnon padriparog EUROLTA

LA™ -

EEOE &g ¢ 5 el e ol OS] [

43



Each documentation of each content area should

be written based on the principles of the trainee’s reflection and critical analysis
analyse the following topics
provide a detailed lesson plan and

attach the materials used

Page

. Description of class and course

. Aims of the lesson

. Personal aims

. Procedure

. Conclusions

. Self-evaluation

. Lesson plan

VNN IWIN|-

. Attachments
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5.4 ASSESSMENT CRITERIA FOR THE THREE ASSIGNMENTS

The Three Assignments are based on these three subject areas:
1. Online Language Learning (individual task)
2. Online Language Teaching (individual or group task)

3. Planning and Evaluation (individual task)

In the following table the general criteria of evaluation on these three assignments are mentioned based
on clear evidence of the mastery of the following skills and competencies in the candidate's certification

dossier.

Subject Areas Criteria

Language teaching The teacher is able to

- use correct and appropriate terminology
to describe language

- be able to describe the online teaching theories

- formulate learning objectives clearly and
comprehensibly for online language lessons and
parts of online language lessons

- analyse language and help learners to
understand language structures

- analyse the role of an online language teacher
- perceive and understand difficulties

related to the structures of the target

language which learners encounter and to
provide appropriate didactical and
methodological measures to deal with

such problems

- provide grammatical explanations which

are readily comprehensible and accessible
to his/her online learners

Planning and Evaluation The teacher has provided evidence that s/he is able to:

- state general aims and objectives for an online
course




- define aims and objectives for an online lesson and
integrate them in the context of an online course use|
ICT skills in order to solve any regular technical
problem may arise

- plan online lessons, selecting appropriate
learning tasks and activities to suit the

aims and objectives of the online lesson

Language Learning

In his/her planning and self-evaluation, the teacher

shows that he/she is able to:
- integrate learners' previous learning experience in

his/her online language lessons present learning
materials and online resources in a lively and
relevant manner

- take into consideration the needs and interests off
the online learners

- recognise the level of language competence of the
learners
- anticipate possible language problems and how

evidence of envisaged solutions in his/her planning
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Kévrpo ELinvikov IHolitiopot - Hellenic Culture Centre
Exraidevon, I'‘ooca kot Iloliticuds - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

Form for the trainee teacher

Trainee teacher’s SUrNAmMEe: ettt s v e sae e
Trainee teacher’s first NAME: oo

Names of the group members: ..

SUBJECT AREA: s

“ONLINE LANGUAGE LEARNING” ...uoiieerirttreee sttt s

ERThe following points should be considered in the Individual Project

» Lesson description (level of the course, number of participants, any other relevant information)
inBwhich the theme of the assignment will be implemented.
» Description and purpose/goal of the assignment (please describe the lesson goals in a way that
theyBlcan be verified easily).
» Action and reflection
Please demonstrate how the project was planned together with the colleagues and how the cooperation
among the colleagues was designed. Please analyze, evaluate and reflect upon the cooperation in writing.
What have you learned through the group work, e.g. what have you discussed or developed together?
How was it like working with the others? Please include the feedback of lessons visit/observation.

> Result (What was the outcome?)
» What conclusions can you draw concerning your online teaching?
> Documents (please include your lesson plan)
> In the documents of the project, citations, copies of texts from the internet should be
recognizable as such and be provided with their reference (source).
> Before handingin your Group Project to your supervising EUROLTA trainer, please check whether
all the above points are included and tick each item off then. Please do not forget your signature.
Date: e
Trainee teacher’s signature: ........ccveeeevceveeceeneene
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5.5 ASSESSMENT CHECKLIST FOR THE TRAINERS

Kévrtpo EAlnvikov [Moltiopov - Hellenic Culture Centre
Exnaidoevon, I’oooa kat HHoliticuos - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr
Evaluation sheet for the Trainer
SUrNAMeE Of TraiN@E: ....ouviveieeeceeeee ettt
First name of Train@e: ......cooveveeveveece e
NamMeE Of TraiNEr: ..o ceecee ettt
Subject Areas Checklist of target skills and competences
Language Teaching Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

[1  The teacher can describe language from a
structural, functional and pragmatic aspect
using appropriate terminology.

[1 The teacher is completely familiar with the
tools used for language analysis.

[] The teacher is able to make general
comparisons between the source language of
the learners and the target language.

[1 The teacher is able to check his\ her
knowledge of the language system and to
further develop it, using relevant reference
sources.

[1 The teacher is able to describe the role of an
online teacher, using relevant reference
sources.

Planning and evaluation Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).

The teacher

[l is able to define learning objectives for long,
medium and short term course planning.

[l is able to plan and evaluate online language
lessons within the context of a given
curriculum/ course of studies.

[1 understands the institutional context of his/
her online teaching activities




[l understands the European Framework of
Reference and uses this knowledge in online
course planning

L1 has knowledge on language examinations
offered in the target language

[l is able to use a variety of methods of online
course evaluation

Language Learning

Target skills and references

(Please tick the boxes if the statement is true for

the person you are evaluating).
With regard to the motivation and needs of

online adult learners, the teacher

[l is aware of basic concepts related to the
psychology of online learning and integrates
these into his/ her planning and self-
evaluation

[l is aware of the most important concepts

related to current theories of online language

acquisition

is able to enhance motivation by taking the

online learners’ needs and expectations into

consideration
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5.6 EVALUATION OF A GROUP PROJECT

When the trainees decide to work as a group in order to carry out one of the assignments ( in the area of
online teaching), they should cooperate in this direction and have the support of the Trainer for the

coordination of this work.

The meetings of the trainees in order to plan the Project work could take place online and the Trainer can
choose to be present in a synchronous meeting and support them, so to check on the trainees’
cooperation and creativity spirit and help in case of difficulty arisen.

The evaluation of the Group Project is done assessing the written assignment and the overall presence

and contribution of each trainee in the Group Project.

Frivmom
.
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6. FORMS AND ADDITIONAL MATERIAL

6.1 SUGGESTED READING LIST AND ONLINE RESOURCES

About Language / Greek Language and ICT:

Aggelopoulos, K., (1999). H 8tbaokalia Tng eAAnVIKNC YAwooag péoa amo to Aladiktuo, (Teaching Greek
through the Internet) in Teaching Greek as a foreign/ second language, 2-day Conference, Centre for the
Greek language, Thessaloniki 1999

Papadima-Sofocleous, S, (2006). Eupwmnaikd mpoypappa empopdwong kabnyntwv: AldaokoAio
eAANVIKNG wg delTepNn YAwooag Kal xprion VEwv texvoloylwv otnv Kumpo ( a European Programme on
teacher training: teaching Greek as a second language and multimedia use in Cyprus), in Review of the
International Conference on teaching Greek as a second language... new trends, University Studio Press,

Thessaloniki

Skourtou, E- Kourtzi-Kazouli, (1999). Zntipata &wbaokaAiag tng OeUTeEpnG YAwooog HECW TOU
Stadiktuou: napadeypo adeddomnoinong tafewv Kavada EANGSag ( issues teaching a L2 through the
Internet: an example of twinning classes in Canada and Greece, ) in Teaching Greek as a foreign/ second

language, 2-day Conference, Centre for the Greek language, Thessaloniki 1999

Ambrazis, N, Sehidou, E, Bartziokas, N, (2006). MoAupeoikég epappoyEg yia tn ditdaokahia moAtiopou,(
Multimedia applications in teaching Culture), in Review of the International Conference on teaching
Greek as a second language...new trends, University Studio Press, Thessaloniki

Brown, J.S. (2000). Growing up digital: How the Web changes work, education, and the ways people learn.
Available online at:  http://www.usdla.org/html/journal/FEBO2_lssue/article01.html (last access:
3/3/2010)

Dunn, R., Dunn, K., & Price, G. E. (1984). Learning style inventory. Lawrence, KS, USA: Price
SystemsGardner, R.C. (1982). Language attitudes and language learning. In E. Boudhard Ryan & H. Giles,
Attitudes towards language bariation (pp. 132-147). Edward Arnold

Garrison, D. R., Anderson, T., Rourke, L.,& Archer, W. (2001). Assessing teaching presence in a computer
conferencing context. Journal of Asynchronous Learning Networks, 5(2), 1-17

Grossman, S. (2008). Supplementing Text Books with Computer-based Resources in the Primary EFL
Classroom. Unpublished MA dissertation, Padagogishe Hochschule Freiburg, Masterstudiengang Didaktik

des fruhen Fremdschprachenlerners

Clément, R. (1980). Ethnicity, Contact and Communicative Competence in a Second Language in H. Giles,
W.p. Robinson & P.M. Smith (Eds.) Language: Social psychological perspective. Toronto: Pergamon Press
Dabbagh, N. (2007). The online learner: Characteristics and pedagogical implications. Contemporary
Issues in Technology and Teacher Education [Online serial], 7(3). Available online at:

http://www.citejournal.org/vol7/iss3/general/articlel.cfm (last access: 1/5/2010)
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http://www.usdla.org/html/journal/FEB02_Issue/article01.html
http://www.citejournal.org/vol7/iss3/general/article1.cfm

Dille, B., & Mezack, M. (1991). Identifying predictors of high risk among community college telecourse
students. The American Journal of Distance Education, 2(1), 25-37.

Dérnyei, Z. (2001). Teaching and researching motivation. London: Longman. (pages 85-100, the 'Process
Model")

Hudson, G. (2000). Essential introductory linguistics. Blackwell Publishers

Hayashi, H. (2005). Identifying different motivational transitions of Japanese ESL learners using cluster
analysis: Self determination perspectives. JACET Bulletin, 41, 1-17

Kolb, D. A. (1981) 'Learning styles and disciplinary differences'. in A. W. Chickering (ed.) The Modern
American College, San Francisco: Jossey-Bass

Mandernach, B. J. (2006). Confessions of a faculty telecommuter: The freedom paradox. Online
Classroom, 3, 7-8

Mandernach B. J. (2009). Effect of Instructor-Personalized Multimedia in the Online Classroom.
International Review of Research in Open and Distance Learning, Volume 10, Number 3. ISSN: 1492-3831,
June — 2009

Mills, D. W. (2002). Applying what we know: Student learning styles

Palloff, R.M. & Pratt, K. (2003). The Virtual Student. A Profile and Guide to Working with Online Learners.
San Francisco: Jossey Bass

Richardson, J. C., & Swan, K. (2003). Examining social presence in online courses in relation to students’
perceived learning and satisfaction. Journal of Asynchronous Learning Networks, 7(1), 68-88

Allyn & Bacon (2005). Content-Based Second Language Teaching and Learning:An Interactive Approach,
MyLabSchool Edition, available online at:
http://www.pearson.ch/HigherEducation/Linguistics/IntroductiontoLinguistics/1471/9780205464609/C
o ntent-Based-Second-Language-Teaching.aspx (last access: 3/5/2010)

Anderson, T. (2010). Three Generations of Distance Education Pedagogy. Challenges and Opportunities.
Presentation at Wellington, NZ, April 27, 2010, available online at:
http://www.slideshare.net/terrya/three-generations-of-distance-education-pedagogy-challenges-and-
opportunities (last access: 2/5/2010)

Bates, A.W. (1995) Technology, open learning and distance education. London: Routledge

Boettcher, J. V. (2005, May). Designing for the Virtual Interactive Classroom. Campus Technology 8 (9),
pp. 20, 22-3), available online at: http://www.campustechnology.com/article.asp?id=11046 (last access:
5/3/2010)

Can, T. (2009). Learning and Teaching Languages Online: A Constructivist Approach, Novitas-ROYAL, 2009,
Vol.: 3(1), 60-74, available online a_ http://www.novitasroyal.org/Vol 3 1/can.pdf (last access:
29/3/2010)

Commission of the European Communities, Staff Working Document (2008). The use of ICT to support
innovation and lifelong learning for all - A report on progress, Brussels, 09/10/2008, SEC (2008), 2629 final


http://www.pearson.ch/HigherEducation/Linguistics/IntroductiontoLinguistics/1471/9780205464609/Content-Based-Second-Language-Teaching.aspx
http://www.slideshare.net/terrya/three-generations-of-distance-education-pedagogy-challenges-and-opportunities
http://www.slideshare.net/terrya/three-generations-of-distance-education-pedagogy-challenges-and-opportunities
http://www.slideshare.net/terrya/three-generations-of-distance-education-pedagogy-challenges-and-opportunities
http://www.slideshare.net/terrya/three-generations-of-distance-education-pedagogy-challenges-and-opportunities
http://www.campustechnology.com/article.asp?id=11046
http://www.novitasroyal.org/Vol_3_1/can.pdf

EACEA (2007/09). Study on the Impact of Information and Communications Technology (ICT) and New
Media on Language Learning, ANNEXE Ill, QUALITATIVE SURVEY

Ellis, R. (). Task-based Language Teaching and Learning. Oxford University Press. Google books preview
available online at:
http://www.google.com/books?hl=el&Ir=&id=coO0bxnBeRgC&oi=fnd&pg=PR7&dqg=task+based+langua
g e+teaching&ots=sTA4X7tBx2&sig=p5zrvJUVhNJeN8MYWdcG-GbmVIc#v=onepage&q&f=false (last
access: 29/3/2010)

Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based environment: Computer
conferencing in higher education. Internet and Higher Education, 2(2-3), 87 - 105

Gorsky, P., & Blau, I. (2009). Online teaching effectiveness: A tale of two instructors. THE International
Review of Research in Open and Distance Learning 10, 1-27, available online at:
http://www.irrodl.org/index.php/irrodl/article/view/712/1303 (last access: 29/3/2010)

IS Unit, IPTS (2008). The Learning 2.0 study, available online at:
http://is.jrc.ec.europa.eu/pages/Learning-2.0.html (last access: 29/3/2010)

Jonassen, D.H. (2000). Computers as mindtools for schools: Engaging critical thinking. Upper Saddle River,
NJ:Merrill/Prentice Hall

Kaplan, S. (2002). Building Communities--Strategies for Collaborative Learning, Learning Circuits, 2002,
available online at: http://www.astd.org/LC/2002/0802_kaplan.htm (last access: 1/5/2010)

Kirkpatrick, D.L. (1998). Another look at evaluating training programmes. Alexandria, VA: American
Society for Training & Development

on online learning and training

* Andrews, R., & Haythornthwaite, C. (Eds.). (2007). The handbook of e-learning research. London:
Sage

* Vygotsky, L. (1993). Thought and Language, tansl. A. Rodi, Athens: publ. T'vwon.
* Vygotsky, L. (1998). Mind in Society:. transl. A. Bibou, Athens: publ. Gutenberg.

* \Vygotsky, L., Leodief, A. & Elkonin, D. (2003). The soviet phychology for the development of the
child, transl. E. Vagenas, Athens: publ. Syhroni epohi

* Cobb, P.(1994) Where is the mind? Constructivist and sociocultural perspectives on mathematical
development, Educational researcher

* Duffy, T. M., & Cunningham, D. J. (1996). Constructivism: Implications for the design and delivery
of instruction. In D. H. Jonassen (Eds.), Handbook of Research for Educational Communications
and Technology (pp. 170-198). New York: Simon & Shuster Macmillan

* Eisner, E. W. (1998). The enlightened eye: Qualitative inquiry and the enhancement of
educational practice. Upper Saddle River, NJ: Prentice-Hall, Inc.

* Haythornthwaite, C. (2007). Digital divide and e-learning. In R. Andrews & C. Haythornthwaite
(Eds.), The handbook of e-learning research (pp. 97-118). London: Sage.
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Haythornthwaite, C. (2009). Participatory transformations. In W. Cope & M. Kalantzis (Eds.),
Ubiquitous learning (pp. 31-48). Champaign, IL: University of Illinois Press.

Haythornthwaite, C., & Andrews, R. (2011). E-learning theory and practice. London: Sage.
Holmes, B., & Gardner, J. (2006). E-learning: Concepts and practice. London: Sage.
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6.2. CHECKLISTS

Some useful checklists for all the observation sessions:

6.2.1. OBSERVATION LIST ON MICROTEACHING

Kévtpo EAMnvikov [Molrtiopov - Hellenic Culture Centre
Exnraidosvon, I'‘doca kar Ilositicuds - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

A ___ .7 A0 ANANA AN _ .. A0 Mawimm 0Ok ANANA ANblanian Nunnnn~

®DUANo Napatipnong Mikpodidaokaliog

-l 7/ AN\

valt

oxlL

‘Eylve adpopunon e KATAANAo TPOTO;

EmAéxOnkav kat Statumwbnkav oL otoxol tou oxediou pabnuatog

KataAnAa;

EnetexBnoav ot otdxoL TG pikpodibaokaliag;

EruAéxOnkav kataAnAa uAkd Silbackahiag;

EuAEXONKav KataAnAeg TexVikEC Kal péBodol SibaokaAiag;

Tnpndnkav ta xpovikd meplbwpla;

O 818dokwv/ n 8L16Aokouoa KATEXEL TO YVWOTLKO AVTIKELEVO og Baboc;

0 81bdokwv/ n Slddokouoa sixe katdAAnAn cupunepidpopd Kat

maldaywylkn otaon;

Elyov AndOet undYPn dtadopa mbava mpoPfAnpota Kal SUCKOALEC ;

EruAUOnkav pe katdAAnAo tpomo mibava mpofAnpata kot SUCKOALEC ;

To ox£610 tng MikpodidaokaAiag Tav cUVOAKA KATAAANAO;

H atpoodatlpa otnv Ta€n KatL n cuvepyaocia Petafl Twv padntwyv Atov

KaAR;

OVOUATEMWYULO SLEAGKOVTOG/ SLEAOKOUGOG «.evveeveeeererieereeevereee e eevnne

OVOUOATEMWVYUO QELOAOYNTH / “TPLOG cvevrerveeeereneereeeeeereneetereesereessseseaseresnanes
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6.2.2. LIST OF TEACHERS’ SELF-EVALUATION

OYAAO AYTO-AZIONONHZHZ (1)

OEMATA EPQTHMATA MAPATHPHZEIZ
NMAPATHPHZHZ KAOHTHTH
OMOIOTENEIA ‘Hrtav éva opoloyeveg TURUa;

Av O)L, TTWG OVTLUETWITILOO TNV OVOLLOLOYEVELQ;

TiL B0 umopoUCOE VA KAVOURE OKOWN YU auto;

PYOMOZ KAI MOPEIA

‘Hrtav éva «kaAo» ) éva «adlvato» TUALO;

IXEAIOY MNwg Stadopormol)Bnke o apxLKOC OXESLAOUOG

MAGHMATOZ AOyw autou; T éyve aAAlwc; T Sev €yive
KaBoAou; TL TpooTEBNKE;

NAPATQrH MiAnoav apketd ot pabnteg; Oloy;

MPO®OPIKOY AOTOY
MAOHTQN

Molog elxe peyalutepn SuokoAia va HIAAOEL;

NAPATQrH
MPOM®OPIKOY AOTOY

Mol avaykaotnko/mapacupdnka vo LAAW TILO

TIOAU eyw;

KAGHIHTH Mwc oKEDTOUAL VA AVTILETWITIOW AUTO TO
onueio;

YAIKA Eddpuooa aoknoelg Ue KAPTEG-YAWGCOLKA

AIAAZKANIAZ(1) mavidLa;

Mota; Nooa;

Nwg tAyay;

YAIKA AIAAZKANIAT
(2)

Elxa
dwroypadisc/okitoa/video/BLBAla/kaoETeg
X0oU/aOKNAOELC Ao TO TETPASLO OLOKACEWV;

TL el6oug 0lOKAOELG KaL TL EI60UG UALKA evTomioa

OTL poag Asimouy;
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MEOOAOZ ‘Exava KATL VEOD, IOV yLa tpwTn ¢opa To
AIAAZKANIAZ (1) ebdppola;

Nwg rrve;
MEOOAOZ TLTpEMEL va MPOCEEOUUE G' AUTO TO eMinedo;
AIAAZKANIAZ (2)
ANATPODOAOTH:H Eixe kamolog pabntnc pia 16€a yla to uadnua

ANO MAGHTEZ

TIOU pou GAVNKE XpAoLUN;
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®OYAAO AYTO-AZIONOIMHZHZ (2)

OEMATA
NAPATHPHZHZ

EPQTHMATA

NAPATHPHZEIZ
KAOHIHTH

ZXEAIO MAOHMATOZ
- AOOPMHzH

Exava «{EoTopo» TTPLV TO VEO OTOLXELD
(kelpevo, ypappatikn, KAT);

Nwg; Nwg mAye;

ZXEAIO MAOHMATOZ
- ‘NEO ZTOIXEIO’

MNwg £kava TNV moPouUaciaon Tou VEoU

otolxeiou;

2XEAIO MAOHMATOZ

Mwc ékava TNV TPAKTLKN e€doKnon;

— ‘NPAKTIKH - TiLeldoug aoknoelg Eyvav; (LNXQVIKES N

EZAZKHZIH’ KOTELBUVOEVEC N EAEYXOUEVECG N TTLO
e\elbepeq...;)

NAPATQrH - Miknoav oL pabntég; Nooo; Mou

MPO®OPIKOY AOTOY
MAOGHTQN

akpBws;
MoU ta mAyav KaAd; Mou gixav

SuokoAiec;

NAPArQrH nPANTOY

Eypaav oL padntéc; Ti;

AOTOY MAGHTQN - Mg hyay;
KAAAIEPTEIA - Moleg de€L0TNTEG KOAALEPYNONKAY;
AEZIOTHTQN - Me TOLEG QOKNOELC;

KAIMA ZTHN TA=H

Nwg;

Yriipxe xoAdpwaon, «avAaoec» oTo uadnua;

MEOOAO2
AIAAZKANIAZ (1) -
TYNOI
APAZTHPIOTHTQN

TLTUTIOL 0OKAOEWV £yLVAV; (OTOULKEG, OF
leuyapla, og opASEC, e OAN TNV TAEN;)

MNwc myav;

MEGOAOX
AIAAZKANIAS (2) -

Yrpxav oto Hadnua moALTLoTKA
otolxeia; Mola; Me mola sukatpio;

MAAoaype yla tnv enikapotnta; Mou;
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FAQZIA KAI
NOAIZTIKA ZTOIXEIA

ME@OAOS
AIAAZKAAIAS (3) -
ENIKOINQNIAKEZ
APASTHPIOTHTEZ

Aldafa emikolvwviako As€AoyLo; MNa

TIOLEC ETUKOLWVWVLAKEG TIEPLOTACELG;

EAErXOZ - MNwg ywotav n ‘eétaon’ Twv aoknoEwv
AZIONOlHzH Tou elyav yLa To omity

EAEMXOZ - MNwg ywotav n emavainyn tou
AZIONOrHzH Ae€loyiou; Tou Kkelpévou; Tng

YPOHUUATIKAG;
TLTPEMEL VAL KAVOULLE YLOL TLG

enavaAnPeLg;
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6.2.3. LESSON OBSERVATION LISTS

LESSON OBSERVATION LIST (A): CLASS MANAGEMENT

®YANO NAPATHPHIHI MAGHMATOZ (A) : AIAXEIPIZH THX TAZHZ

1. H atpoodarpa nrav OTKr KoL UTHPXE NAI OoXI MEPIKEX ®OPEX
Ak oxéon avapeoa oToug LadnTtég Ko

otn Saokala pEca otnv Tagn.

2. O oT0X0G ToU LadRpatog ATav EEKAOaPOG NAI 0)4 MEPIKEZ ®OPEZ
OTOUG HaOnTEG.

3. 'O\eg oL 06nyieg Atav ekabapec. NAI 0)4 MEPIKEZ ®OPEZ
4. KaBe padntAg oUPUETEINE EVEPYA KATIOLOL NAI 0)4 MEPIKEZ ®OPEZ
OTLYHA.

5. OLpaBntég £6el§av evdLladEpov yila to NAI 0)4 MEPIKEZ ®OPEZ
paonpua.

6. OL HOONTEG CUNETELXOV EVEPYA OTO NAI 0)4 MEPIKEZ ®OPEZ
naonpua.

7. H 8aokdAa evémAeée oTo pnAdnua Toug NAI 0)4 MEPIKEZ ®OPEZ
nadntikolg padntég.

AV VO, JLE TIOLOV TPOTIO;....cereeererreersenes

8. Tat UAKA KalL oL SpaotneLoTNTEG HAbnong

Atav KatdAAnAa pe Baon:

A. 10 eninedo NAI OXI MEPIKEZ QOPEZ
B. to evbiadépov NAI OXI MEPIKEX ®OPEX
I. Toug oté)X0UG

9. H daokdAa OpLoE AOSOTIKEG OLASEG NAI OXI MEPIKEX ®OPEX
paéntwv

10. O puBuadg Tou padbnuatog nTav NAI 0)4 MEPIKEZ ®OPEZ
KatdAAnAog

11. Yipxe motkiAia oto paénpua NAI 0)4 MEPIKEZ ®OPEZ
12. O xp6vog opAiag TnG Sackalag AoV NAI 0)4 MEPIKEZ ®OPEZ
CWOTOG

61



13. H 816pOwon twv Aabwv rtav cwoth NAI 0)4 MEPIKEZ ®OPEZ
14. H SaokaAa ESWOE LKAVOTIOLNTIKA NAI OoXI MEPIKEX ®OPEX
nAnpo¢opnon otoug LadnTEG yla tThv

anodoon Toug

15. YRApXE amoSOTIKI EMKOWWVia HEoa NAI OoXI MEPIKEX ®OPEX
oTNnV Tagn

16. H daokala xpnoionoinos Ogtikn nicon NAI OoXI MEPIKEX ®OPEZX
17. H daokala £8wve SLadopeg Epyaciss ka NAI OoXI MEPIKEX ®OPEX
SpaCTNPLOTNTEG OXETIKEG LE TOUG HABNTEG

18. To padnua npoxwpnoe cupudwva pe tov | NAI OoXI MEPIKEX ®OPEZX
OXESLAOHO.

19. H daokaAa KatAdeEPE VOl AVTLUETWTTLOEL NAI OXI MEPIKEX OOPEZX
KAOe £i6oug TPOPBANAL KOl TTOALTLOWLKEG

napeENYNOELS (EAV QLUTEG UTTPXOV).

20. H 8aokdAa XpnoLonoince Tov TOVO TG NAI 0)4 MEPIKEZ ®OPEZ
bwWVAG TNG AMOTEAECUATLKA.

21. Tevika, n Slaxeiplon tng Tagng ATav NAI 0)4 MEPIKEZ ®OPEZ

OMOTEAECUATLKA
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Kévtpo ELinvikov [loltiopov - Hellenic Culture Centre
Exnaidevon, I'idooa kat Illositicuds - Education, Language, and Culture

www.hcc.edu.gr, e-mail: ifigenia@hcc.edu.gr

Acannnm 12 1NA24 AAKAva 12 Narinnv @t 1NA24 Athane (Rroora

OYAAO NAPATHPHZHZ MAOHMATOZ (B) : ANANTY=H AEZIOTHTQN

tal (2N 21N

AIZTA 2HMEIQN

MAPATHPHZEIZ

Eival §ekaBapol ot yevikoi otayoy;

Eivou §ekaBapo molol givat ot
TP WTOPXLKOL OTOXOL KO TTOLOL Ol

SeuteEpPELOVTEG;

Eilvou oL oto)oL Tou KABs otadiou Kot tng
KaBe Spaotnplotntag Eekadapol o€

£0£VA KOIL OTOUG HOONTEG;

'EXelg emwvonoeL AUoeLg o mBava

npoBARuata;

Ynapyet MowkiAia kot looppomnia otig

SpaotnpLoTNTEG;

Yrapxet Mowkihia ko looppomia otig

QoK OELG SLavtidpaong;

Mropeig va evtonicelg otolyeia tou
amoSeIKVUOUV TNV £vtaén Twv

LKAVOTHTWV;

JupPwWVEiG UE TNV OELPA TWV

SpaotnplotiTwy;

Eivat katdAAnAa to Keipeva Ko 0 Adyog
TLOU XpNOoLoTToLoUVTOL Ao EGEVa ) TO

BLBAio;
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Eivat to UAWKO KatdAAnAo yia toug

EMAEYLEVOUG OTOXOUG;

OL 8paoTNPLOTNTEG TTOU £XOUV
oxedlaotei ) emhextel, eivou
KATAAANAEG yLa TRV avAmTuén Twv

Seflottwy;

Eivou £ekaBapog 0 oxeSLACUAG TV
otadiwv tou padnpatog; To padnua
0aKOAOUOEL TO pLAdnua To oXESL0 TWV

TPLWV oTadiwv;

Ynapxel mAnpoddpnon dcov adopd th

Saxeiplon twv deflotnTwy;

TL TUOTEVELG YLOL TNV XPOVLKA Evtoén

KAOe SpaoctnpLotntTag;

Feedback otn yAwooa & feedback otig

Se€L6tnteg/oT0 NMEPLEXOUEVO

Nwg yivetaw o €Aeyxog TG padnong

Ko/f TG KaTtavonong;

Eival ta UALKA Kal oL §pactnpLlotnTeg

KaTtAAANAEG yLa eviALKouG padntig;

Eival LKavoronTikA n TPocoxn mou
S6idetal otn dtadikaoia Ko oTo

OTOTEAEC QL

T vopilel yio to pubpo tov padnparog;
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ONLINE LESSON SELF-EVALUATION SHEET

Acquaintance-

Time management

Mistakes

Questions (remind

introducing ) myself what | need
(who hasn’t spoken (remind myself what |

ourselves ) answer)
for a while) need to correct)

(who hasn’t

introduced himself)

Technical problems Personal Knowledge we share NOTES/MINUTES

(where they occurred or | Information (books, dictionaries,

what they asked me for)

(relatives names etc,
etc.)

material etc.)

(what we covered, so
that to inform the
absentees)

General comments
and my feelings about
this session
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6.2.4. ONLINE LESSON PLAN GENERAL FORM

Form of online Lesson Plan

General online Lesson Plan for teaching Greek as a foreign language

T =teacher /S = students

Phases of

learning

Activities

Social form

Media/

materials

Aim of

activity

Time (min)
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6.2.5 EVALUATION OF THE COURSE “EUROLTA ONLINE LANGUAGE TEACHING TO ADULTS”

Please answer the following questions for the final evaluation of the course in order to help us make
improvements!

Thank you in advance!

Age (optional):
Gender (optional):

Occupation (optional):

Family status (optional) :

For questions that you are asked to rate from 1 to 5, 1 means not at all and 5 means very much (totally).

Platform and technical aspects

| learned how to use the platform (rate from 1 to 5)

| have solved/addressed most of the problems | encountered in the beginning
- Yes

-No

| asked for technical support whenever encountered problems/difficulties...
- Yes

-No

The technical support provided me with solutions...
- Always

- Almost always
- Rarely

- Never

However, | encountered problems/difficulties till the end
-Yes

- No

If yes, which ones...............
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The platform should also have...

In my opinion, the platform should function better in terms of...

During the course, | noticed the following changes and improvements:

Content

1. The modules were useful (rate from 1 to 5)

2. The modules were interesting (rate from 1 to 5)

3. The material was diverse (rate from 1 to 5)

4. The material was appealing (rate from 1 to 5)

5. The material met my learning needs (rate from 1 to 5)

6. The time appointed studying each module was enough (rate from 1 to 5)
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7. The course provided me with the opportunity to improve my online teaching skills. (rate from 1
to 5)

9. In my opinion, the units/modules should also include...

Self-Assessment/evaluation

1. |systematically followed the activities of each unit/module (rate from 1 to 5)

1 2 3 4 5

2. | participated in the synchronous communication with the trainer and my colleagues. (rate from
1to5)
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5. lactively participated in the forum (rate from 1 to 5)

6. In my opinion, | improved in online teaching (rate from 1 to 5)

7. |believe | have devoted the required time to cover each module. (rate from 1 to 5)

1 2 3 4 5

Teacher

1. The trainer regularly informed about the programme. (rate from 1 to 5)

1 2 3 4 5

2. Was consistent with the meetings via skype. (rate from 1 to 5)

1 2 3 4 5

3. Carefully prepared the meetings with trainees and played a successful role in the coordination of
the meetings (rate from 1 to 5)

1 2 3 4 5

4. Commented on the posts and overall activities. (rate from 1 to 5)

1 2 3 4 5

5. Tried to solve and answer to queries | had. (rate from 1 to 5)

1 2 3 4 5

6. Helped me in my overall progress. (rate from 1 to 5)

1 2 3 4 5
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7. Encouraged my participation in the programme. (rate from 1 to 5)

1 2 3 4 5
8. Was friendly and cooperative. (rate from 1 to 5)
1 2 3 4 5

General Comments

1. What | liked the most about the online course was...

2. What | liked the least about the online course was...

3. The course would be better if...

4, Other comments:

Copyright HELLENIC CULTURE CENTRE 2016
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